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itu

tio
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.
T
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ev
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op
m

en
t o

f
w
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s 
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 c
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ts
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r 
se

rv
ic

es
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w

ee
n 

di
st
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ts

 fo
llo

w
ed

ve
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 q
ui

ck
ly

.
A
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di
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 th
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O

ffi
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f C

iv
il 

R
ig

ht
s,

 C
on

gr
es

s 
di

d
no

t
in

te
nd
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 r

es
tr

ic
t t
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 d

ef
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iti
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f t
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te
d

se
rv
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ca
te
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.
W
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t t
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 c
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 n
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 o

r 
he
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 b
en

ef
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n 

ed
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at
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ut
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nt
ia

l c
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ed
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er
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ce
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ev

el
op
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pp
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tiv
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se
rv

ic
es
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su

ch
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s 
ar
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 a
nd

 c
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tu
ra

l
pr

og
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m
s,
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nd

 a
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, m
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, a

nd
 d

an
ce

 th
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ap
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 c
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ld
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e 
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te

d
se

rv
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es
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 a
re
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pp
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 c
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 b
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it
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nd
ic

ap
pe
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m
e 
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m
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ex
te
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 p
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 o
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ra
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 d
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 c
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 d
el

iv
er

y 
pa

tte
rn

s.
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 c
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t b
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 r
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 c
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 b
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re
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 r
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at
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 b
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 b
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l p
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ra
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f p
ar

en
ts

ou
ts

id
e 

th
e 

IE
P

 c
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m
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ra
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 p
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 p
ot

en
tia

l
lia

bi
lit

y 
of

 th
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at
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 p
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 r
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l t
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re
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 p
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 p
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 d
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 D
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n
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 p
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ra
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 c
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 b
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 b
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 D
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 d
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n 
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ut
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r
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ffi
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f C

iv
il 
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ng
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e 

w
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ut

 o
f
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m
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ia

nc
e 

w
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ra
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e
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t f
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 p
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r
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T
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t i

n 
re
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ffi

ce
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f S
pe
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al

 E
du
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tio

n 
an

d 
th

e 
D

is
tr

ic
t C

ou
rt

 r
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d
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8.
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 b
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 a

gr
ee

in
g 

th
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 p
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py
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nd
 o

th
er

 s
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vi
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st
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e 
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nt
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 th
e 
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e 
m
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r 
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 th
e 
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st

 w
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ld
 n

ot
 n

ec
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sa
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y 
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 b
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ne
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y 
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e 
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e

ed
uc
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n 
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en
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ut

 th
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 p
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ch
 p
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ce
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en

t w
ou

ld
in

vo
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e 
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ip
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n 
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 o

th
er

 s
ta

te
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ge
nc

ie
s 

w
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 w
ou

ld
 s
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w
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te
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r 
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s 

of
 th
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st
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r 
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e 
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un
gs
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r 
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 m

ig
ht

 b
e
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pr
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te
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T
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nl
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lu
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e 
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s 
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e 
w
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 b
e 
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gr
ee
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f c
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n 
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er
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ce
s 
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d
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bo
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tio
n 

no
t p
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y 
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ib

le
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m

en
te
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st
em

.
T
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in

 m
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y 
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ld
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y 
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r 
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e
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se
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f s
pe
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al
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du

ca
tio

n 
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rv
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e 
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ia

l
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th
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 p

ar
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f
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f C
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at
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 r
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 d
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l a
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tio
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l c
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l d
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in
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 th
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 d
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m
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ed
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id
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tia
l p
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m
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e 
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r
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du
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.
In
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 c
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 th
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ho
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us
ed
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 b
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e 

co
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k 
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l c
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ot

he
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ca
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 r
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an
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rv
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ce
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f
C

iv
il 

R
ig

ht
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in
g 

w
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 th
at

 th
e 

"c
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m
en
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de
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in

in
g 

w
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th
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 a
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l a
ge
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ns
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fo
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r 
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e 
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of

 r
el
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ed

 s
er

vi
ce

s 
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 w
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th
er

 th
e
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ic
ap
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ng

 c
on
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tio

n 
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el
y 
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fe
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s 
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e 
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l p
er
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an
ce

.
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 d
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l p
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 m
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e 
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 p
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 th
e 
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s
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he

th
er

 e
du
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tio

na
l p

ol
ic
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 m
ad
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th
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h 
re
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h 
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e 
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ur
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, t
he
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 o

f s
uc
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po
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ie

s 
an

d 
th

e
di

re
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io
n 
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ke
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by
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e 
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g 
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 c
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.
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 o

f c
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al
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 p
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l w
or

k 
pr

ac
tic

e,
 o

n 
th

e 
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 c
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 c
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 d
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 r
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 c
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 c
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 d
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 c
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 p
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 m
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re
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 b
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w
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 b
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g
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ug
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r 

th
e 

ch
ild
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r 
th
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ed

w
ith
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m
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f
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rd
ed
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re
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at
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m
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f c
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n 
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ke
ly

to
 b
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en
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ld
 b

e 
m
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h

m
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e 
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 e

ng
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e
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ar
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m
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 c
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d
ch
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n 
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y 
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e 

ch
ild
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 p
ot
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l
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en
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s 
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er
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s

w
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s 
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m
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h 
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 b
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d 
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e 
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m
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s 
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 c
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T
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s
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e 
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t
of

 a
 p
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en
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dv
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or
y

gr
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p
w
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ch
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ld
 d

ev
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 s
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se
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fo
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 r
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de
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re
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y 
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f c
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t i
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e 
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 c
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at
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 c
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ld
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h
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nt
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w
 to
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k 
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op
er
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iv

el
y 

w
ith

th
e 

sc
ho

ol
 in

 m
ax

im
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in
g

th
ei

r 
ch

ild
's

 le
ar

ni
ng

 p
ot

en
tia
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P
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ld
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til
at

e 
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r 
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d 
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tr
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ut
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r 
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ild

's
 e
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 c
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ld

 le
ar

n 
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e
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ld

 b
e 
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e
ho

m
e 
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 d
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m
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at
e 
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ng
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nd

 c
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g
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e 
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as
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m
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up
 c
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g
w
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m
ily
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em
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f

re
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rd
ed

 c
hi

ld
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er

 p
ro

m
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g
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ch
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 c
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gi
ne

er
ed

 b
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l w
or

ke
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) 
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ed
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e 
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ep
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 o
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R
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s
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k 
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 b
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 p
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pe
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e 
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e 

st
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f d
en

ia
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an
ge
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in

g,
 d

ep
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ep
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e
w
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ch
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le
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R
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s
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 b
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 p
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nt
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rt
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m
ily

 m
em

be
rs
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f d
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up
 p
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in
g
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m

od
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 e
xt
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 c
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r
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at
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S
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m
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sk
y 
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e 
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d 
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e 
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m
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le
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m

ily
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 w
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 a
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 c
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se
d 
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x 
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rd
ed

 c
hi

ld
re

n 
an

d 
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r 

fa
m

ily
 m
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be

rs
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T
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se
 g

ro
up

s,
w

hi
ch

 h
av

e 
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en
 u

se
d 

to
 s

om
e 

ex
te

nt
 w
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 o

th
er

 ty
pe

s 
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 c
lie
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ne
ed

 to
. b

e 
ap
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d 
an

d 
re

se
ar

ch
ed

 w
ith

 r
et
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de
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tiz
en
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w
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l.

W
ith

in
 th

e,
 m

ul
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le
 fa

m
ily

 g
ro

up
, p

ar
en

ts
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nd
 s

ib
lin

gs
 o

f t
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re
ta

rd
ed

 c
hi

ld
 a

re
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bl
e 

to
 e

xp
re

ss
 th

ei
r 

fe
el

in
gs

 a
nd

 fr
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tr
at

io
ns

op
en

ly
 a

nd
 le

ar
n 

fr
om

 o
ne
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no

th
er

 a
pp

ro
pr

ia
te

 w
ay

s 
of

 e
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an
ci

ng
th

e 
ch

ild
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ro

w
th
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nd

 d
ev

el
op

m
en

t.
A

lth
ou

gh
 a

 te
ch
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e 
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ch
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 th
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 m
ay
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re
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m
e 

an
d 

ef
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rt
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n 
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ed

 b
y 

sc
ho
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ci
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 b

en
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 w

ill
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e 
in
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of

in
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d 
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op
er

at
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n 
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n 
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m
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l p
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l s

oc
ia
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ke
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pp
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tu
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s 
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ffe
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ge
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 fa
m

ili
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 o
f r

et
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de
d 

ch
ild
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n 
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 e

ng
ag

in
g 

fa
m

ili
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,
w

he
n 

ne
ce
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d 
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m
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er
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S
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h 
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ay
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ffe
re
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at
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e 

ch
ild
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gr
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n 
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 p
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r 
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ch
ild
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or

ke
rs

 a
re

 o
fte

n 
lim

ite
d 
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d 
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 b
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f f
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y
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m
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en
t t

re
at

m
en

t o
f c
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 b

y 
G

ur
m

an
 a

nd
 K

ni
sk

er
n 

(1
97

8)
, h

as
de

m
on

st
ra

te
d 

th
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ef
fe
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w
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h 
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 c

en
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d 

on
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ng
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 s
up

po
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iv
e 

re
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tio
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p 

w
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e 
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m

ily
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w
hi

ch
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llo
w

s 
fa

m
ily

 m
em

be
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 to
 fe

el
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 e
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to

 e
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e
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ts
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 c

hi
ld
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s 
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 c
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f c

on
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d 
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m
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 c
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f
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tio
n 

an
d 

to
 e
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im
en
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ew

 p
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s 
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ct
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d 
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ng
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 c
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e 
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s 
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e 
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m
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 m
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ts

 o
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 c
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t f
am

ily
 m

em
be

rs
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g
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g 
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e 
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 m
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m
ily

.
P

ar
en

ts
 n

ee
d 

to
 r

ea
liz

e 
th

at
th

e 
ch

ild
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 c
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f d
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 d
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l p
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 o
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w
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g 
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ay
 in

 fa
ct

 b
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w
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 c
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 b
e 

m
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e
w
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ve
r 
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a 
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nt
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, r
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na

l
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e 
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r 
th

e 
ch
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r 
a 
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ite
 c
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e 
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ng
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en
t.

T
he

 lo
ca

l
ch
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e 

A
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n 
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r 

R
et
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C
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e
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e 
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te
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 r
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rc
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m
e 
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ar
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m
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e 
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ad
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 p
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ra
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fo

rm
al

 tr
ea

tm
en

t m
et

ho
ds

.

C
o
n
s
u
l
t
a
t
i
o
n
 
a
n
d
 
E
d
u
c
a
t
i
o
n

C
on

su
lta

tio
n 

is
 a

 m
et

ho
d 

of
 p

ra
ct

ic
e 

w
hi

ch
 h

as
 r

ec
ei

ve
d

in
cr

ea
se

d 
em

ph
as

is
 a

nd
 im

po
rt

an
ce

 in
 th

e 
fie

ld
 o

f s
oc

ia
l w

or
k

in
 r
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 r
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 c
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w

hi
ch

 r
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 p
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l p
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 c
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 c
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 r
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of
 r

et
ar

de
d 

ch
ild

re
n,

 th
ey

 w
ill

fir
st

ne
ed

 to
 b

ec
om

e 
th

or
ou

gh
ly

 a
cq

ua
in

te
d 

w
ith

 th
e 

ev
al

ua
tio

n 
an

d
tr

ea
tm

en
t o

f m
en

ta
l r

et
ar

da
tio

n.
T

he
 fi

el
d 

of
 r

et
ar

da
tio

n 
ne

ed
s

to
 r

ec
ei

ve
 in

cr
ea

se
d 

em
ph

as
is

 a
nd

 c
om

m
itm

en
t i

n 
so

ci
al

 w
or

k
ed

uc
at

io
n,

 s
o 

th
at

 s
oc

ia
l w

or
ke

rs
 w

ill
 b

e 
w

el
l p

re
pa

re
d 

to
 s

er
ve

re
ta

rd
ed

 c
hi

ld
re

n 
in

 th
e 

sc
ho

ol
s.

S
ch

oo
l c

on
su

lta
tio

n 
its

el
f

is

no
t n

ew
 to

 s
oc

ia
l w

or
k,

 a
s 

ev
id

en
ce

d 
by

 a
ut

ho
rs

 s
uc

h 
as

 K
ev

in
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e 
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ns
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ta

tio
n

w
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 c
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ss
ro
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 te
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rs
 in

 th
e 
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rly
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96

0'
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H
ow

ev
er

, c
on

su
lta

tio
n

sp
ec

ifi
ca

lly
 d

ire
ct

ed
 to

w
ar

d 
th

e 
ne

ed
s 

of
 th

e 
re

ta
rd

ed
 c

hi
ld

 is
 o

f
fa

irl
y 

re
ce

nt
 o

rig
in

, a
nd

 h
as

 b
ec

om
e 

m
or

e 
of

 a
n 

is
su

e 
si

nc
e 

th
e

en
ac

tm
en

t o
f P

ub
lic

 L
aw

 9
4-

14
2 

(E
du

ca
tio

n 
fo

r 
A

ll 
H

an
di

ca
pp

ed
C

hi
ld

re
n 

A
ct

) 
in

 1
97

5.
C

ap
la

n 
(1

97
0)

 d
el

in
ea

te
d 

fo
ur

 d
iff

er
en

t t
yp

es
 o

f c
on

su
lta

tio
n

an
d 

no
te

d 
th

at
 c

lie
nt

-c
en

te
re

d 
ca

se
 c

on
su

lta
tio

n 
is

 th
e 

m
os

t
fa

m
ili

ar
 ty

pe
 o

f c
on

su
lta

tio
n 

w
hi

ch
 is

 u
til

iz
ed

by
 p

ro
fe

ss
io

na
ls

.
S

ch
oo

l s
oc

ia
l w

or
ke

rs
 m

ay
 in

iti
al

ly
 b

e 
co

ns
ul

te
d

re
ga

rd
in

g 
th

e
pr

ob
le

m
s 

of
 in

di
vi

du
al

 c
hi

ld
re

n,
 b

ut
 m

ay
 e

ve
nt

ua
lly

 b
e 

ab
le

 to
pr

ov
id

e 
in

pu
t r

eg
ar

di
ng

 p
ro

gr
am

m
at

ic
 a

nd
 a

dm
in

is
tr

at
iv

e 
is

su
es

,
on

ce
 th

ey
 h

av
e 

pr
ov

en
 th

ei
r 

w
or

th
 to

 s
ch

oo
l p

er
so

nn
el

.
T

he
 r

ol
e 

of
 th

e 
so

ci
al

 w
or

k 
co

ns
ul

ta
nt

 in
re

sp
on

di
ng

 to
 th

e
ne

ed
s 

of
 te

ac
he

rs
 h

as
 b

ee
n 

su
cc

in
tly

 s
um

m
ar

iz
ed

by
 S

zy
m

an
sk

i
an

d 
Le

av
er

to
n.

T
he

y 
be

lie
ve
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at

 th
e 

co
ns

ul
ta

nt
 m

us
t b

ui
ld

 a
he

lp
in

g 
re

la
tio

ns
hi

p 
w

ith
 te

ac
he

rs
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nd
 b

e 
av

ai
la

bl
e 

to
 p

ro
vi

de
tr
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ng
 r

eg
ar

di
ng

 th
e 

ne
ed

s 
of

 r
et

ar
de

d 
ci

tiz
en

s.
T

he
 w

or
ke

r
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tio

ns
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s 
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 e
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ca
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r 
w

ho
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m
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t l
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d 
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e 
te
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he

r
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 s
ee

 a
ch
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 p
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se
nt
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g 

a 
pr

ob
le

m
 n

ot
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s 
is

ol
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ed
en

tit
y 

bu
t i

n
lig
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 h
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 to
ta

l a
dj

us
tm

en
t a

nd
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bi
lit

ie
s"

 (
S

zy
m

en
sk

i a
nd

Le
av

er
to

n,
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80
).

T
he

 s
oc

ia
l w

or
k 

co
ns

ul
ta

nt
 th

er
eb

y
at

te
m

pt
s 

to
 p
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vi

de
a 

po
si

tiv
e 

em
ph

as
is

 o
n 

th
e 

ch
ild

's
 p

ot
en

tia
l f

or
 g

ro
w

th
 a

nd
de

ve
lo

pm
en

t.
C

on
ta

ct
s 

w
ith

 te
ac

he
rs

 c
an

 o
fte

n 
be

 u
til

iz
ed
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st

ep
pi

ng
 s

to
ne

s 
to

 in
vo

lv
em

en
t w

ith
 th

e 
ch

ild
's

 fa
m

ily
 a

nd
ot

he
r 

su
pp

or
t s

ys
te

m
s.

T
ea

ch
er

s 
m

ay
 a
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o 

re
qu

ire
 a

ss
is

ta
nc

e 
in

w
or

ki
ng

 th
ro

ug
h

th
ei

r 
ow

n 
ne

ga
tiv

e 
fe

el
in
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 a

bo
ut

 th
e 

ch
ild

 a
nd

di
sr

up
tiv

e
be

ha
vi

or
s 

w
hi

ch
 th

e 
ch

ild
m

ay
 d
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pl

ay
.

In
 a

 s
ur

ve
y 

of
 te

ac
he

rs
by

 W
eh

m
an

 a
nd

 M
cL

au
gh

lin
 (

19
79

),
 b

eh
av

io
rs

 s
uc

h 
as

no
n-

co
m

pl
ia

nc
e,

 te
m

pe
r 

ta
nt

ru
m

s,
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nd
 s

te
re

ot
yp

ic
 b

eh
av

io
rs

w
er

e
m

en
tio

ne
d 

m
os

t f
re

qu
en

tly
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s 
ch
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te
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 p
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em
 b

eh
av

io
rs

of
se

ve
re

ly
 a

nd
 p

ro
fo

un
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y 
ha

nd
ic

ap
pe

d 
st

ud
en

ts
.

S
ch

oo
l s

oc
ia

l
w

or
ke

rs
 n

ee
d 

to
 a
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ui

re
 a

 c
om

pr
eh

en
si

ve
kn

ow
le

dg
e 

of
 b

eh
av

io
r

m
od

ifi
ca

tio
n 

ap
pr

oa
ch

es
 w

hi
ch

 c
an

 b
e

ap
pl

ie
d 

to
 th

e 
sc

ho
ol

se
tti

ng
 (

B
ijo

u,
 1

98
3)

.
A

s 
th
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e 

ap
pr

oa
ch

es
 a

re
 s

ha
re

d 
w

ith
te

ac
he

rs
 it

w
ill

 n
ot

 b
ec

om
e

ne
ce

ss
ar

y 
fo

r 
th

em
 to

 r
es

or
t t

o
av

er
si

ve
 m

et
ho

ds
 o

f c
on

tr
ol

.
A

s 
sc

ho
ol

 s
oc

ia
l w

or
ke

rs
 b

eg
in

 to
 d

em
on

st
ra

te
 in

cr
ea

se
d
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ex
pe

rt
is

e 
in

 c
lie

nt
-c

en
te

re
d 
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ns

ul
ta

tio
n 

th
ey

 w
ill
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ls

o 
be

 c
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le
d

up
on

 to
 p

ro
vi

de
 p

ro
gr

am
 o

r 
ad

m
in

is
tr

at
iv

e 
co

ns
ul

ta
tio

n 
to

 s
ch

oo
l

pr
in

ci
pa

ls
 a

nd
 a

dm
in

is
tr

at
or

s.
T

he
 w

or
ke

r 
in

 th
es

e 
in

st
an

ce
s 

w
ill
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ve

 a
n 

op
po

rt
un

ity
 to

 p
ro

vi
de

 s
ch

oo
l p

er
so

nn
el

 w
ith

 a
n 

ob
je

ct
iv

e
an

d 
fle

xi
bl

e 
vi

ew
po

in
t r

eg
ar

di
ng

 th
e 

ne
ed

s 
of

 th
e 

sc
ho

ol
 a

s 
a

sy
st

em
.

M
ac

Le
nn

an
 (

19
75

) 
ha

s 
no

te
d 

th
at

 c
on

su
lta

nt
s 

ca
n 

of
fe

r
va

lu
ab

le
 a

ss
is

ta
nc

e 
to

 a
dm

in
is

tr
at

or
s 

in
 d

ev
el

op
in

g 
m

en
ta

l h
ea

lth
pr

og
ra

m
s 

fo
r 

em
ot

io
na

lly
 a

nd
 b
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av
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lly
 d
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tu
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ed

 c
hi

ld
re

n.
In

no
va

tiv
e 

pr
og

ra
m

s 
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r 
th

e 
re

ta
rd

ed
 c

hi
ld

 a
nd

 h
is

 o
r 

he
r 

fa
m

ily
sh

ou
ld

 a
ls

o 
be

co
m

e 
a 

pr
io

rit
y.

T
he

 u
se

 o
f c

on
su

lta
tio

n 
w

ith
 g

ro
up

s 
is

 a
no

th
er

 d
yn

am
ic

te
ch

ni
qu

e 
w

hi
ch

 c
an

 b
e 

de
ve

lo
pe

d 
by

 s
ch

oo
l s

oc
ia

l w
or

ke
rs

.
T

hi
s 

m
et

ho
d 

is
 a

n 
ef

fic
ie

nt
 w

ay
 o

f e
ng

ag
in

g 
sc

ho
ol

 te
ac

he
rs

 a
nd

ad
m

in
is

tr
at

or
s 

in
 d

is
cu

ss
io

n 
an

d 
ed

uc
at

io
n 

re
ga

rd
in

g 
th

e 
m

en
ta

l
he

al
th

 n
ee

ds
 o

f t
he

 r
et

ar
de

d 
ch

ild
.

C
on

ce
pt

s 
su

ch
 a

s
no

rm
al

iz
at

io
n 

an
d 

th
e 

de
ve

lo
pm

en
ta

l m
od

el
 c

an
 b

e 
co

m
m

un
ic

at
ed

to
 s

ch
oo

l p
er

so
nn

el
 in

 th
e 

gr
ou

p 
co

nt
ex

t, 
w

ith
 a

dd
iti

on
al

di
sc

us
si

on
 o

f p
ro

bl
em

-s
ol

vi
ng

 te
ch

ni
qu

es
 w

hi
ch

 te
ac

he
rs

 m
ay

ut
ili

ze
 in

 th
e 

cl
as

sr
oo

m
.

T
he

 s
oc

ia
l w

or
ke

r 
be

co
m

es
 a

 r
es

ou
rc

e
pe

rs
on

 fo
r 

te
ac

he
rs

 a
nd

 a
dm

in
is

tr
at

or
s,

 a
nd

 is
 a

bl
e 

to
m

od
el

ap
pr

op
ria

te
 a

tti
tu

de
s 

an
d 

co
m

m
itm

en
t t

ow
ar

d 
re

ta
rd

ed
 c

iti
ze

ns
.

S
ch

oo
l s

oc
ia

l w
or

ke
rs

 w
ill

 fi
nd

 th
at

 c
on

ce
rn

s 
ab

ou
t t

he
m

ai
ns

tr
ea

m
in

g 
of

 r
et

ar
de

d 
ch

ild
re

n 
ar

e 
an

 im
po

rt
an

t i
ss

ue
in

 th
e 

co
ns

ul
ta

tio
n 

pr
oc

es
s.

M
ai

ns
tr

ea
m

in
g 

ha
s 

be
en

 a
pr

ob
le

m
at

ic
 a

nd
 a

t t
im

es
 e

m
ot

io
na

lly
-c

ha
rg

ed
 is

su
e 

fo
r 

sc
ho

ol
te

ac
he

rs
 a

nd
 a

dm
in

is
tr

at
or

s.
T

he
 s

uc
ce

ss
 o

f m
ai

ns
tr

ea
m

in
g

ul
tim

at
el

y 
liv

es
 w

ith
 th

e 
sc

ho
ol

 p
er

so
nn

el
 w

ho
 w

ill
 b

e 
w

or
ki

ng
w

ith
 th

e 
re

ta
rd

ed
 c

hi
ld

.
If 

te
ac

he
rs

 a
nd

 a
dm

in
is

tr
at

or
s 

ha
rb

or
ne

ga
tiv

e 
at

tit
ud

es
 a

nd
 a

re
 a

nt
ag

on
is

tic
 to

 m
ai

ns
tr

ea
m

in
g,

 th
ey

ca
n 

ef
fe

ct
iv

el
y 

un
de

rm
in

e 
th

e 
ch

ild
's

 p
ro

gr
am

 a
nd

 p
ro

gr
es

s.
R

es
ea

rc
h 

re
ga

rd
in

g 
te

ac
he

rs
' a

tti
tu

de
s 

to
w

ar
d 

re
ta

rd
ed

ch
ild

re
n 

(G
ic

kl
in

g 
an

d 
T

he
ob

al
d,

 1
97

5)
 h

as
 s

ho
w

n 
th

at
 m

an
y

te
ac

he
rs

 fe
el

 in
ad

eq
ua

te
 in

 h
an

dl
in

g 
th

e 
be

ha
vi

or
al

 a
nd

ac
ad

em
ic

 p
ro

bl
em

s 
of

 th
es

e 
ch

ild
re

n.
T

he
se

 s
am

e 
te

ac
he

rs
m

ay
 r

es
po

nd
 c

on
fid

en
tly

 to
 s

im
ila

r 
di

sr
up

tiv
e

be
ha

vi
or

s 
in

no
nr

et
ar

de
d 

ch
ild

re
n,

 y
et

 b
ec

om
e 

fr
ig

ht
en

ed
 o

r 
un

su
re

 o
f h

ow
to

 d
ea

l w
ith

 th
e 

re
ta

rd
ed

 c
hi

ld
.

T
ea

ch
er

 a
tti

tu
de

s 
m

us
t,

th
er

ef
or

e,
 b

e 
an

 im
po

rt
an

t f
oc

us
 fo

r 
th

e 
ef

fo
rt

s 
of

 s
ch

oo
l

so
ci

al
 w

or
ke

rs
.
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 in
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vi
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 c
on

su
lta

tio
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 w
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 te
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, s
ch

oo
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oc
ia

l
w

or
ke

rs
 s

ho
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d 
al

lo
w

 o
pp

or
tu

ni
tie

s 
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r 
di

sc
us

si
on

 a
nd

 v
en

til
at

io
n

of
 fe

el
in

gs
 r

eg
ar

di
ng

 m
ai

ns
tr

ea
m

in
g,

 a
nd

 c
an

 p
re

se
nt

 a
 p

os
iti

ve
fr

am
ew

or
k 

re
ga

rd
in

g 
th

e 
ch

ild
's

 p
ot

en
tia

l a
nd

 a
bi

lit
ie

s.
T

ea
ch

er
ed

uc
at

io
n 

ca
n 

al
so

 b
e 

ut
ili

ze
d 

in
 in

st
ru

ct
in

g 
te

ac
he

rs
 h

ow
 to

co
pe

 w
ith

 th
ei

r 
fe

el
in

gs
; p

ee
r 

su
pp

or
t g

ro
up

s 
ar

e 
a 

pa
rt

ic
ul

ar
ly

ef
fe

ct
iv

e 
m

ec
ha

ni
sm

 in
 th

is
 r

eg
ar

d.
O

nc
e 

te
ac

he
rs

 k
no

w
 th

at
th

ey
 c

an
 d

ea
l w

ith
 th

ei
r 

ow
n 

un
ce

rt
ai

nt
ie

s 
an

d 
fe

ar
s,

 th
ey

 a
re

th
en

 u
su

al
ly

 a
bl

e 
to

 c
on

ce
nt

ra
te

 o
n 

pr
ov

id
in

g 
th

e 
ch

ild
 w

ith
_

ap
pr

op
ria

te
 le

ar
ni

ng
 e

xp
er

ie
nc

es
.

S
ha

pi
ro

 (
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) 

ha
s 

st
at

ed
 th

at
 m

en
ta

l h
ea

lth
 c

on
su

lta
tio

n
ca

n 
be

 u
se

d 
as

 a
 m

ea
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 o
f p

re
ve

nt
in

g 
m

en
ta

l d
is

or
de

rs
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br

in
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ng
 to

ge
th

er
 e

xi
st

in
g 
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so

ur
ce

s.
S

ch
oo

l s
oc

ia
l w

or
ke

rs
 w

ho
w

or
k 

w
ith

 r
et

ar
de

d 
ch

ild
re

n 
ha

ve
 a

n 
ex

ci
tin

g 
op

po
rt

un
ity

 to
en

ga
ge

 in
 p

re
ve

nt
io

n 
at

 a
ll

le
ve

ls
.

O
fte

n 
so

ci
al

 w
or

ke
rs

 fi
nd

th
em
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 w
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su
ffi

ci
en

t t
im

e 
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d 
re

so
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ce
s 

to
 d
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an
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ng
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r 
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rt
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 p
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ve
nt
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n.

C
ar
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r 

(1
97
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, h
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ev
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, h
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af

fir
m

ed
 th

at
 p

rim
ar

y 
an

d 
se
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nd

ar
y 

pr
ev

en
tio

n 
ar

e 
in

te
gr

al
 to

sc
ho

ol
 m

en
ta

l h
ea

lth
 c

on
su

lta
tio

ns
.

P
re

ve
nt

io
n 

sh
ou

ld
 in

cl
ud

e
te

ac
he

r 
ed

uc
at

io
n 

re
ga

rd
in

g 
m

en
ta

l r
et

ar
da

tio
n 

an
d 

he
lp

in
g

te
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he
rs

 to
 id

en
tif

y 
re
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rd

ed
 c

hi
ld

re
n 

w
ho

 a
re

 in
 n

ee
d 

of
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ec
ia

l s
er

vi
ce

s.
A

n 
ac

tiv
e 

ap
pr

oa
ch

 to
 o

ut
re

ac
h 

is
 in

di
ca

te
d,

in
 w

hi
ch

 th
e 

co
ns

ul
ta

nt
 in

iti
at

es
 a

nd
 c

re
at

es
 te

ch
ni

qu
es

 o
f

in
te

rv
en

tio
n.

C
om

m
un

ity
 D

ev
el

op
m

en
t

T
he

re
 a

re
 m

an
y 

ch
al

le
ng

es
 in

 th
e 

co
m

m
un

ity
-a

t-
la

rg
e 

w
ith

re
sp

ec
t t

o 
de

ve
lo

pi
ng

 p
ro

gr
am

s 
an

d 
se

rv
ic

es
 fo

r 
th

e 
re

ta
rd

ed
ch

ild
.

S
ch

oo
l s

oc
ia

l w
or

ke
rs

 h
av

e 
an

 e
xc

el
le

nt
 o

pp
or

tu
ni

ty
to

 b
ro

ad
en

 th
e 

fo
cu

s 
of

 th
ei

r 
in

te
rv

en
tio

n 
be

yo
nd

 th
e 

co
nf

in
es

of
 th

e 
fa

m
ily

 a
nd

 c
la

ss
ro

om
.

E
ffo

rt
s 

m
us

t b
e 

m
ad

e 
to

 b
rid

ge
th

e 
ga

ps
 b

et
w

ee
n 

ho
m

e,
 s

ch
oo

l, 
an

d 
co

m
m

un
ity

 in
 c

on
st

ru
ct

in
g

co
m

pr
eh

en
si

ve
 s

tr
at

eg
ie

s 
to

 m
ee

t t
he

 p
sy

ch
os

oc
ia

l n
ee

ds
 o

f t
he

ch
ild

.
S

oc
ia

l w
or

ke
rs

 s
ho

ul
d 

be
 in

 th
e 

fo
re

gr
ou

nd
 a

s 
le

ad
er

s 
in

in
iti

at
in

g 
an

d 
co

or
di

na
tin

g 
th

es
e 

ef
fo

rt
s.

A
lth

ou
gh

 r
et

ar
de

d 
ch

ild
re

n 
an

d 
th

ei
r 

pa
re

nt
s 

ca
n 

be
ne

fit
 in

m
an

y 
in

st
an

ce
s 

fr
om

 in
di

vi
du

al
 o

r 
fa

m
ily

 th
er

ap
y,

it
is

 a
pp

ar
en

t

th
at

 p
sy

ch
ot

he
ra

py
 a

lo
ne

 is
 in

su
ffi

ci
en

t i
n 

m
ee

tin
g 

th
e 

co
m

pl
ex

ne
ed

s 
of

 th
es

e 
pe

rs
on

s.
C

os
tin

 (
19

81
) 

ha
s 

ad
vo

ca
te

d 
th

at
sc

ho
ol

 s
oc

ia
l w

or
ke

rs
 c

an
 b

rin
g 

an
 e

co
lo

gi
ca

l p
er

sp
ec

tiv
e 

to
 b

ea
r

on
 th

e 
pr

ob
le

m
s 

of
 c

hi
ld

re
n,

in
 w

hi
ch

 th
e 

go
al

 is
 to

 im
pr

ov
e

th
e 

in
te

ra
ct

io
n 

be
tw

ee
n 

th
e 

sc
ho

ol
 a

nd
 th

e
en

vi
ro

nm
en

t.
A

br
oa

de
r,

 s
ys

te
m

s-
or

ie
nt

ed
 a

pp
ro

ac
h 

is
 th

us
 c

al
le

d 
fo

r,
in

 w
hi

ch
ef

fe
ct

iv
e 

co
op

er
at

io
n 

an
d 

in
te

ra
ct

io
n 

be
tw

ee
n 

co
m

m
un

ity
re

so
ur

ce
s 

an
d 

ag
en

ci
es

 is
 p

ro
m

ot
ed

.
C

om
m

un
ity

 e
du

ca
tio

n 
is

 a
n 

im
po

rt
an

t m
et

ho
d 

w
hi

ch
 s

ch
oo

l
so

ci
al

 w
or

ke
rs

 c
an

 u
til

iz
e 

in
 b

rid
gi

ng
 th

e 
ga

p 
be

tw
ee

n 
sc

ho
ol

an
d 

co
m

m
un

ity
.

In
di

vi
du

al
s 

in
 th

e 
co

m
m

un
ity

 n
ee

d 
to

 k
no

w
w

ha
t t

yp
es

 o
f p

ro
gr

am
s.

 a
re

 b
ei

ng
 o

ffe
re

d 
in

 th
e 

sc
ho

ol
s 

fo
r

re
ta

rd
ed

 c
hi

ld
re

n,
 s

o 
th

at
 th

ey
 m

ig
ht

 r
ea

liz
e 

th
at

 th
es

e 
ch

ild
re

n
ca

n 
be

 s
er

ve
d 

in
 a

 n
or

m
al

iz
ed

 s
et

tin
g.

E
du

ca
tio

n 
ca

n 
al

so
fo

cu
s 

on
 c

ha
ng

in
g 

ne
ga

tiv
e 

at
tit

ud
es

 w
hi

ch
 p

er
so

ns
 m

ig
ht

 h
av

e
co

nc
er

ni
ng

 th
e 

re
ta

rd
ed

, b
ec

au
se

 fe
el

in
gs

 o
f m

is
un

de
rs

ta
nd

in
g

an
d 

fe
ar

 to
w

ar
d 

re
ta

rd
ed

 c
iti

ze
ns

 s
til

l p
er

si
st

 in
 m

an
y

in
di

vi
du

al
s.

B
y 

sp
ea

ki
ng

 to
 c

om
m

un
ity

 g
ro

up
s 

an
d 

pr
es

en
tin

g
m

od
er

n 
co

nc
ep

ts
 in

 m
en

ta
l r

et
ar

da
tio

n,
 s

ch
oo

l s
oc

ia
l w

or
ke

rs
ca

n 
ch

an
ge

 s
oc

ie
ta

l a
tti

tu
de

s 
an

d 
pr

om
ot

e 
ac

ce
pt

an
ce

 o
f

sc
ho

ol
 p

ro
gr

am
s.

T
he

 c
oo

rd
in

at
io

n 
of

 th
e 

m
ul

tip
le

 s
er

vi
ce

s 
w

hi
ch

 a
re

 o
fte

n
ne

ed
ed

 in
 th

e 
m

an
ag

em
en

t o
f t

he
 s

ch
oo

l-a
ge

d 
re

ta
rd

ed
 c

hi
ld

is
 a

n 
im

po
rt

an
t p

rin
ci

pl
e.

T
hi

s 
co

or
di

na
tio

n 
im

pl
ie

s 
th

e 
so

ci
al

w
or

ke
rs

 a
re

 a
w

ar
e 

of
 e

xi
st

in
g 

re
so

ur
ce

s 
an

d 
kn

ow
le

dg
ea

bl
e

in
 c

om
m

un
ity

 o
rg

an
iz

at
io

n 
st

ra
te

gi
es

.
In

 th
e 

ab
se

nc
e.

 o
f

re
so

ur
ce

s,
 s

ch
oo

l s
oc

ia
l w

or
ke

rs
 c

an
 a

ss
um

e 
le

ad
er

sh
ip

 in
de

ve
lo

pi
ng

 c
oa

lit
io

ns
 o

f p
ar

en
ts

 a
nd

 c
on

ce
rn

ed
 c

iti
ze

ns
 w

ho
 w

ill
m

ov
e 

to
 c

re
at

e 
ne

w
 p

ro
gr

am
s 

an
d 

se
rv

ic
es

.
A

lli
an

ce
s 

w
ith

or
ga

ni
za

tio
ns

 s
uc

h 
as

 th
e 

A
ss

oc
ia

tio
n 

fo
r 

R
et

ar
de

d 
C

iti
ze

ns
ar

e 
fr

ui
tfu

l i
n 

es
ta

bl
is

hi
ng

 c
on

cr
et

e 
se

rv
ic

es
 fo

r 
th

e 
fa

m
ily

,
su

ch
 a

s 
re

cr
ea

tio
na

l p
ro

gr
am

s 
fo

r 
th

e 
ch

ild
, r

es
pi

te
 c

ar
e

ar
ra

ng
em

en
ts

, a
nd

 p
ar

en
t g

ro
up

s.
T

he
 s

oc
ia

l w
or

ke
r 

as
 a

co
m

m
un

ity
 o

rg
an

iz
er

 e
st

ab
lis

he
s 

an
d 

so
lid

ifi
es

 li
nk

ag
es

 b
et

w
ee

n
a 

va
rie

ty
 o

f r
es

ou
rc

es
 o

n 
be

ha
lf 

of
 th

e 
ch

ild
 a

nd
 fa

m
ily

.
A

s 
sc

ho
ol

 s
oc

ia
l w

or
ke

rs
 b

eg
in

 to
 a

ss
um

e 
a 

le
ad

er
sh

ip
 r

ol
e

in
 w

or
ki

ng
 w

ith
 th

e 
co

m
m

un
ity

, t
he

 is
su

e 
of

 a
dv

oc
ac

y 
be

co
m

es
an

 im
po

rt
an

t c
on

ce
rn

.
M

an
y 

re
ta

rd
ed

 c
hi

ld
re

n 
ar

e 
in

 n
ee

d 
of

ad
vo

ca
te

s 
w

ho
 c

an
 a

ct
 in

 s
up

po
rt

 o
f t

he
 c

hi
ld

's
 n

ee
ds

.



40
Jo

ur
na

l o
f S

ch
oo

l S
oc

ia
l W

or
k

H
ow

ev
er

, t
he

 q
ue

st
io

n 
m

us
t b

e 
ra

is
ed

 a
s 

to
 w

he
th

er
 th

e 
sc

ho
ol

so
ci

al
 w

or
ke

rs
 a

re
 in

 a
n 

ap
pr

op
ria

te
 p

os
iti

on
 to

 r
ea

lly
 a

ct
 a

s
ef

fe
ct

iv
e 

ad
vo

ca
te

s.
W

ol
fe

ns
be

rg
er

 (
19

72
) 

an
d 

A
da

m
s 

(1
97

3)
 h

av
e 

bo
th

 e
xp

re
ss

ed
re

se
rv

at
io

ns
 a

bo
ut

 th
e 

ef
fe

ct
iv

en
es

s 
of

 a
dv

oc
ac

y 
by

 p
ro

fe
ss

io
na

ls
an

d 
ag

en
ci

es
.

W
ol

fe
ns

be
rg

er
 n

ot
es

 th
at

 c
om

pe
te

nt
 p

riv
at

e
ci

tiz
en

s 
m

ay
 b

e 
in

 a
 b

et
te

r 
po

si
tio

n 
th

an
 p

ro
fe

ss
io

na
ls

 to
ad

vo
ca

te
 fo

r 
th

e 
re

ta
rd

ed
, s

in
ce

 th
ey

 a
re

 n
ot

 b
ou

nd
 b

y 
ag

en
cy

re
gu

la
tio

ns
 o

r 
co

nf
lic

ts
 o

f i
nt

er
es

t.
A

da
m

s 
st

at
es

 th
at

 s
oc

ia
l

w
or

ke
rs

 in
 p

ar
tic

ul
ar

 a
re

 p
la

ce
d 

in
 th

e 
un

co
m

fo
rt

ab
le

 p
os

iti
on

 o
f

w
ei

gh
in

g 
th

e 
rig

ht
s 

of
 th

e 
in

di
vi

du
al

 v
er

su
s 

th
e 

rig
ht

 o
f s

oc
ie

ty
as

 a
 w

ho
le

, t
he

re
by

 m
ak

in
g 

cl
ie

nt
 a

dv
oc

ac
y 

a 
tr

ou
bl

es
om

e 
ta

sk
.

P
er

ha
ps

 th
e 

so
ci

al
 w

or
k 

ad
vo

ca
cy

 r
ol

e 
sh

ou
ld

 b
e 

co
nc

ep
tu

al
iz

ed
as

 th
at

 o
f a

 c
at

al
ys

t o
r 

le
ad

er
 w

ho
 e

nl
is

ts
 th

e 
co

op
er

at
io

n 
of

ci
tiz

en
 a

nd
 le

ga
l a

dv
oc

at
es

 o
n 

be
ha

lf 
of

 th
e 

re
ta

rd
ed

 c
hi

ld
.

T
he

 s
oc

ia
l w

or
ke

r 
ca

n 
pr

ov
id

e 
th

e 
kn

ow
le

dg
e,

 in
sp

ira
tio

n,
 a

nd
di

re
ct

io
n 

w
hi

ch
 th

es
e 

ad
vo

ca
te

s 
w

ill
 r

eq
ui

re
 a

s 
th

ey
 a

ss
es

s 
th

e
ne

ed
s 

of
 th

e 
ch

ild
.

S
oc

ia
l w

or
ke

rs
 th

us
 d

ev
el

op
 a

 p
ar

tn
er

sh
ip

w
ith

 o
th

er
 a

dv
oc

at
es

, r
at

he
r 

th
an

 s
er

vi
ng

 s
ol

el
y 

as
 th

e 
ad

vo
ca

te
fo

r 
ea

ch
 in

di
vi

du
al

 c
hi

ld
.

C
os

tin
 (

19
81

) 
ha

s 
id

en
tif

ie
d 

se
ve

ra
l

ob
je

ct
iv

es
 o

f s
ch

oo
l s

oc
ia

l w
or

k 
pr

ac
tic

e 
w

hi
ch

 a
re

 e
sp

ec
ia

lly
pe

rt
in

en
t t

o 
w

or
ki

ng
 w

ith
 th

e 
re

ta
rd

ed
 c

hi
ld

 a
nd

 th
e 

co
m

m
un

ity
.

T
he

se
 o

bj
ec

tiv
es

 in
cl

ud
e 

1)
 in

flu
en

ci
ng

 in
te

ra
ct

io
ns

 b
et

w
ee

n
or

ga
ni

za
tio

ns
 a

nd
 in

st
itu

tio
ns

, a
nd

 2
) 

th
e 

in
flu

en
ci

ng
 o

f s
oc

ia
l

an
d 

en
vi

ro
nm

en
ta

l p
ol

ic
y.

T
he

 fi
rs

t o
f t

he
se

 o
bj

ec
tiv

es
 p

ro
vi

de
s 

th
e 

sc
ho

ol
 s

oc
ia

l
w

or
ke

r 
w

ith
 a

n 
op

po
rt

un
ity

 to
 fu

nc
tio

n 
as

 a
 m

ed
ia

to
r 

w
ho

pr
om

ot
es

 e
ffe

ct
iv

e 
in

te
ra

ct
io

n 
be

tw
ee

n 
th

e 
sc

ho
ol

 a
nd

 c
om

m
un

ity
ag

en
ci

es
 a

nd
 o

rg
an

iz
at

io
ns

.
W

ith
 r

es
pe

ct
 to

 th
e 

re
ta

rd
ed

 c
hi

ld
,

th
is

 m
ed

ia
tin

g 
fu

nc
tio

n 
in

vo
lv

es
 th

e 
m

ai
nt

en
an

ce
 o

f a
pp

ro
pr

ia
te

co
m

m
un

ic
at

io
n 

an
d 

co
op

er
at

io
n 

be
tw

ee
n 

th
e 

sc
ho

ol
 a

nd
 th

os
e

ag
en

ci
es

 w
hi

ch
 a

re
 in

vo
lv

ed
 w

ith
 e

ac
h 

ch
ild

. T
he

 s
ec

on
d

ob
je

ct
iv

e 
th

ru
st

s 
sc

ho
ol

 s
oc

ia
l w

or
ke

rs
 in

to
 th

e 
po

lic
y 

ar
en

a,
 in

te
rm

s 
of

 e
va

lu
at

in
g 

an
d 

in
flu

en
ci

ng
 s

ch
oo

l p
ol

ic
ie

s 
an

d
pr

ot
ec

tin
g 

st
ud

en
t r

ig
ht

s.
R

et
ar

de
d 

ch
ild

re
n 

ar
e 

at
 r

is
k,

 fo
r

ex
am

pl
e;

 o
f b

ei
ng

 s
ub

je
ct

ed
 to

 in
ap

pr
op

ria
te

 fo
rm

s 
of

 d
is

ci
pl

in
e

or
 p

un
is

hm
en

t.
S

ch
oo

l s
oc

ia
l w

or
ke

rs
 m

us
t t

ak
e 

th
e 

in
iti

at
iv

e 
in

be
co

m
in

g 
in

vo
lv

ed
 in

 th
e 

fo
rm

ul
at

io
n 

of
 s

ch
oo

l p
ol

ic
ie

s 
an

d
in

 e
nl

is
tin

g 
th

e 
in

pu
t o

f t
he

 c
om

m
un

ity
.

T
hi

s 
re

sp
on

si
bi

lit
y 

al
so

4 
6

M
en

ta
lly

 R
et

ar
de

d 
C

hi
ld

41

ex
te

nd
s 

to
 p

ar
tic

ip
at

io
n 

in
 th

e 
le

gi
sl

at
iv

e 
pr

oc
es

s 
on

 th
e 

st
at

e
an

d 
na

tio
na

l l
ev

el
s.

C
on

cl
us

io
n

S
ch

oo
l s

oc
ia

l w
or

ke
rs

 h
av

e 
m

an
y 

ex
ci

tin
g 

op
po

rt
un

iti
es

 to
em

er
ge

 a
s 

fo
re

ru
nn

er
s 

in
 p

ro
vi

di
ng

 s
er

vi
ce

s 
to

 th
e 

m
en

ta
lly

re
ta

rd
ed

 c
hi

ld
 a

nd
 h

is
 o

r 
he

r 
fa

m
ily

.
T

he
re

 is
 a

 g
re

at
 n

ee
d,

ho
w

ev
er

, f
or

 s
oc

ia
l w

or
ke

rs
 to

 a
cq

ui
re

 b
as

ic
 a

nd
 a

dv
an

ce
d

kn
ow

le
dg

e 
ab

ou
t t

he
 p

he
no

m
en

on
 o

f m
en

ta
l r

et
ar

da
tio

n 
an

d 
its

tr
ea

tm
en

t.
La

 V
ie

te
s 

(1
97

8)
 h

as
 a

ls
o 

st
re

ss
ed

 th
e 

im
po

rt
an

ce
 o

f
de

ve
lo

pi
ng

 a
cc

ep
ta

nc
e,

 a
 c

on
vi

ct
io

n 
of

 th
e 

in
di

vi
du

al
's

 w
or

th
, a

nd
op

tim
is

m
 a

bo
ut

 th
e 

pe
rs

on
's

 c
ap

ab
ili

tie
s 

as
 p

re
re

qu
is

ite
s 

fo
r

ef
fe

ct
iv

e 
in

te
rv

en
tio

n.
S

oc
ia

l w
or

k 
kn

ow
le

dg
e,

 c
om

bi
ne

d 
w

ith
po

si
tiv

e 
at

tit
ud

es
 r

eg
ar

di
ng

 th
e 

ch
ild

's
 d

ev
el

op
m

en
ta

l p
ot

en
tia

l
an

d 
a 

si
nc

er
e 

co
m

m
itm

en
t t

o 
se

rv
e 

th
e 

ch
ild

,
w

ill
 p

av
e 

th
e 

w
ay

fo
r 

sk
ill

ed
 in

te
rv

en
tio

n 
w

ith
 th

es
e 

ch
ild

re
n.

T
he

re
 a

re
 a

 v
ar

ie
ty

 o
f k

ey
 c

ha
lle

ng
es

 w
hi

ch
 s

ch
oo

l s
oc

ia
l

w
or

ke
rs

 fa
ce

 a
s 

th
ey

 b
ec

om
e 

in
vo

lv
ed

 w
ith

 th
e 

m
en

ta
lly

 r
et

ar
de

d
ch

ild
.

T
he

se
 c

ha
lle

ng
es

 in
cl

ud
e 

th
er

ap
eu

tic
 w

or
k 

w
ith

 th
e 

fa
m

ily
,

co
ns

ul
ta

tio
n 

an
d 

ed
uc

at
io

n 
w

ith
 s

ch
oo

l p
er

so
nn

el
, a

nd
 o

ut
re

ac
h

an
d 

in
vo

lv
em

en
t w

ith
 th

e 
co

m
m

un
ity

. A
 w

id
e 

va
rie

ty
 o

f t
ec

hn
iq

ue
s 

ar
e

av
ai

la
bl

e 
an

d 
ca

n 
be

 u
se

d 
ef

fe
ct

iv
el

y 
in
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 fo
r

in
te

rp
re

ta
tio

n.
P

rio
r 

to
 ta

ki
ng

 a
 h

ea
lth

/d
ev

el
op

m
en

ta
l h

is
to

ry
,

it 
w

ou
ld

 p
ro

ve
 u

se
fu

l f
or

 th
e 

ed
uc

at
io

na
l p

ro
fe

ss
io

na
l t

o 
re

vi
ew

fiv
e 

ke
y 

qu
es

tio
ns

:

1.
 W

H
Y

 is
 th

is
 d

at
a 

be
in

g 
co

lle
ct

ed
?

2.
 W

H
O

 s
ho

ul
d 

co
lle

ct
 th

is
 d

at
a?

3.
 W

H
A

T
 ty

pe
s 

of
 d

at
a 

sh
ou

ld
 b

e 
in

cl
ud

ed
?

4.
 W

H
A

T
 s

ho
ul

d 
be

 d
on

e 
w

ith
 th

e 
da

ta
 c

ol
le

ct
ed

?
5.

 H
O

W
 s

ho
ul

d 
it 

be
 r

ep
or

te
d?

P
ur

po
se

s 
of

 a
 H

ea
lth

/D
ev

el
op

m
en

ta
l H

is
to

ry

A
 s

ys
te

m
at

ic
 h

ea
lth

/d
ev

el
op

m
en

ta
l h

is
to

ry
 r

em
ai

ns
 th

e 
m

os
t

us
ef

ul
 m

ea
ns

 o
f:

1.
 D

et
er

m
in

in
g 

di
ag

no
se

d 
pr

ob
le

m
s 

th
at

 m
ay

 im
pa

ct
 o

n
th

e 
st

ud
en

t's
 p

er
fo

rm
an

ce
.

2.
 Id

en
tif

yi
ng

 n
on

-d
ia

gn
os

ed
 p

ro
bl

em
s 

th
at

 im
pa

ct
 o

n
ed

uc
at

io
n.

3.
 Id

en
tif

yi
ng

 r
is

k 
fa

ct
or

s 
fo

r 
th

e 
in

di
vi

du
al

 s
tu

de
nt

's
he

al
th

.
4.

 Id
en

tif
yi

ng
 r

is
k 

fa
ct

or
s 

fo
r 

gr
ou

p 
st

ud
en

t h
ea

lth
(e

.g
., 

co
m

m
un

ic
ab

le
 d

is
ea

se
s)

.
5.

 M
ak

in
g 

in
fe

re
nc

es
 to

w
ar

d 
th

e 
im

pa
ct

 o
f t

he
 s

tu
de

nt
's

he
al

th
 o

n 
hi

s/
he

r 
ab

ili
ty

 to
 p

er
fo

rm
 in

 th
e 

sc
ho

ol
en

vi
ro

nm
en

t. S
el

ec
tio

n 
of

 E
va

lu
at

or

If 
th

e 
Le

ve
l

I
re

fe
rr

al
 in

di
ca

te
s 

si
gn

ifi
ca

nt
 c

on
ce

rn
s 

ov
er

he
al

th
, g

ro
w

th
, o

r 
de

ve
lo

pm
en

t, 
th

e 
lo

gi
ca

l f
irs

t c
ho

ic
e 

of
ev

al
ua

to
r 

am
on

g 
m

em
be

rs
 o

f t
he

 m
ul

ti-
di

sc
ip

lin
ar

y 
te

am
 is

 th
e

sc
ho

ol
 n

ur
se

.
O

nl
y 

th
e 

sc
ho

ol
 n

ur
se

 c
an

 c
on

du
ct

 a
 p

hy
si

ca
l

ex
am

in
at

io
n 

of
 th

e 
st

ud
en

t a
s 

w
el

l a
s 

co
lle

ct
 th

e 
ne

ce
ss

ar
y

hi
st

or
ic

al
 in

fo
rm

at
io

n 
fr

om
 th

e 
fil

e,
 th

e 
st

ud
en

t, 
an

d 
th

e 
st

ud
en

t's
pa

re
nt

s.
B

y 
vi

rt
ue

 o
f t

ra
in

in
g 

an
d 

ex
pe

rie
nc

e,
 th

e 
sc

ho
ol

 n
ur

se
is

,
in

 a
dd

iti
on

, u
su

al
ly

 th
e 

te
am

 m
em

be
r 

w
ith

 th
e 

w
id

es
t
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 h
ea

lth
 a

nd
 d

ev
el

op
m

en
ta

l p
ro

bl
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s 
of

ch
ild

re
n.

If 
th

e 
Le

ve
l

I
re

fe
rr

al
 d

oe
s 

no
t i

nd
ic

at
e 

th
es

e 
ar

ea
s 

as
pr

im
ar

y 
co

nc
er

ns
 o

r 
if 

no
 s

ch
oo

l n
ur

se
 is

 a
va

ila
bl

e 
to

 p
ro

vi
de

th
is

 s
er

vi
ce

, t
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 lo
gi

ca
l c

ho
ic

e 
fo

r 
ev

al
ua

to
r 

is
 th

e 
sc

ho
ol

 s
oc

ia
l

w
or

ke
r.

W
hi

le
 th

e 
de

gr
ee

 o
f e

xp
er

tis
e 

in
 th

is
 a

re
a 

va
rie

s 
m

or
e

w
id

el
y 

am
on

g 
sc

ho
ol

 s
oc

ia
l w

or
ke

rs
 th

an
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m
on

g 
nu

rs
es

 a
nd

te
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s 
to

 b
e 

a 
fu

nc
tio

n 
of

 e
xp

er
ie

nc
e 

ra
th

er
 th

an
 fo

rm
al

ed
uc

at
io

n,
 th

e 
sc

ho
ol

 s
oc

ia
l w

or
ke

r 
ca

n 
dr

aw
 o

n 
kn

ow
le

dg
e 

of
th

e 
im

pa
ct

 o
f e

nv
iro

nm
en

ta
l f

ac
to

rs
, s

ki
ll 

in
 e

va
lu

at
in

g 
co

m
pl

ex
hi

st
or

ic
al

 in
fo

rm
at

io
n,

 a
nd

 e
xp

er
ie

nc
e 

in
 in

te
rv

ie
w

in
g 

bo
th

st
ud

en
ts

 a
nd

 p
ar

en
ts

.
In

 s
om

e 
in

st
an

ce
s,

 a
 c

ol
la

bo
ra

tiv
e 

ef
fo

rt
is

 r
ec

om
m

en
de

d;
 it

 m
ay

 p
ro

ve
 to

 b
e 

m
or

e 
tim

e-
ef

fe
ct

iv
e 

fo
r 

th
e

so
ci

al
 w

or
ke

r 
to

 g
at

he
r 

th
e 

in
fo

rm
at

io
n 

in
iti

al
ly

 a
nd

 fo
r 

th
e

sc
ho

ol
 n

ur
se

 to
 a

id
 in

 in
te

rp
re

tin
g 

da
ta

 w
he

re
 n

ec
es

sa
ry

.
In

 th
e 

ev
en

t t
ha

t n
ei

th
er

 s
ch

oo
l n

ur
si

ng
 n

or
 s

ch
oo

l s
oc

ia
l

w
or

ke
r 

se
rv

ic
es

 a
re

 a
va

ila
bl

e,
 th

is
 d

at
a 

sh
ou

ld
 b

e 
co

lle
ct

ed
 b

y
th

e 
te

am
 m

em
be

r 
w

ho
 is

 b
es

t q
ua

lif
ie

d 
to

 g
at

he
r,

 o
rg

an
iz

e 
an

d
in

te
rp

re
t t

hi
s 

ty
pe

 o
f i

nf
or

m
at

io
n.

M
aj

or
 C

om
po

ne
nt

s

G
at

he
rin

g 
a 

co
m

pl
et

e 
he

al
th

/d
ev

el
op

m
en

ta
l h

is
to

ry
 m

ay
in

vo
lv

e 
a 

va
rie

ty
 o

f a
ss

es
sm

en
t t

ec
hn

iq
ue

s,
 r

an
gi

ng
 fr

om
ad

m
in

is
te

rin
g 

a 
st

an
da

rd
iz

ed
 p

re
sc

ho
ol

 h
ea

lth
 s

cr
ee

ni
ng

in
ve

nt
or

y 
th

ro
ug

h 
co

lle
ct

in
g 

bi
rt

h 
re

co
rd

s 
to

 r
ev

ie
w

in
g 

ba
by

bo
ok

s 
fo

r 
de

ve
lo

pm
en

ta
l m

ile
st

on
es

.
O

bv
io

us
ly

, t
he

 p
ar

tic
ul

ar
te

ch
ni

qu
es

 u
se

d 
w

ill
 d

iff
er

 w
ith

 e
ac

h 
in

di
vi

du
al

 c
as

e.
H

ow
ev

er
,

it
is

 im
po

rt
an

t t
o 

ut
ili

ze
 b

ot
h 

fo
rm

al
 a

nd
 in

fo
rm

al
 te

ch
ni

qu
es

 to
se

cu
re

 a
 fu

ll 
ra

ng
e 

of
 d

at
a.

S
im

ila
rly

, t
he

re
 a

re
 c

er
ta

in
 c

om
po

ne
nt

s 
w

hi
ch

 s
ho

ul
d 

be
in

cl
ud

ed
 in

 a
ny

 h
ea

lth
/d

ev
el

op
m

en
ta

l h
is

to
ry

.
A

ga
in

, t
he

 d
ep

th
to

 w
hi

ch
 e

ac
h 

co
m

po
ne

nt
 is

 e
va

lu
at

ed
 d

iff
er

s 
fr

om
 c

as
e 

to
ca

se
.

T
he

 d
et

ai
ls

 o
f b

irt
h 

hi
st

or
y 

or
 d

ev
el

op
m

en
ta

l m
ile

st
on

es
,

fo
r 

ex
am

pl
e,

 a
re

 fa
r 

m
or

e 
si

gn
ifi

ca
nt

 in
 e

va
lu

at
in

g 
th

e 
he

al
th

st
at

us
 o

f a
 c

hi
ld

 u
nd

er
 fi

ve
 th

an
 o

f a
 s

tu
de

nt
 o

ve
r 

tw
el

ve
.

T
hu

s,
 th

e 
fo

llo
w

in
g 

lis
t i

nd
ic

at
es

 th
e 

ar
ea

s 
w

hi
ch

 s
ho

ul
d 

be
ex

pl
or

ed
 in

 o
rd

er
 to

 o
bt

ai
n 

a 
re

la
tiv

el
y 

th
or

ou
gh

 o
ve

rv
ie

w
 o

f
th

e 
st

ud
en

t's
 fu

nc
tio

ni
ng

, w
hi

le
 th

e 
am

ou
nt

 o
f d

et
ai

l n
ec

es
sa

ry
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 c
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 th

e 
st

ud
en

t m
at

ur
es

.
It

sh
ou

ld
 b

e 
no

te
d,

 to
o,

 th
at

 th
e 

fo
llo

w
in

g 
lis

t
is

 in
te

nd
ed

 to
 s

er
ve

as
 a

n 
ou

tli
ne

 o
f t

he
 b

as
ic

 c
om

po
ne

nt
s 

of
 a

 h
ea

lth
/d

ev
el

op
m

en
ta

l
hi

st
or

y. D
ep

en
di

ng
 o

n 
th

ei
r 

di
sc

ip
lin

e 
an

d 
th

e 
ci
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um

st
an

ce
s

pr
ec

ip
ita

tin
g 

th
e 

th
e 

re
fe

rr
al

, e
va

lu
at

or
s 

m
ay

 w
is

h 
to

 in
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ud
e

ot
he

r 
co

m
po

ne
nt

s,
 s

uc
h 

as
 a

 r
ev

ie
w

 o
f s

ys
te

m
s,

 a
 b

eh
av

io
ra

l
ch

ec
kl

is
t, 

or
 a

n 
as

se
ss

m
en

t o
f d

is
ci

pl
in

e 
an

d 
ch

ild
 c

ar
e 

pr
ac

tic
es

.
F

in
al

ly
, w

e 
w

is
h 

to
 e

m
ph

as
iz

e 
th

at
, r

eg
ar

dl
es

s 
of

 th
e 

nu
m

be
r

of
 c

om
po

ne
nt

s 
or

 th
e 

de
pt

h 
to

 w
hi

ch
 a

 g
iv

en
 c

om
po

ne
nt

 is
ex

pl
or

ed
, t

he
 g

oa
l i

s 
to

 c
ol

le
ct

 s
uf

fic
ie

nt
 in

fo
rm

at
io

n 
to

 p
ro

vi
de

a 
co

m
pr

eh
en

si
ve

 o
ve

rv
ie

w
 o

f t
he

 in
di

vi
du

al
 s

tu
de

nt
's

 c
ur

re
nt

he
al

th
/d

ev
el

op
m

en
ta

l s
ta

tu
s.

I.
ID

E
N

T
IF

Y
IN

G
 IN

F
O

R
M

A
T

IO
N

O
bj

ec
tiv

e:
 to

 id
en

tif
y 

th
e 

in
di

vi
du

al
 s

tu
de

nt
 a

nd
 to

 c
ol

le
ct

pe
rt

in
en

t d
em

og
ra

ph
ic

 in
fo

rm
at

io
n.

T
he

 p
ur

po
se

 o
f t

hi
s 

co
m

po
ne

nt
 is

 to
 c

on
fir

m
, c

or
re

ct
 a

nd
up

da
te

 in
fo

rm
at

io
n 

on
 fi

le
.

A
t t

he
 v

er
y 

m
in

im
um

, t
hi

s 
ar

ea
sh

ou
ld

 in
cl

ud
e:

 th
e 

st
ud

en
t's

 le
ga

l n
am

e 
(i.

e.
, a

s 
it 

ap
pe

ar
s

on
hi

s/
he

r 
bi

rt
h 

ce
rt

ifi
ca

te
),

 c
ur

re
nt

 a
dd

re
ss

 a
nd

 p
ho

ne
, a

nd
la

ng
ua

ge
s 

(in
cl

ud
in

g 
si

gn
) 

us
ed

 a
t h

om
e 

or
 fo

r 
in

st
ru

ct
io

n.
It

is
 a

ls
o 

ap
pr

op
ria

te
 to

 c
ol

le
ct

 in
fo

rm
at

io
n 

on
 e

nv
iro

nm
en

ta
l

fa
ct

or
s,

 s
uc

h 
as

 th
e 

st
ud

en
t's

 li
vi

ng
 s

itu
at

io
n,

 o
th

er
 p

er
so

ns
 in

th
e 

ho
us

eh
ol

d,
 a

nd
 s

pe
ci

al
 d

ire
ct

io
ns

 fo
r 

co
nt

ac
tin

g 
th

e 
pa

re
nt

s.

II.
 P

R
E

N
A

T
A

L 
H

IS
T

O
R

Y

O
bj

ec
tiv

e:
 to

 g
ai

n 
in

fo
rm

at
io

n 
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ou
t m

ot
he

r's
pr

eg
na

nc
y

w
hi

ch
 m

ay
 in

flu
en

ce
 c

hi
ld

's
 h

ea
lth

 o
r 

le
ar

ni
ng

.

T
yp

ic
al

ly
 th

e 
pr

en
at

al
 p

er
io

d 
is

 th
e 

be
st

 p
er

io
d 

of
 h

ea
lth

ca
re

 (
re

gu
la

r 
m

ed
ic

al
 a

tte
nt

io
n)

 a
nd

 h
ea

lth
 p

ra
ct

ic
es

 (
di

et
 a

nd
da

ily
 h

ab
its

) 
fo

r 
a 

fa
m

ily
. T

he
re

fo
re

 th
e 

da
ta

 c
ol

le
ct

ed
 in

 th
is

ar
ea

 m
ay

: (
a)

 id
en

tif
y 

sp
ec

ifi
c 

in
di

ca
to

rs
 o

f l
at

er
 p

ro
bl

em
s 

fo
r

th
e 

yo
un

ge
r 

ch
ild

; a
nd

/o
r 

(b
) 

ca
st

 li
gh

t o
n 

th
e 

fa
m

ily
's

' a
tti

tu
de

to
w

ar
d 

he
al

th
 c

ar
e 

pr
ac

tic
es

 (
i.e

., 
w

he
th

er
 p

re
ve

nt
iv

e 
or

 c
ur

at
iv

e)
.
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ge
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hi

ld
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bi
rt

h;
 c

hi
ld

's
 b

irt
h 

or
de

r;
 n

um
be

r 
of

 p
re

vi
ou

s 
pr

eg
na

nc
ie
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e
bi

rt
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; d
ie

t, 
us

e 
of

 m
ed

ic
at

io
ns

, t
ob

ac
co

 a
nd

al
co

ho
l a

nd
di

ag
no

st
ic

 te
st

s 
du

rin
g 

pr
eg

na
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 a

nd
 d

et
ai

ls
of

 a
ny

 il
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es
se

s,
co

m
pl

ic
at

io
ns

 o
r 

in
ju

rie
s 

du
rin

g 
pr

eg
na

nc
y.

(T
he

 e
va

lu
at

or
 s

ho
ul

d 
no

te
 th

at
 a

 p
re

na
ta

l h
is

to
ry

is
 o

nl
y

ra
re

ly
 a

va
ila

bl
e 

in
 th

e 
ca

se
 o

f a
n 

ad
op

te
d 

ch
ild

, e
ve

n
if 

th
e

ad
op

tio
n 

ag
en

cy
 is

 c
on

ta
ct

ed
 d

ire
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ly
 fo

r 
hi

s
in

fo
rm

at
io

n.
In

 th
e

ca
se

 o
f a

 fo
st

er
 c

hi
ld

, t
he

 c
ol

le
ct

io
n 

of
 m

ed
ic

al
/d

ev
el

op
m

en
ta
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he

al
th

 in
fo
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at

io
n 

is
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pr
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to

 p
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th
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be
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 s
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e

fo
r 
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 in
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n 

is
 th
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un
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 d
ep
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en
t o

f h
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 s

er
vi
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s

so
ci

al
 w
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ke

r 
w

ho
 is

 s
up
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vi
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ng

 th
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fo
st
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 p

la
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III
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O
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O
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at
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t c
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h

w
hi
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ay
in

flu
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 c

hi
ld

's
 h

ea
lth
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le
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T
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 p
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se
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nt
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 b
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un
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 m
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l p
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 c
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ed
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 c
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n
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f p
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 o
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ed
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en
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 M
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w
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 c
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 m
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t p
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en
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en
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 c
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id
en

tif
ie

d
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pp
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ch
oo

l-
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e 
m

ay
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o 
th
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ug
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a 

pe
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of
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no
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in
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th
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ch
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ly

 d
iff

er
en
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ro
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w
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he
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pe
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, b
ut

 n
ot

 k
no

w
in

g 
th

e
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tu
re

 o
f t

he
 p

ro
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em
. W

he
n

pa
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nt
s 

do
 n

ot
 h
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e 
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ce
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 to

 p
ro

fe
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io
na
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is
t t

he
m
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 d

ev
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op
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 e

xp
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ta
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 s

tr
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eg
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ot
e 
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e 
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ild
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 d

ev
el

op
m

en
t,

th
ey

 m
ay

 s
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pl
y 

gi
ve

 u
p 
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or
se
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et

, b
ec

om
e
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iv
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(K
em

pe
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el

fe
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72

; S
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el
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).

If 
th
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en
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 c
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 h
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pp
ed

 is
 d
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fa
m
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vi
ce
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m
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t b
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ed
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pr
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 b
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m
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se
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s
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e 
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se
d 

on
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n 
as
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ss

m
en

t o
f t

he
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em
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 in

te
rn

al
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 e

xt
er

na
l n

ee
ds

. I
nt

er
na

l n
ee

ds
 w

ou
ld

 in
cl

ud
e 

su
ch

fa
ct

or
s 
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 a

 s
tr

ug
gl

e 
w

ith
 c

ha
ng

in
g 

ex
pe

ct
at

io
ns

,
in

cr
ea

se
d 

ro
le

de
m

an
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, s
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lin
g 

co
nf

lic
t, 

an
d 

em
ot

io
na

l s
up

po
rt

 a
va

ila
bl

e 
w

ith
in

 th
e

fa
m

ily
. E

xt
er

na
l n

ee
ds

 in
cl

ud
e 

th
e 

fa
m

ily
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re
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ns
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p 

w
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 e
xt

en
de

d
fa

m
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ch

oo
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m

m
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.

F
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ge
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in
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ca

te
 th

at
 c
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e
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al
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m

ay
 n

ot
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e 
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ed
 w

he
n 
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ol
de
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ed
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oa
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 c
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m

ily
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n 
de
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gn

in
g

an
 in
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rv

en
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n 
pr

og
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m
, t

he
y 

no
te

th
e 

im
po

rt
an

ce
 o

f a
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ng
 th

e 
fa

m
ily

st
ru

ct
ur

e,
 fa

m
ily

 h
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nd
 th

e
fa

m
ily
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 c
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hi
s 
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oa
ch
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en
s

th
e 

tr
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al
 p

er
sp

ec
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e 
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 m
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 i.

e.
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ng
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r
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en
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 p

ro
vi

de
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en

t
w
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m
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 p
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se
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e 
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an
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e 
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en
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at
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na
l p
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m
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's
 le
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 c
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 s
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F
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 b
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t o
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 b
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 b
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it 
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en
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 c
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en
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 b
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r 
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 b
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 b
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 b
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 c
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 b
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m
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e 
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 b
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m
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he
d

a 
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 b
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 c
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 m
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e
id

en
tif

ie
d 

as
 m
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l c
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 d
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 c
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 p
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 m
ar

rie
d 

fo
r 

ei
gh

t y
ea

rs
. T

he
y 

bo
th

 a
re
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p.
m

. a
nd

hi
s 

fa
th

er
 w

or
ks

 fr
om

 7
:0

0 
a.

m
. t

o 
3:

00
p.
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l d
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 c
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 r
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g,

 a
nd

 4
) 

th
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l l
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 c
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 b
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w
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 r
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 c
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 c

le
an

 h
is

 r
oo

m
 b

ef
or

e
su
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 c
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en
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x 
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 c
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 p
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 c
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 c
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 r
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 p
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 b
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l p

ro
gr

am
 fo

r 
Jo

hn
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 p
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 b
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 b
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 d
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 b
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l C
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 p
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 b
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l C
oo

rd
in

at
or

 w
ill

 v
is

it 
th

e 
cl

as
sr

oo
m

s 
of

 th
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l C
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 c
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 c
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 c
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 c
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 C
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 c
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 c
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 c
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 d
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 c
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 p
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 c
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 p
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f c
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 c
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at
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 b
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 c
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 c
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 b
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 c
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 C
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 p
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 c
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 b
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 o
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e 

ch
ild

re
n 

an
d 

al
l w

ho
kn

ow
 a

nd
 w

or
k 

w
ith

 th
em

.

D
r.

 R
ay

 S
tu

rd
ev

an
t, 

pe
di

at
ric

ia
n,

 p
ra

ct
ic

in
g 

in
 S

io
ux

 C
ity

, I
ow

a,
st

ud
ie

d 
th

e 
pr

oc
ed

ur
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 c

hr
on

ic
 s

to
ol

 h
oa

rd
in

g 
by

 e
m

ot
io

na
lly

 h
ea

lth
y 

ch
ild

re
n 

w
ho

ha
ve

 h
ad

 p
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 c
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 d
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A
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 o
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 d
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 b
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 c
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 c
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 p
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 o
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t p
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f c
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e 
re

al
m

 o
f g

en
er

al
 p
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 d
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 d
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 p
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 c
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 d
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ot
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 c
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 c
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en
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 b
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 m
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 d
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 c
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 m
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 p
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 d
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 b

ee
n 

ac
co

m
pl

is
he

d,
 a

ne
w

pa
tte

rn
 o

f s
to

ol
 p
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 c
hi

ld
re

n 
ca

n 
be

m
ai

nt
ai

ne
d 

w
ith

 m
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 c
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t p
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Editor's Note

It is with a great sigh of relief and a feeling of real joy that I
prepare to take this third issue of the ISSWA Journal to the printer.

I believe very strongly in the value of the Journal and want
very much to see it succeed. We are fortunate in Iowa that our state
association wants to see the Journal succeed and provides both
financial backing and moral support.

Why then do I worry about the future of the Journal? Very
simple. No articles submitted will mean no Journal to pubish. I am
sure there are many "out there" with either ideas for articles that you
haven't gotten around to writing or with articles written for which you
haven't yet found a publisher.

The variety of articles included in this issue may be
encouraging to those trying to decide on whether their ideas may be
publishable. We lead off with an editor's report, a followup to issues
raised in the last Journal editorial. Next we have report from Jim Clark,
a regular contributor on statewide issues and trends, followed by a
report from Al Flieder and Heather Henderson on a survey of school
social workers. Next is an article by Paul Alexander and Tom Adams
describing the work of the school social in an individual case. We
hope that Paul will continue with more individual case studies in
subsequent issues. We conclude with the second of three parts of
Jim McCullagh's bibliography.

We think the mix is an interesting one. But we want more!!!!

SCV
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EDITOR'S REPORT
Sallie C. Verrette

In the spring of this year, the fourteen supervisors of school
social workers in Iowa were sent a list of thirteen social work tasks and
asked to prioritize them. The list of items was one used in Heartland
AEA in the fall of 1986. The following activities were included in the list:

1. Special education assessment.
2. Emergency /crisis intervention, e.g. child abuse/neglect, suicidal

threats, etc.
3. Liaison/brief counseling with parent.
4. Prevention/growth enhancement in classroom or community, e.g., drug

abuse, parent groups, student support programs, etc.
5. Referral to outside agencies.
6. Teaming with special education and local school staff. .

7. Program development of needed services to the community.
8. Individual counseling with students and parents.
9. Group counseling with students and parents.
10. Consultation with local school staff.
11. Case management.
12. Case management and services to the school.
13. Teacher inservice.

Eleven supervisors responded and several added useful
comments which ranged in length from a few paragraphs to fairly
lengthy statements. In this report, the prioritization of the tasks will be
briefly described and some of the comments will be included.

Of the thirteen social work tasks listed, there were five that
received no ranking higher than six. These items were numbers 4, 7,
11, 12, and 13. The remaining items were then ranked by using a
weighted system: an item ranked 1 was given a weighted ranking of 5,
a 2 equaled 4, a 3 equaled 3, a 4 equaled 2, a 5 equaled 1.

The result was the following ranking of the priorities:

SSW TASKS

Individual counseling
Group counseling
Spec. Ed. Assessment
Teaming
Liaison with parents
Consultation w/local school
Referral to outside agencies

NUMBER OF
RESPONDENTS.

WEIGHTED
RANK

10 33
10 28
10 28

9 28
10 20

9 17
10 11

Journal of School Social Work
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The rankings show a degree of consensus in the areas of top
priority with individual counseling clearly the top priority overall.
However, the comments made by the individual supervisors
demonstrate equally clearly that the tasks themselves as well as the
priorities are interpreted in a variety of ways, particularly in the area of
special education assessment. The cover letter to the supervisors
also asked the question whether school social workers are routinely
involved in each assessment. The following comments are
excerpted from the supervisor's replies:

LaVERNE R. MOSHER
KEYSTONE AEA 1

In our agency, as part of the required process..., school
social workers are involved in some way in all special education
placements. The extent of this involvement would be greatly
dependent upon the handicapping condition and the team
assessment of the need for more in-depth involvement. An example
of this would be in BD placements. I would say that the school social
worker would be the key staff member involved. However, in LD
placements the involvement would vary greatly dependent upon the
social factors impacting the diagnosis and placement.

In all diagnostic and educational placements, the school
social worker is expected to submit a statement for inclusion in the
final D&E report. This statement, again, would vary from one
paragraph to three pages dependent upon involvement in the case.

THERESA GOLDEN
AEA 3, LAKELAND

School social workers are not routinely involved in each
evaluation of special education students. Referrals are generally
discipline specific initially. Primarily, referrals to social workers are for
assessment for emotional/behavioral/social concerns. All potential
BD referrals are assessed both by the school social worker and
school psychologist. Each evaluation is viewed separately and an
individual decision on what type(s) of assessment will be used.

Generally, social workers do parent/teacher interviews as well
as student interviews. Additionally, behavior rating scales are
administered as well as other referral specific scales. Sociometrics
and additional social/emotional assessments can be routine.
Typically, behavioral observations take place and possibly a file
review. Social histories may be used to gather further needed
information. Reports need to be on file for each student referred
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documenting the assessment that has taken place. Reports on
students who are behaviorally disordered are more specific and
denote results in mandated areas.

Other general areas of evaluation school social workers are
involved in include preschool child find clinics, kindergarten
readiness testing, and referrals to outside agencies for more
extensive psychiatric or family based assessment.

RALPH SCHULTE
ARROWHEAD AEA 5

It is very apparent from state law and state funding that
school social workers in AEA's are devoted to Special Education.
Services such as crisis intervention, prevention, etc., must be a low
priority unless the social worker is funded from general education and
none I know to date are.

If school social workers want to do self-help groups, divorce
counseling, etc., they should go to other states as that is not the
intent or direction of school social work in Iowa, as funded. I think
more and more we need to do some "early intervention" as pre-
referral;. but part of the "state social worker identity crisis" is related to
the fact that some school social workers do many things they should
not do and supervisors have not cut out a common core.

JACK MONTGOMERY
AEA 6

Promoting the physical, psychological, and social well-being
of children is generally considered a major goal and responsibility of
school social workers. Since a sense of well-being is often
determined by a child's interaction with the environment, both the
interface between the child and his/her surroundings, and the child's
resultant feelings, are legitimate areas of investigation and change.

In AEA 6 we would hope, and expect, that each school
social worker is sufficiently motivated, and trained, to systematically
explore those variables that will impact on learning. School social
workers don't often work directly in the cognitive domain (active
classroom teaching) so their endeavors are usually geared, indirectly,
to the production of learning in the affective arena.

We have not routinely involved school social workers in each
evaluation for special education placement-with the exception of
those children suspected of having behavioral problems. But, as the
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idea of systematically measuring causal relationships between factors
presumed to influence learning takes hold, the practice of involving
school social workers in each evaluation becomes more enticing.

The word routine, frankly, has been a barrier word for us. No
evaluation or case should be routine. If one can say I have checked
off all reasonable factors e.g., age, skill, motivation, etc., and found
nothing that would appear to significantly retard or diminish learning,
then it would seem the approach had not been "routine" but, rather,
analytic. If hypotheses are not generated, within some model or
framework-even one's own, and systematically rejected, then it will be
difficult to specify those variables that need to be changed to
facilitate learning.

It would seem we have built a case for including school social
workers in every evaluation. If resources were not an issue, we
probably would. However, some constraints are that we are relatively
few in numbers and are still engaged in the entire gamut of activities
that school social workers are trained to do and sometimes just
conscripted to do. Our social workers, spend a great deal of time in
intervention activities and, in all honesty, by not requiring them to be
involved routinely in every evaluation, we believe quality and quantity
of service can be more effectively controlled and balanced.

CHARLENE STRUCKMAN
AEA 7

Social workers at AEA 7 participate on multidisciplinary teams
doing special education assessments for students with all disabilities.
However, school social workers are not involved in every special
education assessment at AEA 7. Each social worker maintains at
least partial control of which referrals they will be on by participating in
the pre-referral process. Usually social workers are involved in an
assessment when there are behavioral, social or emotional concerns,
or when environmental or cultural factors may be involved. In the
assessment social workers may interview the teacher, the student, or
the parents, may review the record, may observe the student, or may
communicate with outside agencies involved with the student,
depending upon the questions raised through the evaluation
process.

Social workers are involved in follow-up with students
identified as educationally disabled in a number of ways. The student
may be placed on the school social worker's roster and served
directly through group or individual counseling, through consultation
with the teacher, or through counseling with the student's parents.
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student's parents. School social workers follow up less directly by
participating on the educational team that serves the student's
classroom if he or she is placed in a resource room or self contained
special class. In these programs social workers meet with the teacher
and the rest of the team to develop behavior management strategies,
respond to crisis in the student's family that may significantly affect
school performance, cope with crisis at school, and plan affective skill
development in the classroom.

School social workers are available to students in regular
education by participating on pre-referral teams that assist teachers to
resolve problems prior to making a special education referral on
behalf of a student.

There are a number of special social work assignments at
AEA 7. Two of these assignments are in severe behavioral
disabilities programs. The school social worker in one of these
programs does a lot of crisis intervention, while in the other program
the social worker does therapeutic groups and family counseling. In
both programs the social worker participates on the multi-disciplinary
team that works with the teacher to provide the student's special
program.

Another school social worker is assigned four days a week to
a special facility serving students with moderate to severe and
profound mental disabilities. The social worker in this program
consults with teachers and outside agencies, does social skills
training in the classroom, and participates in transition planning.

AL FLIEDER
GRANT WOOD AEA 10

Basically, our priorities are to do intervention at full service
with educationally handicapped pupils; the younger and more at risk
of educational failure, the higher the priority. We are doing more on
child study teams. Other activities take place as time allows.

GARY LEWIS
AEA 12

These ratings represent a reprioritization to be implemented
this coming fall. This past school year (and previously), assessments
were the major priority. (ed. note: Mr. Lewis ranked as follows: 1)
individual counseling 2) group counseling 3) crisis intervention)
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GLENN GROVE
LOESS HILLS AEA 13

Area Education Agency 13 uses the social workers in three
major areas. These include assessment, counseling (individuals and
parents, and group counseling), and third, liaison work with
community agencies. Our social workers are not involved in
assessment on a regular basis. However, when behaviors of concern
are indicated on a special education referral, we do a home
assessment. We do not routinely assess every LD and mentally
disabled child. Our agency, however, does require that for a child to
become identified as Behavior Disordered, a social assessment must
be completed. In addition, social workers are encouraged to provide
pre-evaluation activities and provide crisis intervention services to
schools such as suicide, and other crisis intervention opportunities.

KAY HANDFORD HANNA
GREAT RIVER AEA 16

...some of our priorities are shifting as the emphasis on counseling
regular ed. kids increases. We are trying to improve preschool
services at present.

It is evident then that the question of priorities is one being
considered by many AEA's. We are searching for the ways to be most
effective given the ever present constraints of time, budget, and
demands of our several constituencies.

There is considerable diversity in AEA expectations for social
workers; that is as it should be because local control to the degree
possible within the law is a strong and vital tradition in American
education. There is also considerable agreement as to the main areas
in which school social workers should be functioning.

It is particularly important for school social workers to keep
their identity as social workers, whatever tasks are assigned priority.
Working in a multidisciplinary team in a school setting, we must work at
remaining social workers because the strength and usefulness of our
contribution rests with the particular training we bring with us. We
need to belong to NASW, we must keep abreast of concerns and
priorities of the social work profession. We must review social work
ethics and be sure that we adhere to them.

It is apparent that the supervisors of school social work are
giving thoughtful consideration to our priorities. Comments from
school social workers would be welcomed. We are all interested in
how we view our work and hopefully, we are open to new ideas.

ABOUT THE AUTHOR

Sallie C. Verrette, ACSW, is a school social worker with Heartland AEA
in the Newton area.
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STATEWIDE: ISSUES AND TRENDS

School Social Work Certification in Iowa

Jim Clark

A set of standards for certification of school social workers in
Iowa is now in administrative rule form and will become effective on
October 1, 1988. The development of this certification package is the
result of many years of collaborative efforts between the Certification
and Standards Committee of the Iowa School Social Workers
Association and the Bureau of Teacher Education and Certification at
the Iowa Department of Education.

To date social workers have been authorized to practice in Iowa
public schools by a Statement of Professional Recognition which is
issued by the Bureau of Teacher Education and Certification upon
recommendation from the respective Area Education Agency Directors
of Special Education. Aside from this recommendation the only
requirement for issuance of the S.P.R. is documentation (in the form of
an official transcript) that the social worker has earned an M.S.W.
degree from an accredited institution. To be issued authorization to
serve as a school social work supervisor verification of four years
experience as a school social worker is an additional requirement.

Effective October 1, 1988, two options will be available for
school social work authorization. The first option requires the
applicant to have earned an M.S.W. degree from an accredited
institution with the degree program including a minimum of 20
semester hours of course work (including practicum) in the areas of
social work assessment, intervention, and related studies. In addition,
study and knowledge in the areas of general education and special
education are required as well as a school social work practicum.
Course content must include material that contributes to the
education of the handicapped, and the gifted and talented.
Completion of an approved human relations course is also required as
it is for all certificated special education personnel.

The second option available is the Statement of Professional
Recognition (S.P.R.). Besides the current requirement of having
earned an M.S.W. degree from an accredited institution, the applicant
must also complete an approved human relations course and hold a
valid Iowa social work license. A temporary S.P.R. can be issued for
one year if the applicant needs to complete the human relations

Journal of School Social Work
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course. Another temporary S. P.R. can be issued for a second year if
the applicant is a new graduate and must complete the prerequisite
two years of post masters practice to be eligible for social work
licensure.

An approved program of study is currently being developed
with the University of Iowa. This program will outline specific course
work that will be considered as fulfilling these certification
requirements.

An important consideration for students and current
practitioners in choosing either of these options is the fact that the
certificate option, i.e., the first option described above, is a
prerequisite for certification as a Supervisor of Special Education-
Support and for Director of Special Education.

An often asked question is whether these certification
requirements will apply to currently practicing school social workers.
Current practitioners may continue to operate under the S.P.R. with
no additional requirements. Upon application, a certificate will be
issued if the social worker meets the requirements outlined in the first
option above.

Certification of school social workers marks a trend in the
direction of more specialized preparation of social workers who
practice in public schools. Hopefully this will serve to reinforce the fact
that school social workers are uniquely prepared to contribute as a
team member to the ever increasing challenge of educating children
in a complex and often stressful society.

ABOUT THE AUTHOR

Jim Clark, ACSW, is a consultant for School Social Work Services at
the Iowa Department of Education. He is a regular Journal contributor
on issues of concern to school social workers.
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SURVEY OF IOWA SCHOOL SOCIAL. WORKERS

BY

Al Flieder & Heather Henderson

During the Spring of 1986 a survey of Iowa's School Social
Workers was accomplished. It obtained practioner responses in six
areas pertaining to involvement and improvement of the Iowa School
Social Work Association (ISSWA), membership in other professional
organizations, and private practice activities. Additionally, it yielded a
rank ordered list of priorities for action which ISSWA would receive
support pursuing. This article presents major findings from the
survey, reports activities which have already been initiated by ISSWA
leadership and suggests implications for further action.

JNTRODUCTION

Responsible leadership of a professional body will periodically
secure broad based input from constituents as a guide to planning
and decision making. In this spirit, the Iowa School Social Workers'
Association (ISSWA Executive Board) recently supported a survey of
Iowa's School Social Workers. The intended purpose of this effort
was to gather responses in order to construct a statewide profile of
practitioner opinion on membership and other organizational matters.
The results would help ISSWA leadership direct future activity so as to
enhance the relevance and responsiveness of our professional
organization to members and prospective members. This summary of
findings is presented as feedback to respondents and others who
have interest in the results.

Journal of School Social Work
Vol. 2, No. 1, Spring-Summer 1987, p.p. 9-15
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DATA COLLECTION INSTRUMENT

A questionnaire was constructed covering two areas of
inquiry. Each consisted of a single page, 6-item response form-one
regarding ISSWA and one regarding the National Association of
School Social Workers (NASW). While the two parts were similar, the
NASW related responses were not analyzed for purposes of this
report and will be submitted as input to the NASW Commission on
Education.

In general, the ISSWA questionnaire sought respondents'
input regarding memberships and priorities for action. Information on
the following topics was gathered (for further detail, see Appendix A):

1. Membership status in ISSWA
A. If yes, how long?
B. If no, barriers to joining.

2. Membership(s) in other professionally related
organizations.

3. Involvement in private practice activities

4. Suggestions for improvement of ISSWA

5. Volunteer service to ISSWA (future)

6. Prioritize the top three endeavors ISSWA should pursue.

METHOD OF DATA COLLECTION AND ANALYSIS

Three opportunities for seeking response to the opinionaire were
utilized:

The Spring, 1986 ISSWA Conference held in Des Moines.
The questionnaire was distributed, completed and collected
as part of the annual business meeting of ISSWA, and also
during the SSW Supervisors' meeting held the day previous.

A direct mailing to all Iowa School Social Workers was made
from the President of ISSWA.

The Spring, 1986, issue of the ISSWA newsletter included
the questionnaire.
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Questionnaires used on all occasions were identical,
consisting of a single sheet. It was hoped that by using multiple
methods to reach SSW's with this questionnaire that the broadest
participation could be achieved. No follow-up mailings or second
questionnaires were distributed. Recipients of the questionnaire were
instructed to respond to it only once. Respondents were asked to
return completed questionnaires to a central location where they were
collected and tabulated.

The underlying hypothesis of the survey was that compiling
and analyzing responses to the posed questions in this manner
would give direction to leadership which would be representative of
the prevailing sentiments of SSW's across the state. Given the errors
of measurement and size of the population sampled, it was
determined that, in order to be significant in generalizability to the
whole respondent group, a response category would have to receive
seven or more similar responses.

In total, 108 completed questionnaires were received and
tabulated. Of these 58% (63) were members of ISSWA or both
ISSWA and NASW; 23% (25) were members of NASW only and 19%
(20) were not members of either organization. Duration of ISSWA
membership ranged from 1 to 17 years with a mean of 6.3 years.
Among non-members, the most frequent reason cited for not joining
was "financial", followed by no response and "uncertainty about
be nef it".

As Table I indicates, School Social Workers hold memberships in
numerous related professional organizations, most frequently in
NASW and ISEA/NEA.

TABLE I. MEMBERSHIP(S) IN RELATED ORGANIZATIONS
AMONG RESPONDENTS (N=108)

NO.RESPONDENTS
BELONGING

ORGANIZATION

NASW 74 69

ISEA/NEA 36 33

ARC 8 7

CEC 7 6

ACLD 6 6

Orthopsychiatry 5 5
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22% (24) of the School Social Workers responding are involved in
private practice endeavors ranging from marriage and family therapy
to teaching and consulting activities.

Regarding the open-ended item ("How would you like to see ISSWA
improve?"), nearly 2/3 gave no response while 12% cited "increase
membership". An additional 9% suggested "increase visibility and
PR", while 8% would like to see improvement come in the form of
"better communication and networking." The suggestion of
"increase political involvement" was made by 5% of the respondents.

17 SSW's volunteered on item #5 to run for office, serve on
committees or be a legislative network contact person. These names
were submitted directly to the ISSWA Executive Board.

On the final item, which asked respondents to rank three of
six areas for ISSWA to emphasize in its activities, a weighted ranking
system was devised in order to give a true rank order of responses.
(An area ranked 1 was assigned a weighting of 3, those ranked 2
were weighted 2 and those ranked 3 were weighted 1. Thus, an area
receiving 2 rankings of 1 (=6), 2 rankings of 2 (=4) and 2 ratings of 3
(=3) would have a weighted ranking of (6+4+3=13).

TABLE II. SUGGESTED PRIORIZATION OF ISSWA ACTIVITIES (N=108)

# RESPONSES WEIGHTED RANKINGAREA OF ACTIVITY

Continuing Education Opportunities 80 187

Legislative Affairs 64 140

Certification and Licensure 50 74

Special Projects & Publications 45 67

Research and Evaluation 32 61

DISCUSSION

As Table II indicates, the areas of continuing education and
legislative affairs ranked significantly higher in the minds of
respondents. These results suggest that practitioners continue to
have high expectations and reliance upon the Association for
providing relevant workshops, conferences and courses.
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Historically, the two annual conferences have been well
attended and positively evaluated. Possibly this is a time to do more
comprehensive needs assessment, combining the elements of
practitioners' perceived needs from experiences in the field with
Directors' and Supervisors' anticipated directions, given emerging
trends.

Longer term skill development themes might be considered,
such as consultation, early and brief intervention or cognitive
behavorial approaches. These could be offered with optional college
credit applicable to salary lane changes or earning an SSW certificate.

Legislative affairs was found to be the second highest
ranked priority for action. This probably reflects increasing
recognition amoung SSWs that legislative matters have high
relevance for SSW practice and education in general. It is timely that
the ISSWA Board has moved ahead to ready the Legislative Affairs
Committee for future legislative sessions establishing a
communication network of contact people. Given SSW's
membership in related organizations, it would seem logical to further
develop collaboration with the legislative/lobbying activities of the
Iowa Chapter of NASW and ISEA if areas of mutual support can be
agreed upon. Collaboration with Iowa's Coalition for the Disabled
would also be justified.

Licensure and certification are nearing completion.
Voluntary licensure is now in place within Iowa. Formal certification for
SSW is in its final stages through the combined efforts of the
Department of Education School Social Work Consultant and the
ISSWA Certification Committee. Currently being developed are an
approved program and suggested courses with the prescribed
content.

Regarding special projects, publications, and research, the
ISSWA newsletter has been upgraded and expanded in its
distribution since this questionnaire was initiated. Also being
explored as a result of this questionnaire has been the concept of
regional meetings for SSWs around the state of Iowa. The Iowa
Journal of School Social Work continues in its second year of
publication. The handbook School Social Work Interventions with
Behaviorally Disordered Students has been published and is being
distributed.

A mullti-year project is now underway to develop practice
oriented research in SSW. This will begin by compiling a book of
readings on SSW research, followed by staff development
workshops leading to practitioner conducted research activities.
Results could possibly be submitted as input to the emerging center
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for Social Policy and' Practice of NASW which is intended to serve as
a nationwide repository for the Social Work data base.

CONCLUSION

We find that a brief questionnaire can be useful in establishing
demographics, connections with other related groups, and priorities
which membership would like their professional organization to
pursue. This information is valuable in that it enables designated
leadership to implement projects and create change in the
confidence that these will be wanted, supported and appreciated by
members of the profession.

ABOUT THE AUTHORS

Al Flieder, ACSW, LSW, is supervisor of the School Social Work
Program at Grant Wood AEA. He is past President of ISSWA & serves
on the Midwest School Social Work Council. He recently completed a
two year term on the NASW Commission on Education.

Heather Henderson, MSW, is a School Social Worker for Heartland AEA
in the Indianola area. She is Treasurer of ISSWA and has organized
several state-level conferences.
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APPENDIX A

ISSWA QUESTIONNAIRE

1. Are you a member of ISSWA?

yes....for how many years?

no....what keeps you from joining?

2. Do you hold current memberships in other professionally related
organizations?

ISEA
CEC
ARC
ACLD
Clinical Coalition (social work)
AAMFT
Ortho psychiatry
other (specify

3. Are you involved in any social work related private practice activity
(for pay)? If yes, please specify:

4. How would you like to see ISSWA improve? Please specify)

5. Would you consider serving ISSWA as one of the following (write in full
name here)?

running for office

committee member

contact person for legislative network

AEA #

6. Indicate the top three areas you believe ISSWA should be pursuing
(1 =highest priority):

certification and licensure
legislative affairs
continuing education opportunities (e.g. conferences and workshops)
research and evaluation endeavors
special projects and publications
other (specify)
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SCHOOL SOCIAL WORK: An Overview

Paul Alexander and Tom Adams

This article is the script of a presentation made to the AEA 6
Board describing the work of the School Social Worker. It presents an
overview of the work of the School Social Worker by following a
specific child. After reviewing the child's background, the process of
evaluation, staffing recommendations, and interventions are
discussed. The format of an interview is used.

It is often difficult for people to understand the work of the
School Social Worker. On November 5,1986 we were given an
opportunity to discuss our work with the Area Education Agency 6
Board. We chose to present a case study that would show an
overview of the varieties of activities performed by a School Social
Worker. The following is the script of our presentation to the AEA 6
Board. We believe it was effective in clarifying the School Social Work
process for the Board.

Tom: We would like to show you what School Social Workers do by
reviewing, step by step, a specific case in which one of us is involved.
To preserve confidential information we have changed some
identifying data and have re-named the student Leroy.

Paul: Imagine, if you will, Leroy as a two year old boy who has a knack
for charming most adults. He seems to be clever for his age. But
there is a tension in Leroy's life. His parents, Morton and Marjorie, do
not seem to get along well with each other. There is constant
bickering and violent fighting. One night, Leroy's mother gets him out
of bed, packs him in the car with a few belongings, and takes him on a
long trip. They go to Arkansas. Mort does not go there with them.
When mom talks about dad, she is mad at him. Marjorie ignores any
mail that comes from Iowa, and does not respond to any
communications relating to divorce or custody.

One day, Leroy's dad appears in Arkansas. Leroy is glad to
see him. Maybe they will all live together again. Mort and Marjorie
argue violently. Mort has papers that say he has custody of Leroy. So
Leroy goes back to Iowa with his dad. Marjorie stays in Arkansas.
Later she re-marries. Leroy will not see his mother again for ten years.

Back in Iowa, Leroy becomes moody and tends to be a loner.
His father works from 3 to 11 pm, and continues on that shift for the
next ten years. Leroy spends most of his time with a succession of

Journal of School Social Work
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girl-friends and baby-sitters. When Leroy sees his dad, Mort is often
angry and gets upset easily. Mort humiliates and beats Leroy in order
to get him to behave. Sometimes, social workers from the Department
of Human Services get involved with the family because of possible
child abuse. Leroy has received child protective services, and father
and son have participated in family therapy through the Department of
Human Services.

At school, Leroy does average or below average work. His
teachers wonder why he does not do better. He has obvious ability.
Socially, Leroy tries to solve problems aggressively. His aggressive
behavior has increased steadily through the years: In seventh grade
his behavior is characterized by violent outbursts, deliberate attempts
to hurt himself, throwing books, trying to hurt others, and refusal to
work in the classroom. Last year, Leroy's seventh grade teachers
made a concerted effort to improve Leroy's behavior. This included
parent conferences, detention, removal from the room, counseling,
oportunity to make up work, and praise for accomplishments. (The
School Social Worker may have worked with the school staff at this
point helping them develop ways to deal with Leroy.)

Now Leroy is in eighth grade. Despite attempts to modify his
behavior, the difficulties continue. So the school initiates a referral for
evaluation by AEA Special Education staff, including the School
Social Worker. The parent, Mort, signs the referral authorizing the
evaluation.

T: In Leroy's case those prior attempts did not change his
behavior to an acceptable degree. He is still disruptive to the learning
of other students as well as to himself. So the referral was made to
request information about Leroy's environment and social history. It is
important to realize that the evaluation is made in context of a team
that in this case also includes the parent, the teachers, the
psychologist and the principal.

P: How did you do this evaluation?

T: First I talk to the teachers to find out their concerns about
Leroy's current behavior. I also review the records on Leroy to learn
about his school history.

I met Leroy to get acquainted with him. He is physically strong
and coordinated, and has displayed good athletic potential especially
in track. He appeared to be a youngster who is deeply troubled. His
acting out may well have deep emotional and familial roots.



Then I went to visit Mort, Leroy's dad, in his home. There I
learned much of the background Paul described. I also learned that
Mort is very angry with Leroy. He feels frustrated about disciplining
Leroy, and he thinks all the problems are his fault. Mort says "I can
hardly wait until my son is eighteen so I can kick him out." I asked Mort'
to complete a Behavior Rating form on Leroy. I also arranged for an
Exchange of Information between AEA, the local school, and the
Department of Human Services.

When the school principal and I discussed this child, he
indicated that last year Leroy was seen in his office 2-3 times a week
for being "out of control." During September, eighth grade teachers
reported consistent off task behavior twice.

I went over a Health and Social Profile with Mort, which
indicated that Leroy is physically healthy. If reflects the many
problems Leroy's dad sees in his son's behavior. For example, once
Leroy was late returning home on his bike. Mort said he deprived
Leroy of his bike by chopping it up with an axe in front of the boy.

I spoke with the family therapist who had worked with Leroy
and Mort. They had five sessions over a two month period. The
therapy focused on the lack of nurturing and inappropriate discipline.
The therapist noted that Leroy semed to be very depressed,
especially about school work. Mort got angry because the therapist
confronted his parenting methods and he quit.

I also called Marjorie, Leroy's mother, in Arkansas. Leroy went
to visit her this past summer for the first time in ten years. However,
the visit was cut short because he "wouldn't mind." Marjorie displayed
little interest in Leroy, and a definite fear of getting involved with him.

When I had completed my assessment, I wrote the Evaluation
Report which included recommendations for intervention.

P: Let me review, then. Once you received the referral for
assessment, you

1. Talked with teachers.
2. Reviewed the school records.
3. Interviewed Leroy at school.
4. Interviewed Mort in his home.
5. Completed a behavior rating form with Mort..
6. Had Mort sign an Exchange of Information for

the Department of Human Services.
7. Discussed Leroy with the principal.
8. Collected a Health and Social History.
9. Interviewed the family therapist by phone.
10. Telephoned Marjorie in Arkansas

and 11. Wrote an Evaluation Report.
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T: My assessment covers all of Leroy's environment and history
including home and family, school, and community.

P: Once the members of the Special Education team have
completed your assessments, a staffing is held. At this staffing the
various reports are shared, Leroy's needs are discussed, and an
Individual Education Program is planned. What was the outcome of
Leroy's staffing?

T: Although Leroy has above average intelligence and good
academic skills, he is not performing well in school. There was
consensus that Leroy's behavior is seriously interfering with his
learning as well as being disruptive to other students. A residential
treatment program with a consistent behavioral aproach and an
opportunity to give and receive nurture was recommended. I had
arranged for a representative from the Department of Human Services
to be present. Unfortunately, the Department of Human Services
could not support this residential program. Therefore, Leroy was
placed in a Special Class with Integration for Behavior Disordered
students.

P: This staffing is Leroy's first encounter with Special Education.
At the staffing, the School Social Worker emphasized the lack of
nurture and the need for consistent behavior management. Leroy's
behavior problem did not surface over night. Over the years he has
been somewhat troublesome at school as well as at home. He has
displayed a low self-esteem, aggressive tendencies, and a sullen
attitude. When he entered Seventh grade, where there is much
greater emphasis on individual responsibility, Leroy's behaviors
increased dramatically.

The Social Worker's recommendations included:
a) placement in a self-contained class with integration
b) a behavior management program that focuses on

-accepting responsibility,
-staying on task during school,
-developing impulse control,
-appropriate expression of anger,
-inhibiting hurting himself or others,
-developing cooperation with others.

c) a change in Leroy's living arrangements (e.g.: a residential
treatment program)

d) a counseling program at school to deal with issues at risk in
Leroy's circumstances.

e) encouraging Leroy's athletic ability by participating in sports
activities.

Now that Leroy has been placed in a Special Education
program, Tom, what will you be doing by way of intervention?
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T: There are several things that need to be done on Leroy's
behalf at this point. First I would work with the Behavior Disorders
team at the school to offer assistance in preparing Leroy's behavior
management program. The teacher, of course, has training and
experience in dealing with children like Leroy, so my input is in the
manner of supportive consultation and connecting with the family and
the community. I will keep them informed regularly of Leroy's progress
through the social service system.

I will also work with the Department of Human Services to get
Mort some help in dealing with Leroy at home. This would include
encouraging a residential placement for Leroy.

I will talk with Mort regularly to help him come to a point of
acting-either to get help with his relationship-or to get Leroy a
structured living arrangement out of his home.

I will spend time with Leroy, to get to know him better and to
help him accept the actions of adults at school who care about him. I

will encourage Leroy to get into organized activities which are
supervised by adults such as sports and youth groups.

P: So as part of your Social Work Intervention you will
a) work cooperatively with the teachers and support

staff at the school;
b) continue contacts with the Department of Human

Services to get help for Leroy and Mort;
c) maintain regular contacts with Mort to encourage him

to make a decision and act upon it; and
d) spend time with Leroy to encourage him to do things

to help himself.

T: That's right;

P: Now we have followed Leroy from a cute two-year-old infant
whose parents were having marital problems to a troubled and
troublesome teen-ager who needs a School Social Worker. You have
talked about doing a number of things, mostly outside of the school.
What is the value of this School Social Work in relation to Leroy's
education?

T: When a child has all these social problems pressing down on
him, as Leroy has; it makes it very hard for him to use the gifts he has
in school. In Leroy's case, for example, he has an above average 10,
excellent athletic ability, and many other talents. Our help keeps it
from going to waste by recognizing that Leroy develops and uses
these gifts, not only in school but in all of his life.
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P: I have worked in many settings and done a lot of things with
the goal of helping people. I genuinely enjoy the challenge of School
Social Work; because I see that I am able to make some real and
meaningful contribution to the lives of children.

T: I am proud to work in AEA 6. Many people say to me: "I'll bet
your job is thankless." My work makes me happy here. There is so
much that is positive, both in our schools and in this Agency. We
rarely get the chance to say thanks to those who deserve it. Thanks
for the opportunity.

ABOUT THE AUTHORS

Paul Alexander, LSW, ACSW, is a School Social Worker for AEA 6 in
Marshalltown. He is a past-president of ISSWA and currently serves on its
Executive Board.

Tom Adams, LSW, ACSW, is a School Social Worker for AEA 6 in
Marshalltown.
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(Part III will be published in the Fall-Winter issue of this Journal.)
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Editors Note

Those of us working in education in Iowa are fortunate this
year because of the "Phase III" monies made available to us. These
monies are to be used for supplemental projects and for the
development of performance based pay. In my own agency, as an
example, in the first year 75% of these funds is designated for
supplemental projects, translating into approximately 150 projects to
be funded at $1,000 per project.

As a school social worker, I see tremendous potential for our
profession to strengthen its role through developing projects which
will both enhance our professional skills and improve our services to
our client system, i.e., school personnel, students, and parents.

As editor of this Journal, I am excited by the prospect that
some of the projects will be shared with other school social workers
through articles in the Journal. At a recent meeting of school social
workers, the comment was made that sometimes we are not
recognized as a discipline by those with and for whom we work. At
least one step in correcting this misperception is to demonstrate
evidence of the application of our own distinctive knowledge base
and value base through publication in the Journal.

As an Iowan, I would also hope that we address needs and
accomplishments that are distinctive in some degree to practice in
our state. Among these, in addition to the already widely recognized
farm crisis, might be the needs of rural school systems. What are the
needs of smaller systems and how have we successfully addressed
these needs? How do we adapt social work practice when we are
assigned to small rural systems? The possibilities are tremendous
and the need is great.

Many changes are in the air regarding the future of education
in general and special education in particular. It is essential for us to
be assertive and make our contributions known and understood. We
Kam we are valuable. We must let others know. The combination of
Phase III and the Journal can make a difference.

scv
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PARENT PERSPECTIVES:
An Activity to Sensitize Teachers to

Cultural, Religious, and Class Diversity

Elizabeth B. Swadener, Ruth A. Gudinas, and Rebecca B. Kaiser

This article is based on a workshop presented by the authors
at the 1987 Midwest School Social Work Conference. The activity
was developed to respond to a need for reality-based activities which
would enhance the appreciation for human diversity of those working
in school settings.

INTRODUCTION

This article describes a workshop exercise intended to
encourage empathy with the parent's perspective. Teachers and
others working with culturally diverse children and their families learn
to understand the feelings of the family through this activity. The
activity evolved over a two year period and is still "evolving" as further
quotes or perspectives are added. This activity was developed in
response to a need for more reality-based activities for teachers and
others working in school settings and it was intended to enhance
their appreciation for the human diversity inherent in many preschool
and public school environments in a pluralistic society.

The activity was created as part of an inservice training
program on education that is multicultural for preschool staff.
Education that is multicultural conveys a pervasiveness of cultural
inclusion in aspects of the educational environment, and in all
subject matter and classroom experiences (Grant, 1978; Grant and
Sleeter, 1984; Swadener, 1987). Education that is multicultural
reflects not only a commitment to the representation and fair
presentation of cultural issues, with the associated combatting of
racism in the school environment, but also encompasses the related
issues of gender, class, religion, physical and mental differences,
and age.

DEVELOPMENT OF THE ACTIVITY

This "parent perspectives" activity required authentic, and
not hypothesized or fabricated, quotations. In other words, the
activity required parents' perspectives and not merely our own.
Thus, the statements came from many sources, including guest
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speakers in a course on cultural diversity, human relations staff and
Individual Differences Program cadre members in an urban school
district and other resource people. As potential selections were
generated, several people read and reacted to them in order to help
validate them, assess bias or edit them in other ways for the activity.

This activity was first piloted with a group of sixteen early
childhood staff, including teachers, directors and student teachers at
an inservice workshop entitled "Implementing Education that is
Multicultural in Early Childhood Settings." One purpose of the
training and follow-up sessions was to generate workable ideas for
teachers on how to include more authentic and age-appropriate
activities for young children in their programs.

This activity was used at the first of four sessions, and was
evaluated by virtually all of the participants as the most valuable,
realistic, and thought-provoking of the activities used in all of the
sessions. The comments of participants indicated that this was far
from a comfortable activity to complete. Reactions from participants
included the following: "As a teacher, I wanted to problem-solve, as
we don't have the luxury of just our feelings most of the time." "This
was valuable, but incredibly overwhelming at times." "I felt some
anger that nobody prepared me to work with these kids." "Kids live
through our mistakes - and we make several when it comes to cultural
diversity!" One day care director said, "I related to the exercise at two
levels - empathy for the parents and anger at some of my own
responses and lack of cultural knowledge."

When participants were asked, as part of a session
evaluation, what they got from this activity, comments were diverse.
They included the following: "I'm not the only one - others are
working on similar problems." "Some new perspectives." "Some
indication of the challenge ahead." "This reminded me of all we bring
from our past and that our kids do too."

Since this first pilot of the activity, the parent perspectives
activity has been used with over 280 teachers (of preschool through
high school students), parents, social work students and student
teachers. It has been modified based on their feedback, as well as on
the continuing informal collection of parent statements. In one
inservice, it was used to get at real concerns parents might have as
opposed to having teachers try to generate such concerns. It was a
non-threatening way to have teachers share some perspectives
which they might never have thought of on their own.



IMPLEMENTING THE ACTIVITY

The activity consists of two parts: (1) the reading of
quotations from parents (see Parent Quotes section), adding to an "I
feel ..." statement after each, and (2) a personal response, stating
"When a parent talks about I feel..." Participants are
encouraged to give "feeling statements" and not attempt to
"problem-solve" with the issues involved in the quotes. After
selecting a card with a quotation on it, each participant reads his or
her parent statement, continuing with "I feel..." and trying to express
the feelings such a parent might have. When everyone has read
their statements and these have been briefly discussed, participants
are given a few minutes to write out how they feel about any one of
the parents' statements. They state, "When I hear a parent
discuss , I feel..." This is shared with the large group and
then discussed. A third stage has also sometimes been added,
which consists of having some participants describe how the child in
each situation might feel.

In facilitating this activity, all three authors have noted the
tendency of participants to want to "fix" the problem or dismiss it. It

may be difficult, but is necessary, to bring participants back to the
feelings and empathy statements intended in the first part of the
activity. A brief "thank you" or comment after each sharing increases
a sense of trust in the group. Participants have shown greater
appreciation of cultural differences after this activity. It may also be
beneficial to the discussion to point out to participants that children's
views may differ from parents to varying degrees. Time permitting,
some participants may be asked to take the child's perspective by
giving an "I feel..." statement.

It is also important for the facilitator to understand the issues
represented by the brief parent statements. Participants sometimes
do not understand the point of a particular quote, or need to clarify its
meaning from others in the group or the facilitator. For example,
depending on the location and size of the community where the
participants live and work, (additional) background on certain religions
or refugee populations may be required.

THE PARENT QUOTES

The following is the basic set of quotations which participants
read and react to. Each is identified by some aspect of the family's
diversity. The identity of the family is shared when the participant
introduces him- or herself, stating, for example, "I am a single
parent..."



Jewish parent: My child is struggling to understand what it
means to be Jewish. He asks, "Do we celebrate
Thanksgiving?' and last year asked, 'Can we have a
Christmas tree and just not use it?' I feel..."

White parent of Black child: "My daughter will be the only
child of color in her kindergarten. I worry about how she'll
develop a healthy self esteem. I feel..."

Vietnamese parent: "It is difficult to read the notes which
come home from school. My child speaks and even reads
better in English than I do. I feel..."

French parent: "My child often speaks for me with her
friends. She seems embarrassed by my accent. I feel..."

Native American parent: "My husband and I couldn't believe
it when our daughter brought a paper headdress home at
Thanksgiving time - just when we'd been talking about what it
takes to earn ong eagle feather! I felt..."

Single parent: "Teachers can't seem to get past the fact that
I'm a single parent. They often blame me for my son's lack of
control at school. I feel..."

Jehovah's Witness family: "Our child can't participate in
parties, birthdays or celebrations. We hate to have her
excluded. We feel..."

Chinese-American Parent: "My four-year-old son asked me,
When I grow up can I be blond? It's better to be blond, Dad!
I feel..."

Parent of child with Down's syndrome: "It's been hard when
other parents we know make a big deal over developmental
milestones--you know, learning to walk, talk, write their name,
when our 'milestones' with our daughter are so different. I

feel..."

Jewish parent: "My child's life is inundated with materialism
and Christianity at Christmas time, from t.v., stores and
friends. I wish he could have a 'breather from this at school. I

feel..."

Black parent: "My child just wants white baby dolls, and
rejects the black dolls that I spent so much time finding for
her. I feel..."



Chicano parent: "It has been difficult for me to keep my six-
year-old's Spanish alive. It's almost as though she's ashamed
of using anything but English. I feel..."

Native American parent: "When the nursery school teacher
introduced my child to the class as an Indian, some of the
children whooped and made fun of him! He didn't even
want to go back to school. I feel..."

White parent: "I want my child exposed to people of other
backgrounds, so she will feel comfortable relating to a
people. I wish my child's school was more multicultural. I

feel..."

Atheist parent: "I wish that holidays with religious roots were
just omitted from the curriculum. I don't believe in God, and I
don't want teachers telling my child about God. I feel..."

Black family: "We go every week to an all-Black church in the
city nearly two hours away because I don't want my daughter
to grow up seeing Blacks only as a small minority."

Low income parent: "It is so hard to just tell my six-year-old
that we cannot afford the things that other kids at school take
for granted - you know, the brand name jeans and Cabbage
Patch stuff. I feel..."

Hmong parent: "in our Hmong tradition, masks have spiritual
significance. My child was expected to do an art project
making scary masks and was very upset by this. I feel..."

Japanese-American parent: "My child has lost touch with so
much of our cultural heritage. If we had stayed with our family
in California, he would have more of a sense of cultural
community. I feel..."

Adoptive parent of Korean child: "We had to remove our
child from the day care when other children kept teasing her
about 'not being a real American' and the teacher didn't take
this seriously. I feel..."

Single-parent father: "Every year since my wife died I go
through the same thing with my daughter. She always
comes home crying the day that Mother's Day gifts are made
at school. I feel..."
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SUMMARY

These "parent perspectives" have proven to be a valuable
way of initiating a dialogue with teachers and other working with
families of diverse backgrounds. As part of a more comprehensive
training program, they serve to illuminate feelings and cultural
perspectives which participants may not have considered before,
because of their own cultural background and lack of exposure to
several of the perspectives conveyed in the activity. We invite
readers to try this activity and also to add their own parent statements
to the activity.

Many activities, films, readings and guest speakers can teach
in authentic ways about various aspects of a culture. However, we
have found this activity to be a safe and useful way for participants to
empathize with others, and a starting point for increased perspective
taking. We certainly cannot teach everything about all cultures and all
aspects of individual differences within these cultures, but have
found this activity to be an excellent entry into understanding several
diverse points of view.

We believe that direct and frequent interaction with others
who differ by race, class, ability, religion and beliefs is the best way for
teachers, social workers, parents, and others working with young
children and their families to learn about diverse perspectives.
However, the activity described in this brief article offers a way to
begin providing these perspectives for people who teach or work in
less multicultural settings. We emphasize again that exercises such
as the parent perspectives activity are a starting point which needs to
be built upon with further discussions, including re-looking at
curriculum, policy and day-to-day practice in working with children and
parents.
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MUTUAL STORYTELLING
Donald J. Kehrwald

I was first introduced to the Mutual Storytelling Technique in
the Fall of 1984 at a conference presented by Dr. Richard A. Gardner
entitled "Therapeutic Techniques with Children." For the past three
years I have been developing my own skills with mutual storytelling. I
have discovered that it is a valuable tool in my repertoire of therapy
skills with elementary aged children. In this article, I outline the steps
in the Mutual Storytelling Technique and include observations from
my own experiences.

THE MUTUAL STORYTELLING TECHNIQUE

"Once upon a time, a long time ago, in a far away place ___"
is the way the story began. The storyteller, an eight year old, second
grade boy was not aware that he was involved in the age old process
of storytelling or that he was involved in a therapeutic technique.
What he understood was that he was creating a story that was
uniquely his.

Like other therapists before him, Dr. Richard Gardner
understood the usefulness of these children's stories as a
communication technique. He recognized the value of interpreting
children's stories for psychological content similar to the
interpretation of dreams. He also recognized the value of using
stories as a way to deliver a message or lesson to children, similar to
the lessons in many well-known children's stories. Dr. Gardner
wondered if there would be a way to increase the likelihood that such
lessons would be "heard", both consciously and subconsciously, by
the child. His experimentation with stories led him to develop the
Mutual Storytelling Technique.

Dr. Gardner combined the process of interpretation of stories
with the process of delivering a message through stories into a single
therapeutic technique. In this technique, the therapist elicits a story
from the child, interprets that story for the child's role and
psychological content, and retells the same story back to the child
with a therapeutic message included. This process then becomes
mutual storytelling.

Using the process, Dr. Gardner found that he was able to
increase the effectiveness of his messages to the child because he
was speaking to the same psychological concerns that were present
in the child's mind and story at the time.

Journal of School Social Work
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In his book Therapeutic Communication with Children the
Mutual Storytelling Technique, Dr. Gardner outlines the technique as
a seven step process:

1. Elicit a story from the child.
2. Interpret the story in your mind for psycho-therapeutic

meaning for this child.
3. Identify characters of the child's story.
4. Ask the child for the moral or lesson of the story.
5. Identify, and discuss with the child, the problems

happening in the child's story.
6. Retell the story, using the same characters the child

used, to describe a better relationship.
7. Discuss with the child the moral, or lesson, of your story.

ELICITING THE STORY

Eliciting stories from children is really quite simple. Unlike
many of us adults who have forgotten how to tell stories, most
children are natural storytellers. The following directions are effective
at helping most children get started on their stories:

"We are going to play a game called the storytelling game.
Here are the rules: first you tell a story and then I tell a story.
The story has to be completely made up. It cannot be a story
that you have read or seen on T.V. or in a movie. Inside of
our heads we have many stories, some of which we don't
even know about until we tell them. So I want you to tell me
one of those stories. Now all good stories have a beginning,
a middle, and an end and teach us a lesson. So after you
finish your story, I will ask you what lesson your story teaches.
Then I will tell you my story."

With these instructions most children will begin their story.
Some children remain hesitant and require a prompt to get them
started. With hesitant children, ask if they are ready to begin or if they
would like help to get started. If they do not start, tell them:

"I always start my stories with - a long, long time ago in a far
away place there was a ___."

Then turn to them to continue the story. If they get stuck during
some part of the story, ask:

"And then what happened?" or
"What did they do next?" or
"How does this story end?"

9



This method is successful at eliciting a story from most
children. Of course, the volume and quality of the stories vary. Most
successful stories are told by students in grades two through six and
in age from seven to twelve.

INTERPRETING THE STORY

There are two goals in interpreting a story: identifying which
character in the story represents the child; and the main
psychological issues present. One factor that influences our ease in
interpreting the stories is the amount of information we have about
the child's situation. Since most of the main psychological issues are
related to the family, information about the family situation becomes
especially useful. We are also assisted in our interpretations by the
statement the child makes about the lesson in the story.

"There was a nest, and there was a mommy bird and two baby
birds. The two baby birds used to fight and mommy bird had
to tell them to behave. She said if they didn't behave, she
would have to separate them into two separate nests. One
day, the brothers were fighting and the younger bird
knocked the older brother out of the nest to the ground.
Then a fox came along and ate him. The end."

In this story about the birds, the symbolism is quite clear. I

was able to confirm my interpretation by the knowledge that the boy
had been an only child for six years before the birth of his brother.
The boy was feeling pushed out of the nest by his younger brother. I

identified several psychological issues present in the story: guilt
about fighting; feeling pushed out of the nest; abandonment by the
mother; and the suggested tragic results. Since I was aware that it
was the mother who requested my services for this boy, I surmised
that psychological abandonment was not actually present. I also
knew that this boy's difficulties in school - poor grades, a lack of
friends, and negative behaviors for attention - were present even
before the birth of his brother.

RETELLING THE STORY

"Once upon a time, there was a mommy bird and two baby
birds. And the two baby birds were always fighting. So the
mommy bird told them that she would need to separate them
into separate nests if they continued to fight. One day while
they were fighting, a big wind came up and blew the older
brother bird out of the nest. Now the older bird knew that the
wind knocked him out of the nest but he blamed the baby
bird for knocking him out of the nest, even though he knew
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that the baby bird was not strong enough to knock him out of
the nest. And he fell to the ground. Now the mommy bird
saw the older bird fall to the ground and she cried out "Oh, I
hope nothing bad will happen to my baby, like a fox coming
along and eating him. I will guard over him until he is old
enough to fly, which won't be long since he is getting
bigger." So she hid the bird in the bushes and guarded over
him until he could fly."

{During this part of the story, the boy appeared to be
listening intently, and smiled with delight, so I embellished the story a
little for effect.}

"And one day a fox did come along and tried to snatch the
bird. But the mother bird flew in the fox's face and called out
for the father bird who helped chase the fox away. And then
the bird did leam to fly and he could come and go from the
nest whenever he wanted. The end."

After this story, I discussed with the boy the lessons in my
story: we sometimes make up excuses and blame others when bad
things happen even when we know it isn't so; and mothers protect
their children until they can take care of themselves, they do not just
let them be, when bad things happen. I like to ask the children if they
can guess the lessons in the stories as a way to measure if the
lessons are being heard. If the child cannot tell me the lessons, I
explain them in detail in an attempt to impress the child. I also ask
them if they have ever had an experience like this story to see if they
can relate it to their own situations. Stories worked well with this boy
and I included them in each session. Interestingly, he was able to
use the message from this story to resolve some issues for himiself
because they never surfaced again in his stories or discussions. He
was able to move right into his difficulties at school and by the end of
five sessions over nine weeks, he had made enough progress to go
on his own.

A FIRST TIME STORY

This is the story of another eight year old, second grade boy
which he told during his initial session.

"Once upon a time there was a boy who got lost in the
woods. So he went to the deer to ask how to get out of the
woods but the deer didn't know. So he went and asked the
bear, but the bear didn't know either. So then he went to the
owl and asked him. And the owl told him how to get out of
the woods. But there were two paths out of the woods and
one of the paths went to the house of the wicked witch. And
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that's the path that the owl told the boy to take so he ended
up at the house of the wicked witch. And she tied the boy
up. But eventually he got free and went home. The end.
And, the lesson is: don't trust strangers."

I interpreted this story to be typical of many initial stories
which express a theme of anxiety about trusting the therapist and
therapy in general. I interpret the deer to be the boys mother, the
bear to be his father, and the owl to be the therapist. I interpret the
fear of being misled by the therapist as a typical initial session anxiety.
To relieve this anxiety and establish rapport, I told the following story,
using the same beginning as the boy:

and the boy asked the owl and the owl replied: I can
tell you how to get out of the woods because I live here and
know the woods well. But at the edge of the woods there are
two paths and I know that one of those goes to the house of
the wicked witch and the other will get you to your house.
But I don't know which one. So when you get to the edge of
the woods, you will have to check it out, look for clues to tell
you which path you came into the woods on, and then you
can find your way home. So that's what the boy did. When
he got to the edge of the woods, he looked around and
found some footprints in the soft ground and recognized a
tree he had passed and he knew what path to take to get
home. The end."

With this story, I attempted to empower the boy with a sense
of self-determination and encourage him to take control of his own
situation. This boy also listened intently to this story and became
much less anxious in future sessions. He oftentimes reminded me of
our stories and it was obvious that he enjoyed this method of
communication. It became an effective part of his therapy as well.

INNOVATIONS

Dr. Gardner experimented with the use of audio and video
tapes with the Mutual Storytelling Technique. He discovered that
children's motivation to participate in the technique was enhanced by
using the radio or T.V. interviewer approach to elicit stories. He also
discovered that children enjoyed seeing themselves on T.V., so he
often played the story back to reinforce the therapeutic lessons.

An additional benefit of the taping was the opportunity for
future use. Dr. Gardner discovered that children's internalizing of the
message in the stories was increased when they took their tapes
home to play for themselves between sessions. Next, he
discovered, that parents understanding of therapy and participation
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in the therapeutic process was increased as parents reviewed the
tapes of their children's sessions. Parents often provided unique
information that was essential in the interpretation of certain stories
when the therapist was struggling with the meaning of the stories.

MY OWN EXPERIENCES

I have been practicing with the Mutual Storytelling Technique
for the past three years and have had the opportunity to use this
technique with a variety of elementary children. As I have become
more experienced with the use of this technique, I now make
storytelling an integral part of almost every session with children.

I personally enjoy the technique. I constantly marvel at the
creativity of children and find it a challenge to be equally as creative in
my own stories. I am amazed at how concisely a child will symbolize a
complicated situation into a short story. I especially find it satisfying to
observe that my messages to the child are being heard when I see
them concentrating while listening to my story and even sometimes
joining in anticipation of the conclusions. The stories the children tell
often become a verification that earlier messages were heard and a
documentation of the child's progress in therapy.

I have often wished I had taped certain sessions and stories
with children because the story they told so aptly described the
child's perceptions of the situation. This year, I have been making it a
practice to audio tape sessions which I offer to the child as a chance
for review or to use as a communication link to their parents. Many
children welcome the opportunity to use the tape to communicate to
their parents things they have had difficulty expressing. I also find
that when parents are involved in listening to the tapes, I do not need
to schedule lengthy parent conferences to explain to parents the
issues in therapy.

To help you get started on incorporating the Mutual
Storytelling Technique into your repertoire of counseling skills, I will
leave you to assess this final story, which is a favorite of mine. This
story was told by a nine year old boy who had just movectinto a
blended family situation after his father remarried. Try your skills at
interpreting the story and phrase your message back to this boy as
you see yourself retelling the story. Notice how quickly you can pick
up the process.

"Once upon a time there was an alien from another planet
and he was out flying around in his flying saucer. And he
wanted to go back to his home planet but there was a war
going on and one side blew up the whole planet. So he
didn't have any choice but to look around for a new planet to
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live on. So he flew to earth and landed and got out of his
saucer and went up to a house, kind of like E.T. in the movie.
But when the people looked at him they thought he looked
weird because they weren't used to aliens. So he left there
and went and hid. The end."
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AN EVALUABILITY ASSESSMENT
OF SCHOOL SOCIAL WORK SERVICES:

A TOOL FOR SOCIAL WORKERS AND PROGRAM MANAGERS

Rodney G. Schofield and Ann V. Kraetzer

In a local school district, evaluability assessment of the school
social work program was used to define salient evaluation issues and
possible measures.

The most useful outcome, however, was the clarification of
program objectives which will lead to better social work utilization of
the staffing process for handicapped children.

JNTRODUCTION

As preventative and remediative activities in the human
service field are impacted by a reprioritizing of federal initiatives and a
reduction of funding sources, the worth of such activities is
increasingly called into question. One of the areas affected by this
closer scrutiny is mental health services for children in the public
sector. Within the last three years one of the largest groups of
service providers in this field, social workers in the public schools,
have demonstrated increased professional awareness of the need
for evaluation to determine program effectiveness and future
direction.1

In one metropolitan school district serving 30,000 students,
the School Social Work Department, in cooperation with the district's
Department of Planning and Evaluation, initiated an evaluability
assessment program in anticipation of the need for greater
accountability.

Evaluability assessment is a process which attempts to
increase the utility of evaluations by ensuring that (1) program
objectives are well-defined; (2) program assumptions/objectives are
plausible, i.e. there is evidence that program activities have some
likelihood of causing progress toward program objectives; and (3)
intended uses of evaluation information are well-defined.2

Evaluability assessment delineates a set of evaluation
options and assesses the cost-effectiveness of the options relative
to the information needs of decision makers. The judgements made

Journal of School Social Work
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in evaluability assessment result from thorough execution of activities
ubiquitous to planning any evaluation: review of written documents
that describe program purposes, discussions with different levels of
management, and site visits to observe the program in practice.
These activities enable the evaluator to clarify the program's goal
structure, or in Who ley's terms, to describe management's intentions
for the program and the program "reality."3

In any program, discrepancies exist between the planned
activities and the actual events. Some discrepancies produce
programs that operate toward implicit objectives discrepant from
formal, stated objectives. Evaluability assessment articulates
program objectives in a manner that highlights the assumed causal
links between program activities and desired outcomes.
Discrepancies and logical inconsistencies are brought to light before
formal evaluation data collection begins rather than ex post facto.
This knowledge provides a necessary base for useful evaluation.

In the present study social work staff and school
administrators were actively involved in defining program goals,
objectives, and assessment measures. Their involvement (1)
increased the staff's understanding of how their program functions
and (2) fostered further program development.

CONTEXT OF THE ASSESSMENT

The evaluability assessment was initiated for three purposes:
(1) to develop professional awareness of the need for evaluation; (2)
responsibility to the School Board to document the impact of
services on educational outcomes; and (3) to establish baseline data
against which future changes in the service delivery system will be
measured.

Initial planning meetings revealed the need to review and
revise existing program descriptions and goal statements. The
evaluability assessment committee, comprised of eight school social
workers,found that extant documents inadequately expressed the
philosophy and scope of their role as social workers in the school
setting. Through extensive discussions the committee developed a
description of program goals and activities which synthesized the
professional standards of the National Association of Social Workers4
and added to the standards additional functions performed by social
workers in the school setting. The program description formed a
framework for the evalulation and subsequently was used to inform
other staff and the community about School Social Work Services.
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PROGRAM OBJECTIVES

After developing the program description, the Evaluation
Committee directed its attention to specifying outcomes expected
from six categories of activities. The outcomes were of two types:

1 Immediate outcomes. These are the expected direct
results of social worker activities. They are stepping-
stones on the way to behavioral and attitudinal changes
necessary to meet the program goal.

2. Objectives. Objectives are statements of decisions or
changes required to meet the program goal. Immediate
outcomes are prerequisite to the program objectives.

The committee developed statements of activities, out-
comes, and objectives in the categories of direct services, assess-
ment, consultation, liaison, administrative duties and professional
growth. These statements, presented in Figures 1 -6, encompass
the federal and state mandated school social work functions as well
as the current state of the art for the profession. The most important
benefits of this process were (1) to clarify the distinction between
immediate outcomes and program objectives, (2) to articulate the
client changes that could logically be expected from social work
interventions, and (3) to improve the writing of Individualized
Education Plans (I.E.P.$) based on this information. These benefits
were immediately recognized by members of the Evaluation
Committee and eventually proliferated to the rest of the school social
workers.

EVALUATION ISSUES

Cost-effective evaluations generally result when program
managers define specific evaluation questions and uses for program
performance information before finalizing an evaluation plan.
Opportunities to change program activities and objectives should
also be identified so that data-gathering efforts provide information
relevant to these areas of potential change. To help select from
among the many possible evaluation questions that could be asked
about School Social Work Services, a list of evaluation issues was
prepared which reflected the Evaluation Committee discussions. For
each issue, possible quantifiable measures were suggested:

Evaluation Issues: Referral

1. How effective and efficient is the referral process? Number of
students served compared with number of students referred
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(includes numbers screened, staffed, awaiting staffing, awaiting
placement, receiving appropriate services without special
education).

2. Are regular education alternatives exhaused before referral to
Special Education? Number of inappropriate referrals to Special
Education process (no I.E.P. developed after referral).

3. How does the lack of consistent guidelines affect the referral
process? Referral patterns: reasons for referral, person(s)
making referral, actual practices.

4. What distinguishes social work referrals for possible emotionaV
behavioral handicapping condition as compared with situation
specific personal, family, or academic problems? Comparison of
case records for samples of students in each category.

5. Are referrals to outside agencies meeting students' needs?
Followup survey to teachers and parents of students referred to
outside agencies.

6. What outcomes result from the referral conference? Percent of
parents accepting recommendations; modifications in general
education program; referrals for social work assessment.

Evaluation Issues: Assessment

1. How appropriate is the content of social histories? Content
analysis of social histories compared with services referral,
placement and outcome information.

2. How does the lack of consistent guidelines affect the assess-
ment process? Survey of staff to determine variations in
assessment practices and subsequent differences in
assessment outcomes; determination of appropriate referral;
nature of handicapping condition, if any; student needs; and
treatment plan alternatives.

3. What circumstances tend to produce consensus (particularly
parent consent) at staffing? Review Staffing Report and Student
Data forms; critical incident interviews with staffing team
members.

4. How efficient and effective is the staffing process? Number of
I.E.P.s developed compared with number of staffings; number
and type of assessments conducted compared with staffing
outcomes; number and types of diagnosis compared with
staffing outcomes.
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Evaluation Issues: Direct Services

1. How efficient and effective are student direct service treatment
plans in meeting established goals? Number and type of
services specified in I.E.P.s compared with number and type of
services provided; resources used to provide direct services
(staff time, purchased services); types of services, techniques
and materials and length of time receiving each service compared
with handicapping condition and I.E.P. goal attainment.

2. Are I.E.P. objectives clear? Content analysis of I.E.P.s; survey of
teachers and direct service providers.

3. What is the impact of self-concept improvement on academic
achievement? Repeated self-concept measures: Coopersmith,
Primary Self-esteem, Burks Behavior Rating Scale, Tennessee
Inventory of Self-Concept; compared with I.E.P. goals, grades,
attendance records.

Evaluation Issues: Consultation

1. Is too much or too little time spent in consultation activities as
compared to other social work tasks? Time-task analysis.

Evaluation Issues: Administration

1. Are records maintained in compliance with statutory
requirements? State department of education on-site review
observations; review of program documentation.

2. Do student records provide necessary information to orient a
social worker if the student transfers to a new school? Survey of
social workers experience.

3. What is the effect of required paperwork and meetings on time
available for direct services? Analysis of paperwork and meeting
efficiency (including variations in practice at building level).

Evaluation Issues: Professional Growth

1. How does the professional training and orientation of district
social workers vary? Personnel records of training and
experience; survey of staff professional attitudes and practices.

2. Given limited funds for professional development, how can
school social workers best improve their skills? Survey to
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determine training needs; review of staff development
strategies.

The above issues were reviewed by a principal at each academic
level, elementary, junior high, and senior high; the entire School
Social Work Services staff; the program supervisor; the director of
Student Support Services; the assistant superintendent for
instruction; and the superintendent. The reviewers (1) critiqued the
validity of the program model which the issues address and (2)
prioritized the issues as they relate to information needs and likely
utility.

The major concern of reviewers was to document the
effectiveness of direct services. It was felt that information on the
student outcomes following social worker intervention would help in
the planning of staff activities.

Priorities

Priority ratings (on a four point scale) were received from twenty-
eight staff social workers and six administrators. The top priority areas
for staff social workers were:

What is the impact of self-concept improvement on academic
achievement? (Average rating = 3.44)

How efficient and effective are student direct service
treatment plans in meeting established goals? (Average
rating = 3.36)

Are regular education alternatives exhausted before referral
to Special Education? (Average rating = 3.15)

Need to establish limits in function and domain. (Average
rating = 3.14)

Each of the above issues was rated high priority by at least two of
the administrators who rated the issues. Other issues rated high
priority by at least two administrators were:

How efficient and effective is the staffing process?

Is too much or too little time spent in consultation activities as
compared with other social work tasks?

Need to reduce duplication of services provided by human
service agencies, by district programs, and by school social
workers.
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Need for improved relationships with other resources in the
community.

Need for support and assistance in balancing demands for
consistency in administrative procedures with professional
and pragmatic needs for versatility and flexibility to meet
unique conditions at each building.

What is the effect of required paperwork and meetings on
time available for direct services?

As a result of the above process, the decision was made to focus
on measurable student changes which can be related to school
social work activities. As a first step, inservices were held with social
work staff to provide assistance in I.E.P. objective writing and
measurement. Marked improvement was observed in the
specification of student goals and direct services plans. Followup
evaluation will examine the degree of success in accomplishing
stated goals.

SUMMARY

Several benefits can be cited in reviewing the effects of this
evaluability assessment on the social work department and school
district.

First, the process of developing program descriptions and goal
statements resulted in a clear statement of program direction for staff,
district administrators, and the Board of Education. Frequent
clarification of the study's intent facilitated support for the
assessment process, thereby defusing the normal anxiety and threat
common to any individual or group about to have their performance
evaluated.

The evaluation process stimulated professional initiative on the
part of individuals and groups within the social work staff to assess
their contributions to program functioning and outcome. In one
instance, a staff employee researched the relationship of the present
study to previous staff efforts at accountability and discovered that
the evaluability assessment process achieved most of the goals set
forth by previous staff committees over the years.

Extensive involvement in defining program and evaluation
intentions has resulted in a commitment to positive organizational
change at a time when such change is necessitated by district
reorganization and funding reductions. The process of evaluability
assessment provided an "anchor and guidepost" during a time of
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rapid organizational change and led to a security as to purpose and
direction for staff and administration. A greater sense of staff
inclusion was frequently mentioned as a positive side benefit of the
entire process.

The process described in this article and subsequent assess-
ment of the efficiency and effectiveness of the direct service
component of the school social work program will help school social
workers meet Costin's challenge:

To the extent that social workers aid in removing barriers to
learning for the individual pupil or for groups of pupils, they
contribute centrally to the educational purposes of the public
school. However, merely knowing this is not enough; as
social workers describe their varied activities, it will be
important to specify which of these barriers are social work
targets for change and how social work tasks can modify
them.5

Design and implementation of an accountability effort similar to
that described above will allow school social workers to achieve these
goals with the efficiency required by current economic conditions.
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EDITORIAL COMMENTS

There are several reasons why this is a hallmark issue of the Iowa Journal of
School Social Work. The fact that it is being distributed in conjunction with the
twentieth anniversary year of Iowa School Social Workers' Association (ISSWA)
deserves special mention. Initiating this journal has been one of the significiant
highlights of ISSWA's two decades of commitment to professional development
and enhancement of social work practice in schools. As ISSWA enters its third
decade, the organization continues to support The Journal in order to
disseminate knowledge relevant to practice and to promote effective and
accountable models of practice. The Journal provides school social work
practitioners with a prime opportunity to assist in advancing the professional
knowledge base.

No longer is The Journal in its infancy. This issue marks the transition from
the first to the second editorial team. This passing of leadership symbolizes that
The Journal is expanding beyond a beginning stage of development. It is
entering a phase of growth in contributors, readership, and breadth of topics.

In keeping with this expanded phase of development, readers will note new
features in this issue. There are specific sections for Viewpoints, Practice
Perspectives, and Book and Film Reviews, as well as articles. The intent of this
format is to increase the usefulness of The Journal and to provide varied
avenues for input.

Finally, this is a momentous issue because the material in it reflects the
growing focus on identifying effective interventions and documenting outcomes,
the renewed system for special education service delivery, and serving at-risk
youngsters. If ever a time for school social workers to actively share the results
of their practice with others, to expand their knowledge base, to identify or
develop strategies to address current needs and opportunities, it is now. This is
a crucial time for school social workers and those presently served, as well as
those who would benefit from services. The current education initiatives and
priorities described by Clark (pp. 10-14) provide key opportunities to envision and
mobilize support for increased school social work services. To further this vision,
ISSWA and individual practitioners and supervisors must be highly involved in
decision making and advocacy efforts related to these initiatives. The Journal
can play a leading role to help generate the knowledge, support, and resources
necessary to realize this vision of an expanded arena for school social work
services. To borrow from ISSWA's current, successful membership theme, "Be a
Part of the Solution!" The staff of The Journal is ready to meet this challenge.
Are you?

Ronda Parks Armstrong, L.S.W.
Manuscript Editor
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VIEWPOINTS

TRANSCENDING OUR LEGACY

As we continue to celebrate the twentieth anniversary of The Iowa School
Social Workers' Association, it seems only fitting that we pay tribute to those who
make possible a linkage, between our past, our present, and our future -- the
Editors and members of the Editorial Board of THE IOWA JOURNAL OF
SCHOOL SOCIAL WORK.

Since its inception three years ago, social workers have had the opportunity
and privilege of sharing significant research, current models of practice, and
innovative applications of basic social work skills within the school setting
through their many and varied contributions. And now, as we embrace the past
with remembrance, and the future with new perspectives, The Journal becomes
even more appealing. We can review studies on our effectiveness as
practitioners, reflect on a broad array of articles that demonstrate how we utilize
skills (to meet current social problems affecting student adjustment and
academic achievement,) and consider books and films that relate to our practice.

Where else can we find such a magnetic forum that respects and nurtures
our professional needs?

We appreciate the diversity and commend all who have made this a
meaningful and successful venture. The Journal is indeed a real tribute to school
social work, and a sound media of promise that not only preserves, but
transcends our legacy as a professional organization.

Leahgreta L. Spears, ACSW, LSW
President
Iowa School Social Workers' Association

Viewpoints: This section is for reader comments about articles and other related
issues. We welcome your input.
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THE LEGACY OF ISSWA'S FIRST 20 YEARS

ALVIN J. FLIEDER

During its first 20 years, the Iowa School Social Workers' Association (ISSWA)
contributed to the successful development of school social work practice in Iowa,
the mid west, and nationwide. This article traces events in three distinct periods
of ISSWA's history, each with its challenges and accomplishments.

INTRODUCTION

1907 is recognized as the first year in which social workers began serving
students, teachers and other personnel within the school milieu, adding their
skills to help achieve the mission of education in the United States. Back then
they undoubtedly needed to learn about the education system, much like visiting
teachers needed to learn about social work in order to perform their functions.
The combining of these roles reflects recognition of the advantage to be gained
by blending resources of home, school and community on behalf of children, for
the enhancement of our society.

Most likely these early school social work pioneers experienced needs which
present-day professional organizations, such as ISSWA, attempt to meet. What
purposes do professional organizations serve in a practice area such as school
social work? Generally speaking their functions cluster in ten categories:

1) Continuing education - practice advancement and skill building
opportunities which are made available through conferences, workshops
and institutes.

2) Generation, organization, dissemination and storage of the professional
knowledge base this is done through research, journals, newsletters,
archives and the like, which enable practitioners to do their jobs more
effectively.

3) Projection of a positive, professional image to consumers and the public
in general - positive media exposure and recognition of professional
successes build credibility and set positive expectations on the part of
consumers; this includes representation of social work in interdisciplinary
initiatives on state, regional or national levels.
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4) Networking - opportunities to establish professional communication
linkages with colleagues in the field. This facilitates innovation and
positive change. A sense of isolation can be neutralized through the
security of knowing one can contact a colleague to problem solve or share
a success story.

5) Legislative affairs - this might include initiating, monitoring or inputting into
the development of relevant legislation on local, state, and/or federal
levels.

6) Coalition building - with allied professional groups to weave a
comprehensive array of services for consumers, minimizing duplication
and extending influence and viability.

7) Maintenance of ethics and practice standards - to protect consumers and
the profession from malpractice which could result in erosion of public
credibility and/or injury to clients.

8) Support relevant preservice training programs - by developing liaison with
schools of social work so as to make classroom and field experience
relevant to contemporary best practice.

9) Leadership development - through assuming positions of increasing
responsibility which prepares members for leadership in the organization
and the profession.

10) Uniformity and continuity of services within the profession - exchanging
information and techniques via the organization's activities will have an
"averaging" effect between geographically and organizationally separated
practitioners.

THE EARLY YEARS (1968 - 1974)

Several decades after school social work became established in the East,
Iowans recognized it as a profession equipped to intervene into many social and
personal problems which threaten the ability of children to benefit from formal
education. School social work in Iowa had its beginning in the early 1960's when
it was positioned to tackle behavior, attendance and family problems. Social
work's appeal was generated in part from its graduate study which emphasized
interpersonal relations, systems theory and community organization along with
the acquisition of practical skills from supervised practical training
(Bramschreiber 1982). A number of social workers were employed in the school
systems of more populated areas.
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When the National Association of State Consultants in School Social Work
held its annual meeting in 1966, there was concern over the need for increased
school social work leadership within the US Office of Education and the National
Association of Social Workers. Over the next six months the consultants from
Iowa, Illinois and Wisconsin held several meetings. One outcome of their
meetings was the decision to invite selected state department of education
personnel and school social workers from neighboring states to the 1967 Illinois
School Social Work Conference to be held in Zion. The response to the Illinois
Conference was encouraging and the idea for an annual Midwest Conference
was generated (Staples and Tosby, 1973).

The Illinois State Department of Public Instruction (DPI) later sponsored an
invitational meeting held at Pere Marquette State Park in Grafton, IL. Supported
by Title VI ESEA funds, pupil services personnel from eight Midwest states were
in attendance: Iowa, Indiana, Illinois, Kentucky, Michigan, Missouri, Minnesota,
and Wisconsin. "Part of this group felt a national school social work conference
was needed as a means of clarifying the role and function of school social
workers. A number of the other participants recognized the need, but felt priority
should be given to a meeting that would focus on the full gamut of services to
children" (Staples and Tosby, 1973).

As a result of the Grafton meeting a conference planning committee,
including Larry Pool of Iowa, met in Dubuque, Iowa during December, 1967, to
formulate concrete plans for a conference. In January, 1968, the State
Departments of Education which participated in the Grafton Conference were
invited to join Illinois in co-sponsoring the first Midwest School Social Work
Conference by making a financial commitment. Initial working capital totaled
$2500. The goal was to end each conference with enough funds to assist the
next host state as the responsibility rotated to each in turn (Staples and Tosby,
1973).

The first Midwest School Social Work Conference was held in September,
1968. Six hundred professionals attended while 200 others were turned away
due to lack of space. Larry Pool represented Iowa at the first Midwest Board
meeting on September 29, 1968.

Partially as a result of these relationships, ISSWA was founded in October of
1968 when a group of school social workers met at Saydel School north of Des
Moines. Included in this group of 15 people were some visiting teachers from the
area. They elected ISSWA's first President, Keith Klyn. These were times of
growth and experimentation; services were distributed over huge geographical
areas. With the combined efforts of dedicated school social workers, county
superintendents, directors of special education, and Iowa Department of Public
Instruction personnel (like Dick Fischer, State Director of Special Education),
school social work began flourishing.

5 '224



As we have seen, ISSWA's early development was closely linked to the
Midwest regional organization. Between its creation in 1968 and the mid - 1970's
they jointly provided the professional beacon and networking function utilized by
Iowa's school social workers. Iowa expressed its educational leadership when
the General Assembly passed Senate File 1163 which created intermediate
education agencies to be known as Area Education Agencies (AEAs). The 15
AEAs covered the entire state, with a key goal of providing Iowa's predominately
rural population with equity of access to their many services. Providing special
education support services, of which school social work was one service option,
constituted a major strand of each AEA's mission. This, combined with PL
94-142 The Education for All Handicapped Childrens' Act on the Federal level,
was the enabling legislation which provided the impetus for the greatest
development of school social work.

EXPANSION (1975 -1981)

If ever there was a golden era for school social work in Iowa, it was during
the time between the creation of the AEAs and the first year of the Reagan
Presidency. As AEAs built their structure, the overwhelming majority included
school social work programs as a support service within special education.

School social workers most often serve on multi-disciplinary teams - one of
several procedural safeguards for children. AEAs developed annual state plans
to fulfill "full service" goals due by 1980. This led to hiring numerous additional
school social workers, to a peak of nearly 230 statewide.

The basis for further development of ISSWA services was thereby
established. Annual Fall and Spring conferences became the standard, in
addition to the Midwest School Social Work Conference which rotated among the
nine member states. ISSWA hosted a very successful Midwest Conference,
(Fall, 1979) at the Des Moines Hilton Inn with nearly 300 people in attendance..

About 1981 a committee of school social workers was assembled to begin
looking at the possibility of upgrading the certification under which Iowa's school
social workers practice. This began the arduous process to formally pursue
certification, and ended in October, 1988 when a set of standards for certification
of school social workers was adopted by the Iowa Department of Education.
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Possibly the most drastic interruption of the expansionary period took place
during Spring, 1981, when the Reagan Administration began implementing
policies of the New Federalism, deregulation and decentralization. Severe
funding cuts and "dismantling" of the US Department of Education were
threatened. This led to the necessity for employers to issue the dreaded "pink
slips", or termination notices, to some school social work staff members, among
others. Fortunately for many, the funds were not slashed as severely as
anticipated and many professionals were recalled. There was one instance
where a small department was threatened, and some cases where individual
school social workers were terminated. The ISSWA Board could only appeal to
employers' judgment to retain valuable direct services through those trying times.
To our knowledge only a small number of school social workers lost their jobs.
Nevertheless, going through the process was traumatic for school social workers
and administrators alike.

RECENT YEARS (1982 - 1989)

The effects of the New Federalism had a deep and sobering impact.
Recovery from the shocks, however, brought out new initiatives, new learning
and improved leadership for ISSWA.

During Fall, 1982, there was an attempt on the federal level to revise the
regulations emanating from PL 94-142, including Related Services, which
pertains to school social work. ISSWA submitted verbal and written testimony on
the matter and encouraged others to do likewise. In large part due to the receipt
of 19,000 pieces of written testimony along with 1426 witnesses who testified at
11 public hearings, the "fed" dropped its proposal to revise the Related Services
regulations (McCullagh, 1987).

The clarity and strength of this public outcry appeared to have attenuated
similar motivations. The experience helped ISSWA leadership to assume a more
proactive posture, recognizing that the organization operates in a potentially
volatile political climate. A Legislative Affairs Committee was established during
the 1983-84 school year as a standing committee of ISSWA. It was intended to
work with NASW, ISEA, The Coalition for the Disabled, and any other relevant
lobbying efforts on behalf of school social workers and the consumers we serve.

Another activity which might be seen as somewhat connected to the New
Federalism was A Nation at Risk, the 1983 report of the National Commission on
Excellence in Education. It produced a series of reactions such as Iowa's FINE
Report (First in the Nation in Education) and NASW's The Human Factor: A Key
to Excellence in Education. ISSWA leadership provided input to both of these
studies.

7 0 0 0n4-4,



In recognition of the political climate of the 1980's, ISSWA officers have
embarked on networking and coalition-building goals for several years. It is
recognized that the days of special interest politics are "out" and collaborative
approaches are "in". Of course this means putting aside internal distractions and
attending to the bigger perspective, even though it is more complex.

State associations like ISSWA now have a different relationship to the
Midwest School Social Work Council than in the early years. In the beginning it
seems that state associations were rather dependent upon the Midwest Council
for guidance and support. As the state associations have established viability
and support within their home states, their relationship with the Midwest Council
has tended to reverse. State Association Presidents have been included as full
participants on the Midwest Council since ISSWA officers moved for this in 1984
on the grounds of increased need for communication and unity.

In addition to participation the Midwest Council, two ISSWA members have
been appointed to NASW's Practice Advancement Council on Social Work
Services in Schools and two others served on its successor, the Commission on
Education. These bodies have attempted to serve the policy and practice
interests of school social work on the national level within NASW.

One of the more recent activities of ISSWA, namely the creation of The Iowa
Journal of School Social Work, promises to add to the recorded knowledge base
and communicate the expertise of Iowa's practitioners. To our knowledge, this is
only the 6th such school social work journal ever, and one of the only three in
circulation today.

INTO THE 1990's

What are some of the school social work-relevant challenges that lie ahead?
Many can be identified without thinking too long or too hard. In terms of the
political scene, we have a President who wants to be known as "the Education
President," as well as a Governor and a powerful US Senator who will be running
for re-election soon. The directions these posts take could have an effect on our
jobs and our customers. Other areas where ISSWA could have an impact, or be
impacted, are as follows: Children at risk, AIDS, special education reform,
dropout and drug abuse prevention, compulsory attendance, interagency
collaboration, school-age parents, case management, Parent Educator
Partnership, child study teaming, pupil services model and education of
disadvantaged children.
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ISSWA approaches the 1990's as an organization with a rich legacy, a
comprehensive array of activities, and a strong membership base. These
characteristics place our professional organization in an excellent position to
continue the trend of building a positive force for the betterment of children,
education and society.
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SCHOOL SOCIAL WORK IN IOWA:

OPPORTUNITIES FOR THE FUTURE

James P. Clark

The potential for future growth and development of school social work programs
and services in Iowa is discussed in relation to two major special education
initiatives, i.e., implementation of services to infants and toddlers under Part H of
the 1986 Education of the Handicapped Amendments (P. L. 99-457), and a
comprehensive effort to renew Iowa's special education service delivery system.
New state school standards dealing with services to students at risk and
re-authorization of the Education Consolidation and Improvement Act are also
discussed in relation to future opportunities for school social work program
development and expansion.

The intent of this article is to provoke thought about the future of school
social work in Iowa. It is the author's view that future growth and development of
programs and services will primarily be determined by the extent to which the
profession is successful in associating and aligning itself with major public
education priorities and initiatives. Building an agenda for the future must
address this task within the current structure of service delivery, i.e., special
education, but must also consider the possibilities for developing school social
work services in regular education and compensatory education. Consideration
of the current status of school social work within special education and the
identification of key major education initiatives can provide direction to efforts to
shape the future of school social work.

COMING OF AGE IN SPECIAL EDUCATION

Considerable expansion of school social work programs in Iowa has occured
since the inclusion of school social work as a related service in Public Law
94-142, The Education For All Handicapped Children Act of 1975 and the
creation of fifteen Area Education Agencies (AEAs) through Chapter 273 of the
1975 Code of Iowa. Programs have developed within AEA Divisions of Special
Education as these agencies have worked toward establishing a wide range of
support services to assist local school districts in their efforts to identify and
appropriately serve handicapped children.

The most rapid and significant increase in the number of school social
workers employed in Iowa was in the immediate aftermath of P.L. 94-142, i.e.,
1975-1980. In this five year period approximately 180 school social workers
were added to AEA programs increasing the number of school social workers
from approximately 20 to just over 200. (Department of Education, 1980-1988).

10

229



While the level of school social work services has remained essentially
constant since 1980, much has been accomplished in legitimizing and refining
the role of school social work in special education. ALthough programs
throughout the state vary greatly in their design, priorities, and emphases, it is
clear that school social work has come of age in special education by becoming
an integral component of mufti- disciplinary support service teams.

SPECIAL EDUCATION INITIATIVES

In considering the future development and continued viability of school
social work services in special education, it is essential to identify the relevance
of current special education initiatives to school social work practice. Two major
initiatives warrant attention in this regard: 1) the state of Iowa's efforts to
participate in the federal discretionary program under Part H of the 1986
Education of the Handicapped Amendments (Public Law 99-457) which calls for
early intervention services to infants and toddlers, and 2) the comprehensive
statewide effort directed at renewing the special education service delivery
system.

Although P.L. 99-457 amends federal education legislation, its unique
feature is that it calls for the development of a comprehensive statewide system
of early intervention services to infants and toddlers (defined as birth through age
two). The development of this interagency system does not require the
establishment of specific services. Instead it emphasizes a family-centered
approach that can best be supported by interagency collaboration and
coordination in the planning and delivery of a broad array of services.

Three features of this legislation are clearly of significant relevance to school
social work: 1) case management, 2) individualized family service plans (IFSPs),
and 3) interagency coordination. While these concepts are, to some extent,
considered new innovations by educators, they are well-developed and
established components of school social work practice. Given this expertise, it is
imperative that school social workers participate in the planning involved with this
initiative, advocate for increased involvement with service delivery to this
population, and be trainers and resources for educators and other professionals
as they prepare to intervene with infants and toddlers in a family-centered
manner.

A second major special education initiative that is of great relevance to
school social work is an Iowa Department of Education effort to review and
renew the state's special education service delivery system. A structure and
process titled the "Renewed Delivery System for Special Education Programs in
Iowa" has emerged from enlisting the assistance of parents, educational
administrators, and various regular and special education professionals in
evaluating the effectiveness of special education programs and services.

11
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Participants in this process have identified a number of major issues that will
be the focus of planning and implementing needed changes, some of which
include the following:

1. Special Education has become separated from general education in the
process of delivering services to students requiring special education.

2. There has been a heavy reliance on pull-out programs as the primary
delivery method.

3. Concerns have been expressed regarding the movement toward excellence
in education relative to its implications for students at the lower end of the
academic achievement continuum.

4. The types of programs and services available through special education
have been strictly limited to students determined to be eligible to receive
such services. (Department of Education, 1989)

Several concepts that have been identified as providing a foundation for
improvements in the renewed system have relevance for school social work and
have the potential to create opportunities for further development of school social
work services and programs.

These include the following:

1. ft will be necessary to integrate the resources of general education,
compensatory education and special education in addressing the needs of
students with learning and behavior problems.

2. The renewed delivery system program innovation will recognize the
expertise of special education support and instructional personnel in
addressing the challenges of meeting the needs of all students with learning
and behavior problems.

3. The utilization of special education support services personnel will not be
strictly limited to students requiring special education.

4. The renewed delivery system will create the opportunity to broaden the
range of intervention alternatives available to students. (Department of
Education, 1989)

The blending of resources from regular education, special education and
compensatory education along with support for innovation and broadening the
range of intervention alternatives provides opportunities for school social workers
to articulate new ways in which their services can be utilized beyond the current
role parameters of special education.
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STUDENTS AT RISK

According to new standards for accrediting schools, effective July 1, 1989,
all Iowa school districts must have a plan for identifying and providing support
services to students at risk. 'These students include, but are not limited to, those
identified as: dropouts, potential dropouts, teenage parents, drug users, drug
abusers, low academic achievers, abused and homeless children, youth
offenders, economically deprived, minorities, culturally deprived (rural isolated),
culturally different, those with sudden negative changes in performance due to
environmental or physical trauma and those with language barriers, gender
barriers and disabilities? (Department of Education, 1988)

Efforts to renew the state's special education service delivery system
described above may afford some additional opportunities to provide school
social work services to students at risk. However, with continued support of
these services exclusively within special education, it is doubtful that significant
levels of service will be delivered to these students. Thus it is imperative that the
profession actively advocate for local school district inclusion of school social
work services in plans to serve students at risk. In effect what is called for is the
development of multi-disciplinary pupil service teams that utilize the diverse
expertise of school social workers, school counselors, school psychologists,
school nurses, etc.

The school social work profession must consider the initiative to educate
Iowa students at risk as an opportunity to further develop school social work in

Iowa schools beyond the exclusive auspice of special education. This
opportunity represents the potential for school social work to become a part of
the mainstream of educational agendas and initiatives.

COMPENSATORY EDUCATION

The Augustus F. Hawkins - Robert T. Stafford Elementary and Secondary
School Improvements Ammendments of 1988 (Public Law 100-297) is a major
omnibus education law which has re-authorized the Education Consolidation and

Improvement Act of 1981, commonly referred to as Chapter I. Provisions for
pupil services are included throughout this Act with specific inclusion of school
social work in definitions of the terms "pupil services" and "pupil services
personnel." In grants received by local school districts under this program
school social work services are considered an allowable cost.
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A number of programs supported by this Act are clearly relevant to school
social work and can be viewed as opportunities to develop school social work
services in the compensatory education arena. For example, Chapter 2 in Title I
of this Act is directed at meeting the needs of high-cost and at-risk students and
authorizes funds to be used for suicide prevention programs. In addition other
sections of the Act call for dropout prevention projects and programs, and drug
abuse prevention and education programs. School social workers will need to
actively advocate at the local school district level where program decisions are
made in order to create school social work opportunities in Chapter I programs.

CONCLUSION

School social work in Iowa is clearly at a crossroads. Programs and
services will either be maintained at their current level within the special
education service delivery system, or new supports for school social work will be
realized in regular education and compensatory education. Expansion of
programs and services in any significant manner will in large part be determined
by how successful the profession is in associating itself with the major
educational priorities and initiatives identified in this article.
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CHILD STUDY TEAMS:

A PRE-REFERRAL PROBLEM-SOLVING APPROACH

Donald J. Kehrwald and Gary E. Lewis

This article describes the development and implementation of building-level Child
Study Teams. This model offers an alternative to evaluation for special
education placement through utilization of a group problem-solving process
incorporating options for pre-referral intervention. Tentative first-year results and
implications for school social work are discussed.

During the past five years, Western Hills Area Education Agency (AEA-12)
found itself bogged down in ever-increasing numbers of demands for
comprehensive evaluations. Like other intermediate service units across the
nation, AEA-12 was trapped in the referral-to-placement lockstep identified by
Ysseldyke, Christenson, Pianta and Algozzine (1983). Without procedural
safeguards to prevent inappropriate referrals, students who may have been
successfully accommodated within regular education were needlessly evaluated
and all too frequently placed within special education (Algozzine, Ysseldyke &
Christenson, 1983; White and Calhoun, 1987).

School social workers (SSW) were particularly affected by this lockstep, as
they were caught between increasing demands to conduct evaluations and
increasing requests for direct services to students and their families. The result
of these competing pressures was a social work staff frustrated by too much
paperwork and too little time for students.

During the 1986-87 academic year, the Division of Special Education at
AEA-12 began to draft plans to address these concerns. The goal of these
efforts was to develop a process that would:

1) expedite solution to students' academic and behavioral problems,

2) assist teachers in conducting and evaluating classroom interventions,

3) provide a mechanism which allowed AEA-12 support staff (i.e., SSW,
school psychologists, etc.) to conduct direct pre-referral interventions,

4) empower AEA-12 support staff to determine if and when a comprehensive
evaluation was warranted, and

5) meet state and federal compliance standards.
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These efforts resulted in a pre-referral screening procedure which
incorporated a problem-solving approach to teacher concerns called the Child
Study Team (CST) process.

INITIATING THE CST

The CST process begins when a teacher (or parent) submits a Request for
Assistance. On this form, the teacher provides identifying student data, a
description of the concern, a summary of relevant data from the student's folder
and notes interventions already attempted. When completed, the teacher
discusses potential intervention strategies with the building principal. If

building-level resources prove unable to resolve the concern, a CST meeting is
scheduled to act upon the Request.

The CST is composed of those LEA (Local Education Agency) staff
members who work with the student (i.e., teachers, principal, counselor, nurse,
etc.) and AEA team members who are most likely to provide information relevant
to the concern (i.e., SSW, psychologist, consultant, etc.). The CST then engages
in collaborative problem solving. In accomplishing this, the team:

1) identifies the primary concern,

2) notes prior attempts to resolve the concern, along with their outcomes,

3) identifies what additional information is needed before developing new
solutions,

4) identifies options available to the team,

5) develops consensus on which course(s) of action will be pursued by
which teams members,

6) establishes follow-up procedures to evaluate the success of interventions
and/or to share new information, and

7) makes a record of the meeting(s) on the Child Study Team Report.

THE CST PROCESS

The CST process is based upon two assumptions related to the success of
pre-referral interventions:

1) that the collective problem-solving capacity of the team as a whole is far
greater than the sum of its parts, and

2) that effective interventions must occur within the environment where the
concern exists.
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Initially, group problem-solving proved an unfamiliar and cumbersome task
for team participants. Utilization of a structured format, such as the Referral
Question Consultation Decision Making model (Ulman & Batsche, 1986),
provided a framework which allowed participants to assume a contributing role
within the CST.

The second assumption is perhaps more critical, for it infers that the
long-term effectiveness of an intervention is directly proportional to the distance
the intervention occurs from the location of the concern. That is, the closer to the
natural setting that the intervention occurs, the more likely the intervention will be
generalized into long-term changes for the student. Therefore, the CST attempts
to facilitate regular classroom interventions conducted by the teacher (or parent)
first; regular classroom interventions conducted by other building-level personnel
second; building-level special education interventions third; and only as a last
resort, resources outside the school (or home) setting. (see Figure 1)

NI

a

to

Regular Class Interventions by Teacher

Regular Class Interventions by Others

Building-level Special Ed. Intervention

Resources Outside the School

Figure 1. Generatizabillty of Intervention Options

This hierarchy for intervention is in direct contradiction to the
referral-to-placement lockstep. The mere existence of this lockstep is evidence
that we have trained regular classroom teachers to transfer the ownership of
problems to special education. Therefore, the key to effecting long-term
solutions was for AEA-12 support staff to avoid accepting responsibility for the
problem-solving process.

The CST format proved ideal for negotiating problem ownership. Individual
roles and responsibilities for solutions can be determined between LEA and AEA
personnel based on sound intervention strategies. The mutual respect that
develops from this experience becomes the basis for a strong regular-special
education merged team and opens the door for expansion of services to students
(see Graden, Casey & Christenson, 1985; Reynolds, Wang & Walberg, 1987).

CST AS AN EDUCATIONAL INTERVENTION

Three courses of action are available to the CST in resolving concerns.
As shown in Figure 2, they are:

1) general education systems intervention,

2) support service interventions, and

3) referral for evaluation.
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Figure 2. CST Interventions Flowchart

General education systems interventions are utilized by the CST when the
presenting concern can be resolved by existing LEA resources and does not
require special education services. Although AEA support staff might provide
information in a CST meeting aimed at helping school staff and/or parents
resolve the concern, the ownership of the solution clearly remains with regular
education personnel.

The second option available to the CST is support service interventions. To
emphasize alternative services to the traditional evaluation process, two
pre-referral interventions may be provided by AEA-12 support staff:

1) indirect or consultative services, and

2) short-term direct services.

Indirect, or consultative, services may be provided by AEA support
personnel or school staff, parents, or both in attempting to resolve concerns.
Behavior management strategies, such as Behavioral Consultation model
(Reschly & Casey, 1986), have proven useful in assisting teachers in the
development of effective classroom interventions.

Short-term direct services allow AEA-12 support staff, with signed parental
permission, to work directly with students for a period of 45 calendar days or
less. During this time SSW may counsel students directly, while other staff may
conduct educational interventions within the classroom.

These two alternatives provide a method to offer traditional school social
work services on a short-term basis without the encumbrances of the
comprehensive evaluation and IEP process. At their conclusion, a written record
of the intervention called the Support Service Intervention Report is completed to
document the pre-referral activity and evaluate the effectiveness of intervention.
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The final option available to the CST is evaluation for potential special
education eligibility. This option may be selected initially, or when pre-referral
interventions have proven unsuccessful in solving the initial concern. When that
decision is made, the team completes the Referral for Evaluation and a team
worksheet which identifies the areas of data collection. This process facilitates
inclusion of building-level personnel in the assessment process and serves as an
effective screening vehicle for unnecessary and/or inappropriate referrals.

TENTATIVE RESULTS

During the first year of the CST, the number of comprehensive evaluations
conducted by the AEA team of which the first author is a member decreased by
50%. Because the CST redefined the referral concern and specified the
assessment data to be collected by each team member, those SSW
assessments which were conducted were more focused and often less time
consuming. The time saved could therefore be allocated to the CST process and
the delivery of direct services.

One of the more important outcomes of the CST has been the opportunity to
provide team consultation services to classroom teachers before an evaluation is
initiated. Inman and Tollefson (1988) researched teachers' negative attitudes
toward reassessment procedures and recommended a stronger consultative role.
Our experience suggests that teachers' lack of success with prior attempts is
often due to a lack of working knowledge about the particular problem. By
reframing the concern and providing information as a basis for a more
appropriate intervention, the CST empowers the teacher with the tools to develop
successful interventions. When this occurs, teachers grow to value the CST
process.

Through the teaming process, teachers also increase their general
knowledge about special education. When teachers understand that a student
does not meet the entrance criteria for a handicapping condition, their willingness
to attempt classroom interventions is greatly enhanced.

Finally, since the success of school interventions is often contingent upon
parental cooperation, including parents within the problem-solving team has
proven highly successful. Parental inclusion broadens the base of available
information, creates new avenues for intervention, helps create positive
home-school cooperation and virtually guarantees that parents will be active
participants rather than passive observers throughout the intervention and/or
special education process.
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CST FROM A SSW PERSPECTIVE

School social work roles have been in evolution as a reflection of societal
influences (Germain, 1978; Hare, 1988). During the past decade, the role of
SSW in Iowa has been strongly linked to legislation for handicapped children.
Today's challenge is to broaden this perspective to include preventative services
to 'at risk' students and to become active participants in the 'educational
excellence' movement. Thus a major recommendation of the NASW report on
attaining educational excellence was to strengthen the collaboration between
school and parents, and school and the community (Mintzies & Hare, 1985).

The CST format provides a vehicle which utilizes the unique expertise of the
social work profession in a manner which addresses the needs of students,
families and schools. Knowledge of systems theory, group dynamics, group
problem-solving skills and family dynamics are all key elements to enhancing the
success and impact of the CST. Correspondingly, the CST process can be an
effective tool for enhancing SSW due to the opportunities to integrate services to
students, families and the school into a single problem-solving framework (see
Parson, Hernandez & Jorgenson, 1988).

The CST process has proven to be the right tool at the right time. It provides
a format for a collaborative effort between regular and special education and
between the home and school in solving problems within the school environment.
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TOWARD SYSTEMATIC MEASUREMENT IN

SCHOOL SOCIAL WORK

Henry L. Pothast and Mary M. BoulIllon

Development of measurement technology is an important part of the current
thrust to incorporate research methods into direct social work practice. This
article reviews types of measures and criteria for their selection, describes
several measures relevant to school social work, and outlines solutions to
potential measurement barriers.

In addition to improved practice evaluation methodology, promising results of
effectiveness research have contributed to a scientific "revolution" in social work
within the past two decades (Fischer, 1981). Attention is being given to
preservice and in service preparation of professionals in the area of direct
practice research (Pothast, 1988; Simons, 1987). Measurement and research
design have become important tools of the direct practitioner's trade.

Thorndike (1982) defined measurement as "assigning numbers to objects or
a set of events according to a set of rules" (p.9). In considering the relationship
between measurement and treatment, Hudson (1978) posited two "axioms": first,
that a client's problem does not exist if it cannot be measured, and second, that
a client problem cannot be treated if it cannot be measured. Current thinking in
the profession assumes that operationalization and quantification of client
problems are essential to the treatment process.

Documenting the effectiveness of services is a major issue in school social
work (Costin, 1987). Social workers in schools are being encouraged to become
proficient in practice evaluation (McCullagh, 1987). In view of the importance of
monitoring treatment progress and providing accountable services, this article
outlines measurement considerations that are of interest to school social workers.

MEASURES: TYPES AND SELECTION

Types of measures and criteria of their selection are thoroughly covered in a
text by Bloom and Fischer (1982). Types of measures include behavior
observation, client logs, standardized scales (described later in this article),
"homemade" rating scales, unobtrusive measures ( such as samples of
homework or other performance products), and physiological measures. Among
the factors that are important in selection of measures are reliability, validity,
utility, directness, reactivity, and sensitivity to change. These factors are briefly
defined below. (For a more detailed discussion, see Bloom & Fischer, 1982.)
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1. Reliability refers to the extent to which a measure is consistent and stable.
With repeated measurement to monitor treatment progress at periodic
intervals, stability -- usually gauged by test-retest reliability--is especially
important.

2. Validity is shown to the extent that a target phenomenon is actually tapped
by a procedure or instrument.

3. Utility is the ease or practicality of using a measure.

4. Directness is the extent to which a measure is proximate in time and space
to the phenomenon it taps. For example, frequency of behavior such as
interrupting in class is more directly measured by observation than by an
estimate of problem severity recorded on a rating scale.

5. Reactivity is the degree to which the measurement process influences
change in the phenomenon under consideration. For example, a child who
is aware of being observed may behave differently than usual.

6. Sensitivity to change refers to the extent to which changes in the values of a
measure reflect actual changes in the object of measurement.

Measures vary widely in the ways in which they fare on the selection criteria
just mentioned. For example, behavior observation is very valid and direct but
may be reactive and low in utility. In order to capitalize on the strengths of
different types of measures, it is advisable to use multiple measures across the
various types. Use of multiple measures can sometimes demonstrate change
that otherwise would have been undetected had only one measure been chosen
(Bloom & Fischer, 1982).

MEASURES FOR SCHOOL SOCIAL WORK

A number of publications contain measures for direct practice(see, for
example, Corcoran & Fischer, 1987; Fredman & Sherman, 1987; Levitt & Reid,
1981; Mitchell, 1985). Pothast and Bouillion (1988) reviewed sources containing
measures pertinent to school social work and compiled a manual listing 70
instruments in 25 problem area. Summaries of the measures are presented,
including target groups, properties, and information for locating the measures.
Although it is not possible in this article to provide a complete discussion of the
many available measures, several examples which the authors believe to be
especially useful are described. The first of these, the self-anchored scaling
technique, has the advantage of being simple, versatile, rapidly administered,
and useful in situations for which no standardized tools are available (Hudson &
Thyer, 1987). Self-anchored scales measure intensity of perceptual or affective
variables such as satisfaction with a student's behavior. Pothast and Bouillion
(1988) outline the steps of the procedure:
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1. The client or consultee thinks about the problem of concern in terms of a
continuum or number line having fixed values at the ends, e.g., 0 and 10.

2. The client or consultee is asked to think of descriptive phrases or words to
"anchor" the low and high ends of the scale. For example, these words might
describe on the low end the worst symptoms of anxiety that a client has ever
felt (or might ever feel), and at the high end the best that the client might feel
in terms of absence of symptoms (or presence of good feelings).

3. The descriptive words and phrases which anchor the extremes of the scale
are then recorded, and a set of words and phrases are elicited to correspond
to the midpoint of the scale.

4. The scale is administered at regular intervals over time to the client or
consultee to provide a time series measure of the phenomenon of concern.
This can be done by providing the client or consultee with the original anchor
arranged across a page with a Likert- type number line (p.42).

A second measure, the "roster-rating" sociogram, is useful for work with
groups of children. Rose and Edleson (1987) discuss the use of this technique in
assessing treatment progress. This procedure requires children in a class or
group to rate each of the other pupils on a Likert-type scale in response to a
question such as "How much would you like to be a friend of this person?"
Response choice on the instrument can range from "not at all" to "very much."
Symbols can also be used to denote response catagories (for, example, a
frowning face, a neutral face, and a smiling face to correspond with low, medium,
and high levels of affinity, respectively). The resulting data can be used to assess
aspect of peer relationships, including leadership patterns and social isolation of
individuals.

Finally, several measures contained in a package developed by Hudson
(1982) can be useful for school social workers. The Generalized Contentment
Scale (a measure of depressive symptoms), Index of Self Esteem, Index of
Parental Attitudes (a measure of parental satisfaction with a child), Child's
Attitude toward Father, Child's Attitude toward Mother, Index of Family Relations
(a measure of an individual's satisfaction with family life), and Index of Peer
Relations all have applications in work with older children, adolescents, and adult
family members. These instruments can be rapidly administered and are well
suited for repeated measurements. All are presented in Bloom and Fischer
(1982) with instructions for scoring and a statement authorizing reproduction of
the scales for use in practice. The Index of Peer Relations can be used
simultaneously with the roster rating sociogram to measure pupils' and peers'
perceptions of relationship quality.
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BARRIERS AND SOLUTIONS

It is important to consider ways to manage potential obstacles to systematic
measurement. Persons involved in the measurement process (for example,
parents and teachers who are asked to record repeated observations of
behavior) may be unfamiliar with, or philosophically opposed to, such an
empirical approach. Social workers themselves may lack knowledge of
appropriate and available measures. Preservice and in-service training for
educators and social workers can fill knowledge gaps and can point out the
relevance of systematic measurement in the treatment process. In addition,
school social workers can provide information to educators, parents, pupils, and
others to explain the assessment and monitoring functions of measurement.

Limited time and energy also constrain systematic measurement.
Recognizing that preparation and organization are keys to efficient
measurement, the school social worker can plan measurement procedures in
ways that maximize resources. For example, when providing school performance
reports to a physician who is adjusting a pupil's medication, the school social
worker can assist the teacher in establishing a self-reminding "tickler" system for
periodic completion of rating scales. Short forms of some instruments are
available and can save time. Multiple measures of the same problem can
sometimes be obtained by enlisting more than one individual in applying
measures simultaneously. As an example, disturbance in parent-adolescent
relations may be monitored by the parents' regular recording of non-compliant
behavior and the adolescent's periodic completion of a family satisfaction scale.

CONCLUSION

Both the movement toward scientifically oriented practice and the trend
toward reduced spending for human services have significant implications for
school social work practice in the future. Social workers in schools are
challenged to carry forward within their specialty the technological advances
which are being made in direct practice as a whole. Especially in times of fiscal
conservatism and scarce resources, it is imperative that these advances be
directed toward selling the services of school practitioners. As an aid in
demonstrating the effectiveness of interventions, systematic measurement can
play a critical role in maintaining the viability of social work practice in the schools.
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THE SPECIAL NEEDS PROGRAM AS A

SOCIAL SKILL BUILDING TOOL

Marc A. Singer

This study summarizes first year results from the Special Needs Program.
Based on a behavior deficit, learning model approach, this service was
developed to build and enhance the social skills in targeted students grades
kindergarten through eight. Results showed some positive growth in targeted
social skills. The implications of this learning format for future social skills training
are discussed.

INTRODUCTION

Efforts in Special Education have traditionally focused on remediating
academic deficits. Despite these efforts, mainstreaming handicapped children
into the regular classroom environment seems to have resulted in uncertain
interactive relationships between regular education and Special Education
students. The expectation that placement of handicapped students with their
regular education peers will result in social acceptance does not appear to have
been realized. Gresham, (1981)1 indicated that non-handicapped children
socialize minimally with their handicapped peers.

Gresham, (1981)2 focused on how social skills development might be
conceptualized. Gresham distinguished social skills deficits along three
dimensions: (1) skill deficits, (2) performance deficits, and (3) self-control deficits.
These categories reflect behavior deficit, learning approach to a social behavior.
Rather than being a motivational problem, the failure to consistently display
appropriate skills can be a result of a lack of skill knowledge, leaving out of a
critical component of a larger skill, or a failure to display the skill with sufficient
frequency.

Other studies have explored ways to teach children social skills based on a
learning approach. The use of modeling to teach children social skills through
imitation has had impressive results in enhancing a number of social skills
(Goldstein, Sprafkin, Gresham and Klein, 1980)3. The use of modeling as a part
of a direct verbal instructional coaching technique has been shown as an
effective method in remediating skill deficits (Gresham,1981)4. Self-instruction
(verbal statements to oneself which prompt, direct, or maintain a behavior) when
used in conjunction with other instructional models, has been shown to be
effective in changing selected social skills (Gresham, 1981)5.
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These studies suggest that systematic instruction aimed at building social
skills may be an active way to improve upon the belief that these social skills are
vicariously acquired. The study discussed in this article summarizes a year's
results from the Special Needs Program, a service developed to build social skills
in selected students in grades kindergarten through eight. Based on a behavior
deficit, learning model approach to social skills, this program integrated
modeling, coaching, verbal mediation, and other cognitive behavioral techniques
into a comprehensive learning format. In an attempt to maximize the impact of
this format, service was provided in a one-to-one setting. A Special Needs Aide
was employed to implement the program.

METHODOLOGY

Learning Format: A systematic approach was adopted for skill instruction.
Students were quickly made aware of this sequence with the idea of raising their
comfort and level of participation as quickly as possible. Instruction consisted of a
five-step procedure including:

1. Establishing a need. The purpose of this step was to develop a rationale
that was relevant to the student in order to increase the motivation for
learning. For example, one reason offered to students learning how to accept
criticism might be that by displaying this skill, adults will think of you as more
mature and be likely to give you more responsibility and freedom in the future.

2. Identify the skill components. This step involved presentation of the
sequence of behaviors appropriate to a given skill. After each skill
component was orally reviewed and written down both by the trainer and the
student, the skill steps were rehearsed until they could be stated by the
student with complete accuracy.

3. Skill Modeling. Modeling where the student observed the trainer display the
appropriate skill components was used to further the student's
comprehension of the targeted skill.

4. Role Play. In this step, the student participated in role playing the skill
components and received feedback specific to his/her performance.
Successful role play was defined as display of the skill with complete
accuracy. Role plays relevant to the student's life were used as a way to
increase useful application of the skill.

5. Practice. The use of homework, including having the student write down the
skill steps and applying the steps in a real life situation, was used as a
generalization tool. Complete accuracy was required before instruction of a
new skill would begin.
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PROCEDURE OF STUDENT SELECTION AND DATA COLLECTION

Referral of clients into the Special Needs Program was initiated primarily by
classroom teachers. Other referrals were obtained from the school psychologist,
school social worker, or upon parent request. Referrals were screened during an
interview with the classroom teacher to distinguish students having skill deficits
that might be appropriate for the program from students whose needs might be
better met through another type of service. This initial screening was followed by
having the classroom teacher complete a Skill Checklist (Appendix 1)*
pinpointing specific skills in need of building or enhancement. Only skills
identified as being displayed at seldom or almost never frequency levels were
targeted for service. Parent permission, including a verbal and written summary
of the program, was required prior to contact with the student by the Special
Needs Aide. Instructional sessions were conducted twice weekly at a time
arranged by the aide and the classroom teacher and each session lasted for
approximately twenty minutes.

Upon completion of services, the classroom teacher was asked to complete
another Skill Checklist on the student ranking only those items rated at the
seldom or almost never levels on the original, pre-service Skill Checklist. In this
way, the impact of services and the degree of potential generalization of the
targeted skills could be measured.

PROCEDURE OF SPECIAL NEEDS AIDE SELECTION

Selecting the best possible candidate to serve as the Special Needs Aide
was considered to be a critical part of the program. Essential personality
attributes included an ability to work with children, a willingness to follow direction
and properly implement the steps of the learning format, and a capacity to work
independently. Prior training in social work was not considered necessary.
Applicants were solicited through newspaper ads. Finalists participated in a
structured interview process intended to find the best match of the applicant's
personality with the needs of the position.
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RESULTS

Seventeen students received service during the initial year of the Special
Needs Program. At the pre-service level, skills identified as needing service
were rated at a composite level of 1.58. In descriptive terms, classroom teachers
felt theses skills were displayed by the targeted student at a frequency of less
than seldom. These same skills when evaluated after completion of the Special
Needs Program were rated at a level of 3.10, or might be viewed as being
displayed at a frequency of slightly more than sometimes. Skills in the Advanced
Social Skills category (Appendix 2) showed the greatest amount of change in
frequency displayed levels (1.79) between the pre and post service ratings.
Skills in the Feelings Skills category showed the least change (1.23). The skills
most commonly perceived as requiring service were problem-solving, reacting to
failure, and ignoring distractions. Skills most commonly perceived as not
requiring service were introducing yourself, asking a favor, and dealing with fear.
Skills that showed at least two complete units of growth were asking for help,
making corrections, using self-control, negotiating, answering a complaint,
dealing with being left out, and accepting no. Skills showing minimal progress in
this program were sharing, dealing with group pressure, and dealing with wanting
something that isn't mine.

Reactions from school administrators, teachers, and parents to the program
have been consistently positive. Educators perceive the Special Needs Program
as a fresh approach to a critical problem. Special appreciation has been
expressed regarding efforts to select a service time that will minimize any
negative impact on the student's academic program and regarding the written
progress updates. Parents have shared positive feelings about the social growth
they have observed in their children. Many of their comments include a wish that
similar training opportunities had been available for them and an awareness that
these skills must be learned in order for their children to have a successful life
after leaving school.

DISCUSSION

A Special Education infrastructure has been developed over the years
based on the principles of equal educational opportunity and least restrictive
placement. Yet the research has consistently documented that interaction
between handicapped and non-handicapped students is minimal. A number of
studies have considered the impact of poor social skills on adult functioning
(Walker, McConnell, Holmes, Todis, Walker, and Golden, 1983)6. These studies
suggest that the negative implications of currently inadequate efforts to build and
enhance appropriate social skills go far beyond the classroom. For both
individual and societal welfare, it is critical that students learn appropriate social
skills.
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The degree of generalization into the natural environment is the yardstick for
any program's efficacy. Few studies have demonstrated social skills training
generalized to other settings. Numerous efforts at social training appear to have
adopted a "train and hope" approach where generalization across settings is not
considered. This most critical final step in any training program deserves
emphasis. Active efforts in the Special Needs Program designed to encourage
generalization included weekly written update to parents on their child's progress
and the use of homework assignments requiring accurate practice of the proper
skill steps in a real life experience. While these procedures appear to be a
positive step towards generalization, more work needs to be done in this area.
One procedure under consideration that deserves study includes regular
in-person conferences with the student, parent, Special Needs Aide, and School
Social Worker aimed at building the teamwork needed to build generalization.
Field trips into the local community where the student might practice his newly
acquired skills may also promote generalization.

The school social worker performed a variety of roles in support in the
Special Needs Program. After the development of the program concept and
design, critical duties included selecting students for the service, training the
Special Needs Aide, and supervision of the Aide. The Aide's training process
mirrored the learning format that was to be used with the students in that a
discussion of the philosophy and rationale for the program was followed by
instruction of the learning format with students and role plays with the Aide
serving as trainer and the school social worker playing the role of a student. The
training process concluded with the school social worker observing the Aide at
work with students and providing feedback for improvement. Supervision was
provided through a review of the weekly written reports completed by the Aide on
each student receiving service and through a regular discussion of the cases.

Professionals considering implementation of a social skill training program
using a paraprofessional as the trainer may want to proceed cautiously. Time
consuming training along with clear job description guidelines are essential to
minimize confusing this position as a certified teaching, psychology, or social
work position. Issues beyond the scope of the job description must be referred to
the proper professional. Based on a year's experience, the Special Needs Aide
needs to be a demanding combination of-patience, ability to develop rapport with
a variety of children, empathy, and enough creativity to develop meaningful role
plays.

The results of this study suggest that the five-step learning format is an
effective way to build selected social skills. While many of these skills were
selected for their application to the post-school adult world, the strongest demand
from teachers appeared to be to enhance skills with a strong academic
relevancy. Following directions appears to be more important to teachers than
learning how to maintain a conversation. It should be noted that even with the
intensive effort offered in the Special Needs Program, the frequency of which
many of the targeted skills were displayed improved only to "sometimes" levels.
Critics may suggest, as has been noted with other mental health services, that
some skill growth will occur with many students over time with maturity.
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All students will need to use a wide range of social skills in their post-academic
life. It would seem to be the responsibility of our educational system to develop
an effective instructional format designed to teach these skills. This need seems
particularly strong for the Special Education curriculum, where efforts to
mainstream students appear inhibited by a lack of the social skills necessary to
interact meaningfully with non-handicapped peers. The structured learning format
implemented in the Special Needs Program, seems to be a useful tool in the
growing skill building effort. These procedures, along with the increasingly active
efforts at generalization, demand additional study.
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Appendix 1

SKILL CHECKLIST

Student: Class:

Date: Teacher:

DIRECTIONS: Listed below you will find a number of skills that children are more
or less proficient in using. This checklist will help you record how well each child
uses the various skills. For each child, rate his/her use of each skill, based on
your observation of his/her behavior in various situations.

Circle 1 if the child is almost never good at using the skill.
Circle 2 if the child is seldom good at using the skill.
Circle 3 if the child is sometimes good at using the skill.
Circle 4 if the child is often good at using the skill.
Circle 5 if the child is almost always good at using the skill.

1. Listening: Does the student appear to listen when
someone is speaking and make an effort to
understand what is said?

2. Asking for Help: Does the student decide when
he/she needs assistance and ask for this help in a
pleasant manner?

3. Saying Thank You: Does the student tell others
he/she appreciates help given, favors, etc?

4. Bringing Materials to Class: Does the student
remember the books and materials he/she
needs for class?

5. Following Instructions: Does the student
understand instructions and follow them?

6. Completing Assignments: Does the student
complete assignments at his/her independent
academic level?

7. Contributing to Discussions: Does the student
participate in class discussion in accordance with
the classroom rules?

4 nr 4
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SKILL CHECKLIST

8. Offering Help to an Adult: Does the student offer to
help you at appropriate times and in an appropriate
manner?

9. Asking a Question: Does the student know how
and when to ask a question of another person?

10. Ignoring Distractions: Does student ignore
classroom distractions?

11. Making corrections: Does the student make
the necessary corrections on assignments
without getting overly frustrated?

12. Deciding on Something to Do: Does the student
find something to do when he/she has free time?

13. Setting Goals: Does the student set realistic goals
for himself/herself and take necessary steps to
meet these goals?

14. Introducing Yourself: Does the student introduce
himself/herself to people he/she doesn't know
in an appropriate way?

15. Beginning a Conversation: Does the student know
how and when to begin a conversation with another
person?

16. Ending a Conversation: Does the student end a
conversation when it's necessary and in an
appropriate manner?

17. Joining In: Does the student know and practice
acceptable ways of joining an ongoing activity
or group?

18. Playing a Game: Does the student play games
with classmates fairly?

19. Asking a favor: Does the student know how to ask
a favor of another person in a pleasant manner?

20. Offering to Help to a Classmate: Can the student
recognize when someone needs or wants
assistance and offer this help?
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SKILL CHECKLIST

21. Giving a Compliment: Does the student tell others 1 2 3 4 5
the he/she likes something about them or
something they have done?

22. Accepting a Compliment: Does the student
accept these compliments given by adults or
his/her peers in a friendly way?

1 2 3 4 5

23. Suggesting an Activity: Does the student suggest 1 2 3 4 5
appropriate activities to others?

24. Sharing: Is the student agreeable to sharing things
with others, and if not, does he/she offer reasons
why he/she can't in an acceptable manner?

25. Apologizing: does the student tell others he/she is
sorry for doing something, in a sincere manner?

26. Knowing Your Feelings: Does the student identify
feelings he/she is experiencing?

27. Expressing Your Feelings: Does the student
express his/her feelings in acceptable ways?

28. Recognizing Another's Feelings: Does the student
recognize others' feelings in acceptable ways?

29. Showing Understanding of Another's Feelings:
Does the student show understanding of others'
feelings in acceptable ways?

30. Expressing Concern for Another: Does the student
express concern for others in acceptable ways?

31. Dealing with Your Anger: Does the student use
acceptable ways to express his/her anger?

32. Dealing with Another's Anger: Does the student
try to understand another's anger without getting
angry himself/herself?

33. Expressing Affection: Does the student let others
know he/she cares about them in an acceptable
manner?
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SKILL CHECKLIST

34. Dealing with Fear: Does the student know why
he/she is afraid and practice strategies to
reduce this fear?

35. Rewarding Yourself: Does the student say and do
nice things for himself /herself when a reward is
deserved?

36. Using Self-control: Does the student know and
practice strategies to control his/her temper or
excitement?

37. Asking Permission: Does the student know when
and how to ask if he/she may do something?

38. Responding to Teasing: Does the student deal with
being teased in ways that allow him/her to remain in
control?

39. Avoiding Trouble: Does the student stay away from
situations that may get him/her into trouble?

40. Staying Out of Fights: Does the student know of
and practice socially appropriate ways of handling
potential fights?

41. Problem-Solving: When a problem occurs, does the
student think of alternatives and choose an
alternative, then evaluate how well this solved the
problem?

42. Accepting Consequences: Does the student accept
the consequences for his/her behavior without
becoming defensive or upset?

43. Dealing with an Accusation: Does the student know
of and practice ways to deal with being accused of
something?

44. Negotiating: Is the student willing to give and take
in order to reach a compromise?

45. Dealing with Boredom: Does the student select
acceptable activities when he/she is bored?
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SKILL CHECKLIST

46. Deciding What Caused a Problem: Does the 1 2 3 4 5
student assess what caused a problem and accept
the responsibility if appropriate?

47. Making a Complaint: Does the student know how to 1 2 3 4 5
say that he/she disagrees in acceptable ways?

48. Answering a Complaint: Is the student willing to 1 2 3 4 5
arrive at a fair solution to someone's justified
complaint?

49. Dealing with Losing: Does the student accept losing 1 2 3 4 5
at a game or activity without becoming upset or
angry?

50. Showing Sportsmanship: Does the student express 1 2 3 4 5
a sincere compliment to others about how they
played the game?

51. Dealing with Being Left Out: Does the student 1 2 3 4 5
deal with being left out of an activity without
losing control?

52. Dealing with Embarrassment: Does the student 1 2 3 4 5
know of things to do that help him/her feel less
embarrased or self-conscious?

53. Reacting to Failure: Does the student figure out the 1 2 3 4 5
reason(s) for his/her failure, and how he/she can be
more successful the next time?

54. Accepting No: Does the student accept being told 1 2 3 4 5
no without becoming unduly upset or angry?

55. Saying No: Does the student say no in acceptable 1 2 3 4 5
ways to things he/she doesn't want to do, or to
things that may get him/her into trouble?

56. Relaxing: Is the student able to relax when tense 1 2 3 4 5
or upset?

57. Dealing with Group Pressure: Does the student 1 2 3 4 5
decide what he/she wants to do when others
pressure him/her to do something else?
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SKILL CHECKLIST

58. Dealing with Wanting Something That Isn't Mine:
Does the student refrain from taking things that
don't belong to him/her?

59. Making a Decision: Does the student make
thoughtful choices?

60. Being Honest: Is the student honest when
confronted with a negative action?

TEACHER COMMENTS:
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Appendix 2

SOCIAL SKILLS PROGRAM CONTENT

Skill Areas

Group I - Basic Social Skills

1. Listening
2. Starting a Conversation
3. Having a Conversation
4. Asking a Question
5. Saying "Please and Thank you"
6. Introducing Yourself
7. Introducing Others
8. Giving Compliments
9. Speaking in Appropriate Tone of Voice
10. Waiting in Line
11. Taking Turns
12. Smiling When Encountering Friends and Acquaintances
13. Maintaining Appropriate Grooming.

Group 2 - Advanced Social Skills

1. Asking for Help
2. Joining In
3. Following Instructions
4. Apologizing
5. Convincing Others
6. Accepting Criticism
7. Maintaining a Conversation
8. Making Invitations
9. Accepting Different Ideas

Group 3 Alternatives to Aggression Skills

1. Answering a Complaint
2. Responding to Teasing
3. Staying out of Fights
4. Dealing with Embarrassment
5. Using Self - Control
6. Problem Solving
7. Dealing with Failure
8. Dealing with Being Left Out
9. Sportsmanship
10. Making Refusals



SOCIAL SKILLS PROGRAM CONTENT

Group 4 - Dealing with Feelings Skills

1. Dealing With an Angry Person
2. Knowing Your Feelings
3. Expressing your Feelings
4. Standing Up For a Friend
5. Recognizing Feelings of Others
6. Expressing Affection
7. Expressing Sympathy

Group 5 - Classroom Skills

1. Attending to the Teacher
2. Sitting Appropriately
3. Gaining Teachers Attention
4. Answering Teacher's Questions
5. Asking for Help
6. Making Relevant Remarks
7. Speaking Positively About School Work
8. Ignoring Distractions

t3j
42



EXPECTING THE UNEXPECTED:

HOW A CRISIS RESPONSE PLAN CAN HELP YOU

Lyn Grooters and Ellen Weber

The Des Moines Public Schools with the assistance of social workers have
developed a Crisis Response Plan to be activated when any type of death,
serious injury or disaster occurs that affects students and faculty. A manual that
provides a checklist for administrators and guidelines for support staff was
formulated. This article outlines that process and describes the basic
components of a crisis response plan.

INTRODUCTION

The collapse of a school lunchroom ceiling, a tornado, a bus accident or a
student suicide are all issues to which school districts may be forced to respond
at one time or another. School social workers can have a direct impact on how
well our educational institutions deal with these situations. This has been
evidenced in the Des Moines Public School District where school social workers
played a key role in the planning, development, and delivery of a crisis response
plan for the district.

In the fall of 1987, two Des Moines school social workers were named co-
chairpersons of a multi-disciplinary committee on suicide prevention. The
committee consisted of two representatives each from social work, psychology,
nursing, and counseling.

tt became evident to the committee through research, discussion and
experience that an effective part of suicide prevention also includes service
delivery to individuals affected by the unexpected death. While the committee
worked to develop a response plan in the event of a suicide, a number of
tragedies occurred in the district. Within a few months time several student
suicides, the suicide of a teacher, and the murder of another instructor occurred.
Not only did the importance of having a crisis response plan in place become
apparent but there was also increased awareness that a crisis response plan
should be broad based enough to cover other crisis situations as well. In the
spring of 1988 the committee combined their efforts with the district's
communication department and a crisis response plan was created. Guidelines
for communication, provisions for building crisis teams and a post-intervention
checklist were developed. Along with distribution of plan in September of 1988,
inservice was provided for all support staff in suicide prevention and crisis
response.
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BACKGROUND

The Independent School District of Des Moines, Iowa has an enrollment of
approximately 30,000 students. There are 5 regular high schools, 10 middle
schools, and 42 elementary schools. Currently there are 17 school social
workers employed by the district. In the past, the Des Moines district has
responded to building tragedies, such as student or staff suicide, on an individual
basis. Often the response depends on the building administrator. There were
cases where no acknowledgement of a student's suicide was made, while in
other buildings staff and students openly grieved together. No plan existed which
could assist buildings to deal with their shock and grief.

Because the suicide prevention committee was already in place and working
to develop a post-intervention plan, the committee was called upon to act as a
"crisis team" when a number of crises occurred within the district during the year
the committee was working. The "team" along with building personnel provided
crisis intervention counseling and follow-up for students and staff.
Post-intervention guidelines were also provided for the building administrator to
assist with the necessary decisions which needed to be addressed.

As goals were formulated by the committee, priorities became: 1) to provide
a one-half day inservice in suicide prevention and crisis intervention for all
support staff in the district (social workers, psychologists, nurses and
counselors), and 2) to provide a one hour inservice for all staff in the district and
to develop a crisis response manual.

As a result of their experiences as the "crisis team" the committee members
came to the realization that all building teams should have the skills to serve as
the "crisis team" in their own building. This is especially advantageous because
they personally know the staff and many of the students. The concept of a
"district-wide crisis team" was not felt to be the most effective and is no longer in
place.

Inservice training for building teams (social worker, psychologist, nurse, and
counselor) was accomplished through four hours of mandatory training. In
addition, building administrators or designated building personnel were
encouraged to attend. Because there were over 200 trainees, four one-half day
sessions were offered which allowed flexibility in attendance.

The inservice included information on suicide prevention, crisis response
and instruction on the role of the team during a crisis. Several role play activities
were used to enhance the skills of the team in assessing suicide potential and
dealing with a student threatening suicide. Students and faculty responses to
grief were also discussed. The guidelines for suicide prevention in the Des
Moines district were reviewed and the newly developed crisis response manual
was presented. Every person in attendance received a copy of the manual.
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Each building team was charged with returning to their individual buildings
and presenting a one hour in service on suicide prevention through use of a
prepared video. All building staff including custodians, cafeteria workers and bus
drivers have been encouraged to attend the training

THE CRISIS RESPONSE PLAN

To help the district formulate a manual, several steps were taken. Numerous
school crisis response plans from throughout the country were reviewed.
Literature was read. Many of the committee members attended an intense
workshop on crisis intervention and post-intervention planning. The committee
reviewed the crisis situations to which they had responded. Coordination was
established with the communications department within the district. Drawing
from all resources, the crisis manual was developed and district-wide
implementation of the plan was adopted.

Distribution of the manual took place when the building representatives
completed inservice training in fall of 1988. A representative from each school
building was given a crisis response manual, to be placed in the principal's office.
The manual is easily identified in times of crisis because it is contained in a bright
yellow three ring notebook labeled with red lettering.

When a crisis occurs a line of communication must be implemented in a
rapid but orderly fashion. Thus, the manual begins with flow charts that cover
three categories of crisis: those that occur at school, those that involve some
form of school transportation and those that occur outside the school district, but
involve students or faculty. Telephone numbers and titles of persons to be
notified are included in the flow chart.

One of the most significant parts of the manual for the building administrator
is the post-intervention checklist. It provides a list of activities to be initiated from
the moment the crisis is first known, to follow-up which may take place weeks or
months after the occurrence.

Through the direction of the post-intervention checklist a number of activities
are put in to motion when the crisis occurs. A media spokesperson is designated.
Faculty are notified as soon as possible and if time permits, gathered together to
discuss the plan. Available information is given to dispel rumors and allow faculty
members to be as informed as possible.

Because it is difficult to address all issues and compose good
communication when under stress, sample announcements from the building
administrator to the staff and to the students are included. In addition, sample
letters to parents are provided so that parents are aware of community and
school resources that are available.
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The manual also provides guidelines for the building crisis team. Covered
are topics such as basic supplies to have available, suggestions for working with
students in crisis, issues to address with the student, identification of high-risk
students, staff needs during crisis, follow-up in the building and self-care. All of
this material was covered in detail at the inservice.

New guidelines and procedures for responding to suicidal students are
included in the manual. Also provided is a list of back-up teams from other
buildings which have been preassigned and are on call in the event that
additional assistance is needed.

Foremost, the crisis response manual places control in the hands of the
school administrator but provides for support team members and others to
assume responsibility in times of crisis. It assures cooperation at a stressful time
when it is difficult to coordinate activities and provide the needed support to
faculty and students.

THE CRISIS RESPONSE TEAM

Prior to confronting the student body, it is not unusual for the faculty to be
resistive to the concept of a crisis plan being activated in their building. Initially
the school may respond with a closed approach, protective in nature, guarded in
communication, and be hesitant to act.

Thus, it is recommended that the crisis response team assume a low profile
approach. However, it is important to be available, ready and in place, and
sensitive to the needs of the faculty at the time of the crisis. As students become
aware of the crisis and the magnitude of its impact becomes apparent, the
significant role of the crisis response team makes itself known. Faculty members
soon recognize their inability to deal with the large number of students who need
crisis counseling and will readily encourage students to seek out the crisis team.

When deemed appropriate, in event of a student's death, provisions are
made for one member of the crisis team to follow the deceased student's
schedule to deal with the "empty chair." Other members are available in a
preassigned area such as the library or counseling center to meet with students
who are distraught and unable to be maintained in the classroom. In instances
where an entire class is upset, one or two team members may go directly to the
classroom to work with the group. Members of the team also make routine
patrols of the hallways and restrooms. (In time of stress students often escape to
grieve in private areas such as bathroom stalls.) Back-up teams from other
buildings are preassigned and on call if additional assistance is needed.
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Often it is helpful to have one team member assigned to respond to the grief
of faculty members. A worker may want to be available in the faculty lounge to
visit with the teachers on their breaks or monitor classrooms to watch for faculty
who may be having a difficult time.

When meeting with students individually or in small groups it is important to
make note of students who are deemed "high risk" and to assure that someone
either picks them up from school or makes arrangements to meet them at home
right after school is dismissed. Once again parents should be made aware of
suicide warnings signs and be told where to go for help if needed.

While social workers play a significant role on the crisis team, the most
successful functioning of a team occurs when there is good communication and
shared work among all disciplines involved. For the plan to adequately flow all
team members need to be aware of and included in the development process
within that district. An efficient, well trained multi-disciplinary team will help to
insure that the response plan works effectively.

CONCLUSION

Crisis can create chaos unless it is confronted in a planned and systematic
manner. This does not imply a cold approach but one that helps to bring
reassurance and confidence to the system faced with the crisis. When the
individuals in control know how to proceed, a measure of security is established
for staff and students directly affected by the event. School social workers have
the skills and knowledge to assist their school districts in developing crisis
response plans that will result in responsible and sensitive action when difficult
situations arise.

ABOUT THE AUTHORS

Lyn Grooters, ACSW, LSW, and Ellen Weber, ACSW, LSW, are school social
workers with the Des Moines Public Schools. They have been working together
since 1985 on projects related to suicide prevention. Together they have
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DEALING WITH PARENTAL ANGER

M. Paul Alexander

This article discusses the role of the School Social Worker in helping parents
deal with anger towards their children. Included are suggestions for anger
education, parent counseling, parent skills training, and other ways of coping with
parental anger. In particular, parents need to develop "anger skills" in order to
model appropriate expression of anger for their children.

To be a parent is difficult. It is difficult because the demands are constant,
and often unpredictable. Most parents are surprised at how unprepared they are
for the task. One thing that makes the task of being a parent difficult is that it
includes a lot of emotional investment. That is, parent want their child to succeed
and are disappointed when they do not. As a consequence, parent often get
angry with their children's misbehavior. When parents are angry, children
become frightened or confused.

Experiencing parental anger is a source of stress that children are
ill-prepared to handle. The anger of others is scary; but when the angry one is
your own parent, the fear multiplies. Furthermore, parental anger may be
accompanied by behavior which is unpredictable and apparently capricious.
Thus confounds the problem for the child. An angry parent creates a crisis for a
child.

When parents are angry, they have an opportunity to model proper coping
behavior to their children. Children need to know how to handle anger that is
expressed by others. They also need to learn how to handle their own anger
when it arises. Both of these are taught when parents model an appropriate
response to anger. By their words and behavior, parents show their own method
of dealing with anger and express their expectations of their children's response
to anger.

Unfortunately, many adults do not have good ways of understanding or
expressing anger. Anger is frightening to adults because they feel out of control.
They fear and anticipate unpleasant consequences that accompany
out-of-control behavior. Because anger is a frightening feeling, people tend to
avoid facing it until it erupts unexpectedly. Trying to develop some understanding
of anger may help to make it less frightening.
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Anger is a common and proper feeling for parents to have. When parental
anger is not acknowledged as a normal response, parents may assume that it is
uncommon and therefore wrong. They may follow an inclination to hide or
repress their anger in fear that it may be harmful to their children. Many parents
remain uninformed about appropriate ways to express anger through lack of
education. When they are angry and rely solely on past experiences, parents
may act in ways that are destructive to their children.

Unfortunately, there appear to be few resources available to help parents
cope with anger effectively. Information for parents will address their questions
about discipline and behavior management; and will also help parents deal with
the feelings which their children have. But seldom are parents given direction
about unpleasant feelings they may have toward their own children. The fact that
parents get angry with their children is likely to be ignored.

Parents need direction in helping children understand and cope with anger.
Opportunities for modeling and teaching constructive anger occur regularly.
Parents need to recognize and seize these opportunities to teach children
positive strategies. Parents who deal with anger in ways that do not damage a
child's self-esteem, allow their children the chance to learn.

Parents do get angry with their children. Stress from angry parents is a
normal part of childhood. There is a need to help parents learn proper ways to
express anger toward their children. By learning constructive uses for their
anger, parents can help their children learn to cope with this difficult emotion and
can help them become more efficient in understanding and reacting to the anger
of others.

ANGER EDUCATION

Parents and children need to learn that anger is a common, normal and
acceptable feeling. Parents often get angry with children because they care
about them and want the best for them. In this respect, anger could be
considered a sign of love. People do not get angry with those they do not care
about.

Parents' needs and desires often conflict with the needs and wishes of their
children. This can be another source of parental anger. Parents may get angry
with behaviors that infringe upon their personal hopes and ambitions. In this
sense, anger is a feeling arising out of the need for maintaining good
interpersonal relations within the family. In this respect, anger could be
considered a signal that something is amiss and needs to be resolved.

Anger serves a vital purpose within the family system. It is a way of alerting
family members of problems which need attention. Therefore, it is important that
anger is accepted, acknowledged and expressed within the family.



The school social worker is in a position to help facilitate the constructive
use of anger in families. This may be done by sharing accurate information
about parental anger and by helping parents express anger appropriately.
School social workers can intervene to help families deal appropriately with
anger in three ways: a) through individual parent counseling, b) in parent skills
training, and c) by developing parent support groups.

PARENT COUNSELING

The circumstances surrounding referral to the school social worker are
usually anxiety provoking for parents. The school has informed the parents about
a problem regarding their child, and both the parents and the child may be feeling
some stress. This is a prime time to discuss feelings about a child with parents.
Parents are more likely to be ready for help and open to change.

Parents are usually well aware of the problem of their child, but feel helpless
in managing the problem. Feeling of anger may be close to the surface. Anger
may be felt toward the child, toward the school, toward the other parent and/or
toward the person intervening. This anger may not be clearly understood. The
task of the school social worker is to help them understand and express their
anger.

The focus of counseling in the school is historically centered on ways to
control the child's behavior. By shifting the attention of the counseling to the
parents' feelings, the school social worker can help them understand their anger
and learn how to express it clearly and properly. This focus may be more
beneficial in addressing the problem at hand than a child centered approach.
Family dynamics have great impact on behavior.

When an intervention is made that looks at the whole family, angry feelings
can be seen in the context of the whole family's interactions. By approaching
parental anger from this perspective, the parent may learn to express it as a
healthy family process.

PARENT SKILLS TRAINING

Much more can be done in the area of parent education to teach parents to
deal effectively with anger. One of the major difficulties with parental anger is
lack of knowledge or understanding. Parents can learn that anger is not
necessarily a destructive feeling, and that it is quite common and acceptable to
be angry with children sometimes. By learning that, parent can make decisive
changes in their children's level of stress.

School social workers have a role in teaching parents. They conduct parent
classes, speak to parent groups and hold individual sessions with parents. This
provides ample opportunity for participating in anger education.
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Training in parent skills, whether in a class or with individuals, should include
tactics for expressing and coping with anger. Discussion of the parents' anger
and ways of dealing with it in respect to their children can be an important
dimension. In other words, "anger skills" can be included as one of the skills
which parents need to know.

PARENT SUPPORT GROUPS

Promoting parent support groups is another way in which the school social
worker can have an impact on parental anger. Parents often feel alone in their
parenting task and welcome opportunities to share with others who face similar
circumstances. As parents meet together they receive ideas and encouragement
from one another.

A school social worker can assist parents by referring them to existing
support groups or by helping organize one. In so doing, the school social worker
influences the content and format of such groups. This is an opportunity to
encourage ideas and feelings relative to parental anger as an important part of
the group goals. One healthy way for parents to handle their anger is talking
about it in a secure setting. A parent support group is such a setting.

COPING WITH PARENTAL ANGER

The first step towards coping with parental anger is to recognize it and
accept it. It is necessary for parents to know that anger is not rare, and need not
be destructive. They need to be able to examine their anger without feeling guilty
about it. It is helpful for them to understand that the energy which comes from
anger is a powerful tool to identify and solve problems.

There is nothing wrong with anger. Anger is a signal that something is
wrong, that something needs to done . People who are treated badly have the
right to be angry. Parent and children are no exception. They have the right to
do something to change the way they are treated! Acting on anger constructively
can change a bad situation and reduce stressful, uncomfortable feelings.

Once parents acknowledge their anger toward their children, they need to
learn how to express it appropriately. One means of expression is to talk about
their anger toward their children. Talking to other parents, a friend, a counselor
or the school social worker may be useful. Anyone who will listen without
discounting the parents' feelings of anger can help.
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Parents also need to express their anger directly to the children. When they
do so, they need to be careful to express themselves directly and specifically.
They need to be very clear about the reason for their anger. They must try to
confine their comments to the issue at hand. It may be helpful to express their
feelings with someone else first to dissipate the initial shock of anger, and to
clarify the immediate reason for the anger. This practice can help parents
express themselves to their children in a manner that makes it clear what the
anger is about and what needs to be done about it.

Parents can release their anger in a private way by writing in a journal or in a
letter. They can pour out their anger, hurt, shame, guilt and confusion into their
writing. What parents write should remain private and should not be shared.
The purpose of writing to release anger is to help direct thoughts toward the
specific object of the anger. An advantage of letter writing is that the parent can
later vent his or her anger by tearing the paper up in little pieces and then
burning it. An advantage of the journal format is that the parent can look back at
it from time to time to learn from past angers. If a journal is kept, care needs to
be taken to preserve its privacy.

Sometimes anger is so strong that it needs to be released through vigorous
physical activity before it can be dealt with appropriately. This helps reduce the
level of the anger to a point where one can think and talk clearly about it. When
choosing a physical activity care must be taken that it is not a destructive activity.
When expressing anger two rules apply: don't hurt other people, and don't hurt
yourself.

When coping with parental anger the parent may examine the specific
expectations which accompany the anger. They may do so by asking
themselves questions about the source of their anger. It is important that the
child do things my way? Does the child clearly understand what I want and
need? Do I really hear what the child is saying to me? What specifically is
bothering me about the child's behavior? These questions help to put the
parent's anger in perspective.

Some other suggestions for coping with parental anger include:

1. Count to ten. This time-honored method of dealing with anger helps to
dissipate the initial shock. Go outside or to another room for a few minutes.

2. Go into another room, close the door and cry or scream. Then take ten
minutes to read or knit or do whatever relaxes you best.

3. Lie on the floor with your feet up on a chair; place a cool washcloth on your
face, and think of the most peaceful scene you can imagine. Stay there for
five minutes.

4. Tell your child exactly what is making you feel angry. Be really specific about
what behavior needs to be changed in order to reduce your anger level.

52

2 7 1



5. After you have put the child down for a nap, forget what you "should" be
doing. Take some time for yourself to relax, sleep, read, listen to music, take
a bath- whatever makes you feel fresh again.

6. Designate a corner, chair, or some quiet spot as a "time-out" place where you
can go when you feel like loosing your temper. Designate a separate one for
your child. It gives both of your a few minutes to calm down, and it tells the
other person that you are getting angry.

7. Save a special, quiet plaything to be used only at certain times. It will be a
treat for your child and will provide some quiet time for you.

A number of ways have been noted through which parents can express
anger constructively and show their children appropriate ways of expressing
anger. The school social worker can have an active part in helping parents deal
with their anger toward their children.

ABOUT THE AUTHOR

M. Paul Alexander, ACSW, LSW, is a School Social Worker for the Lower
Kuskokwim School District in Bethel, Alaska. He is a past president of ISSWA
and formerly worked at Area Education Agency 6 in Marshalltown, Iowa
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RENEWAL OF OURSELVES

Philip Plechowskl

This is the text, taken in part, from the opening address of the Iowa School Social
Workers' Association Fall Conference, A Renewal of Skills: Group Work
Practice in Iowa Schools," given at the Amana Holiday Inn at Williamsburg, on
October 27, 1988.

In every counseling group there are factors which operate that are healing
and therapeutic. In our own lives, these same factors operate to make us
successful in our relationships with our friends, families, colleagues, and the
students we work with each day. If we expect students to incorporate these
powerful healing factors in their everyday lives, we must be willing and able to
model these factors in our lives. Imagine in your minds for a moment a person
who was raised in an alcoholic family where the children were unsure what
trauma they were going to experience each day. Was their father going to beat
them, would their parents fight again today, and would they be evicted from their
run down apartment because their father had used rent money to buy another
bottle of alcohol and gambled the rest away? Imagine this youngster growing into
adulthood and never having dealt with his or her feelings concerning the abuse
and neglect he or she experienced. Then try to imagine this person becoming a
model for vulnerable young people who have low self-worth, are unsure of
themselves, and view the world as a threatening place in which to live. Imagine a
victim trying to help another victim without first having helped himself or herself.

In some ways we are all victims because we live in an imperfect world. Each
of us if pressed can recall some unfairness which has been dealt to us.
However, most of us have been able to bounce back from life's hardships. We
have not allowed ourselves to accept the role of victim. We, perhaps, began life
with self-doubt but have turned that doubt into insight and wisdom. We may
have been fearful as children, but have, as adults, turned fear into courage and
accepted life's hardships as a challenge to be conquered. We may have
experienced self-pity for the wrong done to us but have turned that pity into
empathy and caring which has become the driving force in our personal and
professional lives. We have, through our own courage and the love and caring of
others, become resilient to the injustices which others have placed as a test of
our character and inner, strength.
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As we look to the next day and a half, we will focus on the renewal of our
group counseling skills. However, as so many of us have learned, the quality of
our skills is contingent upon the quality of our character. Before we can become
exemplary group leaders, we must challenge our own beliefs about the nature of
human beings:

Do we believe that change is possible and that one is not a victim of the
past? If so, are we convinced that a sense of hopefulness is an essential
component of a healthy and well-rounded character?

Are we willing to risk ourselves by opening up to others, even though it
may mean being vulnerable? Willingness to reveal oneself is largely a
function of how much we trust others. As we learn to trust, our
self-image begins to change, and others begin to see us in new ways.

Are we willing to drop the masks that hide our feelings? Are we willing to
accept our own feelings and the feelings of others? As we begin to
reveal our feelings, we begin to show caring and acceptance which
develop into empathy. And as we begin to possess a deeper
understanding of other people's struggles, we realize that certain
problems are universal-loneliness, the need for acceptance, fear of
rejection, fear of intimacy, and hurt over past experiences. Do we affirm
each person's right to express his or her feelings and beliefs?

Do we believe that we have the internal resources necessary to direct
the course of our life? Our own creativity, spontaneity, courage, and
strength, give us the personal power to accept life's challenges. For a
moment, think of a handicapped person you know who has tapped their
internal resources and has refused to become a victim to life's unfairness.

Do we put words to our intense emotions and attempt to understand
them? Or are we like behaviorally disordered youngsters who hide or
deny the feelings they have and instead act out against themselves and
others? We must go beyond simply experiencing feelings and need to
also develop a cognitive framework which will put our experiences into
perspective.

Do we believe that change will occur? We must believe that change is
good, if it modifies behaviors we no longer desire and find unacceptable
in ourselves. We must be willing to experiment with new behaviors and,
though experimentation, gauge hoe much we want to change ourselves.

Do we laugh at the challenges life tosses to us? A sense of humor can
help us see our problems in a new perspective.
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Do we confront ourselves and allow others to give us feedback on our
behaviors? We must be willing to examine value conflicts between what
we say and do. And when our feet don't match our mouth, are we willing
to allow others to comment on our behavior and accept their comments
non-defensively?

Lastly, do we have harmony between our mind, body, and spirit? Have
we developed a conceptual framework which allows internal
cohesiveness and a sense of self-worth and value?

As we look to renew our group counseling skills we must be prepared to
renew our own self. Those unresolved losses and conflicts which each of us
carry must be revealed to ourselves so that we may confront and resolve them.
The more we believe and accept ourselves as caring, empathetic persons; the
more we will be able to show tenderness, compassion, and support for others.
The more we are willing to take risks and trust; the more others will be willing to
look at themselves and find the freedom to experiment and commit themselves to
change. The more confident we are about ourselves; the more likely we will allow
others to develop a sense of power and self worth. The more we self-disclose
and confront our inadequacies; the more others will examine their inadequacies
and discover their dormant potentials. The more we laugh at our problems; the
more others will gain a new perspective on theirs.

Successful groups are those that have therapeutic value. We are all aware
of the factors in group development which contribute to the healing factors in
group counseling. A sense of hope, willingness to trust, caring, and acceptance,
power, commitment to change, freedom to experiment, humor, gentle
confrontation, cohesion, self disclosure, and feedback are the essential curative
factors in groups. Likewise, these are the healing factors for individuals. If we
are to model ways for students to cope with life's imperfections, we must make
sure we have developed our own resilient attitudes and behaviors. We must
make sure that we are not just one victim trying to help another victim.

If we are to be good models for students, we must be personable, sensitive
to the feelings and needs of others, verbally fluent, reflective, resourceful,
imaginative, emotionally expressive yet in control, optimistic and humorous. We
must ask ourselves if we believe in our own self-worth and, therefore, have
something meaningful to offer others. The more resilient our character is the
more effective group leaders we will become.

ABOUT THE AUTHOR

Philip A. Piechowski, M.S.W., is Supervisor, School Social Work Services,
Mississippi Bend Area Education Agency, Bettendorf, Iowa. He has been the
Director of Project Group Work. In 1988, he was named School Social Worker of
the Year by the Iowa School Social Workers' Association.
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BOOK AND FILM REVIEWS

CHRONIC ACTING-OUT STUDENTS AND CHILD ABUSE: A HANDBOOK FOR
INTERVENTION
by David N. Sandberg
Lexington Books
D.0 Heath and Company/Lexington, Massachusetts/Toronto
1987

This handbook was published by Lexington Books in 1987. Author David N.
Sandberg directs the Program on Law and Child Maltreatment of the Boston
University School of Law and received a grant from the National Center on Child
Abuse and Neglect (Washington, D.C.) to develop this handbook. Sandberg was
assisted by experts in the fields of special education, juvenile justice, psychiatry
and more including Judianne Densen-Gerber, Jim Garbarino, and Murray Straus.

The handbook seeks to link two areas--child maltreatment and chronic
acting-out behaviors--that are not yet linked in the eyes of the public and
educators. The author uses testimonials of professionals working in the field,
case vignettes, and research findings to convince educators that chronically
misbehaving children are frequently maltreated by parents and other caretakers
(teachers, probation officers) and that the school setting is the best place to
intervene.

The handbook is specifically directed to educators (special and regular) and
support service personnel. Chapters cover the origins of chronic acting-out
behavior, the relationship between child abuse and delinquency, the relationship
between school failure and delinquency, and relevant family factors. Legal and
educational barriers to intervening early and effectively with this group of children
are discussed. The second half of the book addresses "Improving interventions"
with this population. The author believes that all students who distinguish
themselves in the schools due to academic failure, developmental delay, or
behavior problems should be assessed for acting out behaviors, family history,
maltreatment history, and prior interventions. A detailed profile of a
recommended comprehensive evaluation is included. The purpose of the
detailed child study is to examine the prior system interventions, develop a
remedial prescription, and review whether the school system has responded
appropriately to the child's needs or is itself guilty of child maltreatment that
needs to be remedied.

Dr. Gerber suggests that these children need an "advocate" within the
system, which could be a parent, volunteer, agency or school employee. The
author, in the course of preparing to write this handbook, "discovered" school
social workers and found information provided by Isadore Hare of NASW to be
very relevant to the provision of services to CAC's in the schools.
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This book is highly recommended reading for anyone working in the field of
education, juvenile justice, or child mental health and development. It takes a
"systems approach" to the problem that will seem second nature to social
workers but less obvious to educators. It provides concrete solutions to the
problems it describes, some of which would require fairly dramatic changes in the
ways we serve children in the schools. The book is especially valuable at the
time when schools are looking for ways to serve children "at risk" and the
handbook would make an excellent self study curriculum for districts striving to
direct new or improved services toward this population. The recommendations
may be in conflict with trends in special education away from a comprehensive,
individual child study and toward informal intervention prior to uncovering
detailed information on the child's individual history and situation. While this
book could be criticized for its disjointed style, diversity of perspectives, and
extremely broad views, the author and his colleagues have undertaken a
monumental task and succeeded with providing us with a blueprint for serving
children who, if neglected, tend to populate our correctional facilities, mental
health institutes, and substance abuse units as adults

Kate McElligatt, LSW
Book and Film Review Editor

OTTO LEARNS ABOUT HIS MEDICINE: A STORY ABOUT MEDICATION FOR
HYPERACTIVE CHILDREN
by Matthew Galvin, M.D.
Magination Press
A Division of Brunner/Mazel,Inc./New York
1988

This book is subtitled "A Story about Medication for Hyperactive Children"
and explains hyperactivity and stimulant medication to children, their families and
classmates. The publisher is Brunner/Mazel and the copyright is 1988. Other
books for children in the Magination Press series address psychotherapy for
children, fears, and enuresis.

Otto is a young car who goes to school but has difficulty controlling his
attention span and activity level. Otto finds it hard to listen, complete his work,
and follow school rules. His teacher and his parents meet and it is decided that
Otto will go see a "special mechanic" who diagnoses engine trouble and
prescribes car medicine.

This book explains hyperactivity to children in language they can
understand. It explains the reason for medication, how it works, and possible
side effects. The mechanic tells Otto, "All this medicine can do is let you be a
better listener and choose to pay attention and choose to stay still."
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This book is highly recommended as a way to introduce children to the
concept of hyperactivity and make them more aware of problem behaviors they
need to work on. Well-informed children will be better participants in the plan to
remediate problem behavior. The book will also alleviate misconceptions and
fears children may have about taking medication and offer an opportunity for
children to ask questions or share their feelings about having to take medication.
The illustrations, by special education teacher Sandra Ferraro, are delightful and
help to hold the child's interest.

Kate McElligatt, LSW
Book and Film Review Editor

"LETTER FROM BRIAN"
1/2" VHS Video
American Red Cross
1987

This 29 minute video was produced by the American Red Cross and
presents a frank treatment of the AIDS problem aimed at high school aged youth.
A high school girl has had a summer romance with a college student. Many
months later, when she is back at school and dating a high school student, she
receives a letter from her summer boyfriend. He is hospitalized and has been
diagnosed with AIDS. The film alternates between the story line and factual
information on AIDS delivered by narrator Michael Warren ("Hill Street Blues"), C.
Everett Koop, and an AIDS patient. How AIDS is and is not contacted is
discussed. Ways to prevent the transmission of AIDS including a discussion of
condom use is presented. Brian, the college student, was exposed to AIDS
during a brief period of IV drug use in his teens. Viewers are reminded that a
person can be carrying the AIDS virus but appear completely healthy. The film
includes vignettes illustrating typical male and female attitudes about sex and
several teens share their opinions about becoming sexually involved. The film
concluded on a discussion about how to make the decision to become sexually
involved, love and responsibility, and "safer sex".

The film, although produced in 1987, is in black and white. The male and
female leads are extremely physically attractive. All student roles are played by
whites. These factors may make the film less relevant for some students. The
Red Cross' position is that students should "just say no" but because many
young people won't, positive values about sexuality need to be taught at home
and school. This film is recommended for its informative and interesting
treatment of the subject.

Kate McElligatt, LSW
Book and Film Review Editor
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"THE DIARY" AND "THE NECKLACE"
1/2" VHS Videos
Team Entertainment
1987

These videos are two of a three part series entitled "Come in from the Storm"
produced by Team Entertainment. The videos are designed to be used as a
3-part, 3-day classroom program to teach children about child abuse and self
protection strategies. The 3 videos cover sexual abuse, physical abuse and
emotional abuse and are geared toward the upper elementary to early high
school grade levels. A teacher's guide is included in each video and includes a
synopsis, objectives, discussion questions and group activities. It is suggested
that teachers receive pre-service training from a child abuse specialist and that
the videos be shown to the parents as well as the children.

"The Diary" is Part II of the series and features child star Emmanuel Lewis as an
outer spaceman who finds a boy's diary which recounts physical abuse of the
boy by his father. The boy feels disloyal because he has "told" on his father.
The "chain of child abuse" from parents to children is discussed and it turns out
that the spaceman is the boy's son from his future and the boy grows up to be a
child abuser as well. This film is slow moving and not especially well acted. The
projection from the present to the future will be confusing to many children
without careful prior explanation.

"The Necklace" is Part III of the series and deals with the issue of sexual abuse
of a girl by her father. It contrasts normal fatherly love with abusive exploitation.
The abusive relationship is enacted and the film does a good job of showing how
the abusive parent manipulates the child and how the child feels in reaction to
the abuse. The fear of telling is discussed and the message is sent that the child
must be strong enough to tell someone herself. The video does a good job of
showing how friends can help each other but leaves the misleading impression
that adults or children who become aware of sexual abuse should not report the
perpetrator themselves to the proper authorities.

This series has some value as a "packaged" way for teachers to teach the
subject matter in their classroom. The teachers' guides are a valuable source of
background information and activities. Educators may want to substitute a more
suitable film on physical abuse if available.

Kate McElligatt,LSW
Book and Film Review Editor
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MANUSCRIPTS WELCOME:

Send a typed original and three (3) copies. Please attach an abstract of not
more than one hundred (100) words and a vita of not more than fifty (50) words.
The author will retain a copy in case of loss through the mail. The manuscipts
will be reviewed anonymously by the editors and the members of the Editorial
Board. Authors will receive notification of acceptance. Unless a manuscript is
accompanied by a stamped, self- addressed envelope, it cannot be returned to
the author. Please adhere to the A.P.A. (American Psychological Association)
style. Footnotes, where necessary,should be set at the end of the next. Articles
and essays may take the form of research articles, case studies, descriptions of
projects, practice techniques, interviews, etc. Articles should not exceed twelve
(12) double spaced typewritten pages. Notes, double spaced, typewritten, may
be considered. These notes might include practice aids, mini-biblographies,
resource lists, presentations, and letters to the editor. Manuscripts and notes
should be addresses to: Ronda Parks Armstrong, Heartland Area Education
Agency, 6500 Corporate Drive, Johnston, Iowa 50131.

BOOK AND FILM REVIEWS:

Reviews of books or film reviews are encouraged as long as it relates to issues
significant to social work. Reviews being submitted for publication should be
double spaced typewritten. They may be brief in nature or feature more detailed
information. Inquiries may be made to: Kate McElligatt, AEA 7, 3706 Cedar
Hgts. Dr., Cedar Falls, Iowa 50613.
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